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Curriculum Scope and Sequence 
Content 

Area Language Arts Course Title/Grade 
Level: Fourth Grade 

 
 

General Overview and Pacing 
 Reading Writing Suggested Pacing 

(Days/Weeks) 
Unit 1 Interpreting Characters:  The 

Heart of the Story  
Arc of Story:  Realistic Fiction                    About 8 weeks 

Unit 2 Reading the Weather, Reading the 
World:  Purposeful Reading of 
Nonfiction  

Journalism 
About 6 weeks 

Unit 3 Biography Book Clubs  Boxes and Bullets About 6 weeks 

Unit 4 Social Issues Book Clubs  Literary Essay About 6 weeks 

Unit 5 Reading History:  The American 
Revolutionary War 

Bringing History to Life About 6 weeks 

Unit 6 BONUS UNIT: Historical Fiction 
Book Clubs  

BONUS UNIT: Writing Historical 
Fiction  

About 3 weeks 

 
 
 

 
 
 
 



 
 

Content Area: Language Arts Grade Level: 4  

Unit: 1 Unit Name:  Interpreting Characters:  The Heart of the Story 

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced (all are retaught in future units) 
 
RL.4.1:    Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  
RL.4.2:    Determine the key details to identify theme in a story, drama, or poem and summarize the text.  
RL.4.3:    Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a 
character's thoughts, words, or actions). 
RL.4.4:   Determine the meaning of words and phrases as they are used in a text, including those that allude to significant 
characters found in literature.  
RL.4.10:    By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level 
text-complexity or above, with scaffolding as needed.  
 
RF.4.3:    Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.4.4:    Read with sufficient accuracy and fluency to support comprehension.  
 
SL 4.1  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on 
grade 4 topics and texts, building on others’ ideas and expressing their own clearly. 
SL4.2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, quantitatively, 
and orally).  
 
L.4.4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and 
content, choosing flexibly from a range of strategies. 



Technology Standards and 21st Century Skills: 

  8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order 
to solve problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.1  Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving problems 
8.1.5.A.2  Format a document using a word processing application to enhance text and include graphics, symbols and/ or pictures. 
8.1.5.A.3  Use a graphic organizer to organize information about problem or issue. 
8.1.5.A.5  Create and use a database to answer basic questions. 

Career Readiness Practices 

CRP1.  Act as a responsible and contributing citizen and employee. 
CRP4.  Communicate clearly and effectively and with reason. 

Enduring Understandings Essential Questions 

Students will be able to choose books they can read with 
fluency and comprehension, reading with deep comprehension 
and intensity. 
 
Students will think deeply about characters by envisioning, 
predicting, inferring, and developing text-based theories with 
evidence from the text.   
 
Students will be able to study characters and build 
interpretations.  

How do I choose books that are just-right for me, reading with 
engagement and intensity, while keeping a record of my volume 
of reading? 
 
How do readers think in more complex ways about characters 
by drawing evidence-based conclusions, revising their ideas so 
they are grounded in the text? 
 
How do I connect ideas to form interpretations that are 
supported across a whole text?  

Students will know... Students will be able to: 

● Readers envision as they read. 
● Readers make text-based inferences. 
● Readers use steps to retell a story. 
● Readers know how to synthesize. 
● Readers know how to monitor for sense when meaning 

● read more complex text with deep engagement. 
● grow their stamina as readers.  
● infer, develop theories, and revise those theories in their 

books.  
● use text evidence and their own thoughts to develop 



breaks down. 
● Readers use fix-up strategies. 
● Readers work with partners to help them further develop 

ideas about books.  
● Readers know the importance of keeping a record of 

their volume of reading.  
 

their ideas about books.  
● read intensely by creating a mental movie as they read.  
● grow text-based ideas about characters. 
● draw evidence-based conclusions about characters. 
● Students will use various structures to write about their 

thinking in stories.  
● alert to the structure of a story, since stories are not 

always told sequentially  
● tell the theme or big life lesson when finished reading 
● read interpretively asking, “What is this story  really 

about?” 
● explain why a major story element is important to the 

whole story. 

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre-assessment and Post-assessment 
● During this time of year, you will want to find an 

independent stage of spelling development for each 
student using the Upper Elementary Spelling Inventory 
from the  Words Their Way  program. 

● Teacher observations  
● Conference notes  
● Partner conversation  
● Random collection of notebooks 
● Reading responses 
● Writing long off of Post-its 
● Amount of books students are reading each week 

according to their level: 
○ Levels L/M 4-6 books per week 
○ Levels N/O/P/Q 2-4 books per week 
○ Levels R/S/T 1-3 books per week 

Resources and Materials 



Teacher’s Notes: 
● To start off the year, you should use students’ June reading levels and goals. 
● Classroom library of leveled books  
● Prepare reading partners  

 
Teacher Resource(s): 

● Interpreting Characters: The Heart of the Story   by Lucy Calkins and Kathleen Tolan (from the Units of Study for Teaching 
Reading) 

● The Reading Strategies Book  by Jennifer Serravallo 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study instruction 

 
Student Tools: 

● “My Reading Life” folder for each student with a stapled packet of blank reading logs, pencil, post-its, and a reading 
notebook 

● Reading notebooks for each student 
● Post-its (“talk back” to books, on-the-run reading responses, etc.) 
● Book bins/baggies (for in class reading materials) 
● Large Ziploc baggies for students to carry books between home and school (child reads same book in school and at home) 
● Reading logs (author, title, start and end time, total time, start and end page, and book level)  students update at home 

and in school 
● Monthly reading log. 

○ This is to be used as a reflection tool - patterns, set goals, etc.  
● Students should have bookmarks to support the habit of finishing a text before starting a new one. 
● Students should be “shopping” weekly for leveled texts that they can read with 96% accuracy for independent reading time. 

You should have a different time of day where you allow students to choose freely any book to read (at morning arrival time, 
after snack, after recess, or at dismissal…) 

● Use the following book shopping guidelines: 

Level Books I’ll Need for the Week 

J, K 8-10 books 



L, M 4-6 books 

N, O, P, Q 2-4 books 

R, S, T 1-3 books 

U, V, W 1-3 books  

 
Mentor Text(s): 

● a short chapter book read aloud that you can use to model reading strategies 
● The Tiger Rising  by Kate DiCamillo 

 
Online Resources, such as: 

● www.heinemann.com 
● Narrative Reading Learning Progression 
● Performance assessment 

 
Interactive Read Aloud: 

● 20 minutes every day 
○ Reading aloud or conversation 

● Whole-class conversation during Unit 1 
○ Whole class conversation 2x per week  

● Preparation 
○ Select a text in the genre  
○ Select unit goals to teach about 
○ Do not teach a strategy, instead use prompts to coach 

■ Types of Prompts: 
● Think aloud 
● Turn and talk 
● Stop and jot 
● Stop and act 



○ Vary the levels (grade-level, mirror class - similar challenges to their text)  
● Teaches students how to integrate strategies (not one strategy a day like minilesson) 
● Give class prompts if conversation is not flowing.  

○ “I wonder…” 
○ “Well, what I was thinking…” 
○ “I’m not sure, but maybe…” 
○ “This makes me think…” 

 
Interdisciplinary Connections: 

● Science Integration 
○ Unit:  Earth’s Place, Systems & Human Activity 
○ Can choose read alouds or give about 10 minutes for students to read informational books that connect to current 

science unit(s).  
● Social Studies 

○ Unit: The Five Themes of Geography in New Jersey 
○ Can choose read alouds or give about 10 minutes for students to read informational books that connect to current 

science unit(s).  

Pre- and Post-Assessment 

Give a performance assessment prior to beginning the unit. 
● Log into your Heinemann account. 
● Enter registration code. 
● Find preassessment, teacher instructions, student rubric and more in the My Online Resources Grade 4 Reading Units of 

Study. 
● After administering post-assessment at the end of the unit, please keep this data to help you plan for Unit #4 Social 

Issues Book Clubs. 

 

Bend 1 Goals Suggested Mini Lessons 



Launching 
Reading 

Workshop 

Readers know and follow the 
reading workshop routines 
and procedures.  

Possible launching teaching points that may not warrant whole mini-lessons in 
fourth grade. They can be integrated into mid-workshop teaching points, share, 
or simply as quick reminders during workshop time. You can also find more 
management tips in  A Guide to the Reading Workshop , chapter 6 by Lucy 
Calkins (found in Reading Units of Study) and  The Reading Strategies Book  by 
Jennifer Serravallo. 
 
Readers know and follow the reading workshop routines and procedures. 

● Readers understand that reading workshop has 3 parts (mini-lesson, 
reading time: private & partner, and share), and they have a job to do in 
each part.  They understand how the room should look and sound as 
they transition from part to part. 

● Readers build their reading stamina 
○ Instead of providing 40 minutes of independent reading time, 

build up slowly. Watch your class read and stop when they are 
losing focus. Display a  reading stamina chart  to fill in each day, 
building up to the 40 minutes. Complete an  Engagement 
Inventory .  

○ readers use their whole reading time to read (make a challenge 
to beat yesterday’s time as a way to encourage). 

● Readers read quietly in their reading spot, so that the other readers can 
concentrate. 

○ Readers have their book box next to them during reading.  They 
do NOT bookshop during independent reading time.  

● Readers bookshop during their assigned day/time and  fill their book box 
with just-right books (always have a book on deck). 

Level Books I’ll Need for the Week 

J, K 8-10 books 

L, M 4-6 books 

https://docs.google.com/file/d/0B7t7tWZl65JwbWMweV8xVTBYRkk/edit
https://www.heinemann.com/shared/companionresources/e05300/engagementinventory.pdf
https://www.heinemann.com/shared/companionresources/e05300/engagementinventory.pdf


N, O, P, Q 2-4 books 

R, S, T 1-3 books 

U, V, W 1-3 books  

 
● Readers know the type of reader they are and set reading goals. 

○ Complete a Reading Interest Survey . 
● Readers solve their own problems during reading time.  
● Readers come to the meeting area prepared.  They do this by bringing 

their book box, pencils, Post-its, (reading notebooks will be given to 
students at the end of this unit) (see chart on page 50 in  A Guide to the 
Reading Workshop ).  

● Readers are engaged in their book(s).  They do this by reading the same 
book in school AND at home. 

● Readers read and apply strategies to work toward their reading goal.  
● Readers use a notebook and/or Post-its to write about their reading. 

○ INQUIRY: How does writing help us think? 
○ INQUIRY: How can I use my reader’s notebook during reading? 
○ Some ways readers use their notebook to think: 

■ Keep track of ideas about chapters 
■ Keep track of characters 
■ To track clues, predict, and react 
■ Collect ideas and lessons being learned 
■ To list questions to discuss and ideas to share with others 
■ Sketching the setting and adding details from the text 

Bend 2 Goals Suggested Mini Lessons 

Establishing a 
Reading Life 

Launch Your Workshop 
Students will be into the 
structures, routines, and 
habits of a richly literate 

Readers read intensely to grow solid ideas that are grounded in the text.  
(Session 1) 

● Readers read intensely, aware that everything counts. They reread to 
see more, to notice more.  

https://www.heinemann.com/shared/companionresources/e05300/readinginterestsurvey3-6.pdf


reading workshop. 
 
Readers update their reading 
logs  every day  during 
workshop  and  for homework.  
 
Students will grow their 
stamina as readers. 
  
Readers will organize their 
reading lives and envision as 
they read by walking in the 
shoes of the character. 
 
Students will infer, develop 
theories, and revise those 
theories in their books.  
 
Students will work with 
partners to develop ideas 
about their books.  
 
 

● They do this by finding a book you want to read, reading as if you are in 
the book, figuring out confusing parts, and noting important things to talk 
about later.  

● Readers know beginnings matter.  They reread the beginning part of the 
book several times to read that part intensely, knowing the author puts 
things into the book on purpose. 

● Readers do the work the book is requesting  (see pages 11-12) . 
● Readers build their stamina to read for 40 minutes independently.   They 

do this by staying in their reading spot with their box of books, pencils, 
notebook, and Post-its.  

● Readers update their reading logs at the start of independent reading 
time. 

● Good readers choose the perfect reading spot.  Readers consider 
lighting, sounds, hard or soft seating, and position.  Readers then plan 
out their perfect reading spot and give it a try.  Readers, then reflect on 
how it went.  (see page 48 in the  Reading Strategies Book ) 

 
Readers choose books they can read fluently and understand well.  (Session 2) 

● Readers know they won’t get better at reading the hardest book in the 
world, they get better by reading lots of texts they understand. 

● “A Book is Too Hard When…” (see page 16) 
● Readers keep track of their reading by filling in reading logs. 
● Readers make a plan for their reading work.  They do this by envisioning 

how they will go about doing that work, ‘Picture yourself leaving the 
meeting area. Where will you go, exactly? What will you do first?’ Then 
telling their reading partner.  

 
INQUIRY: “What systems and procedures can we establish to help us find books 
that we not only  can  read, but that we also  want  to read?”  (Session 3) 

● Chart: “Finding Books We Want to Read” (see pages 25-26) 
● Readers analyze their reading log to help improve reading habits.  
● Readers fill their book boxes with the appropriate amount of books for 

the week, so they always have a just-right back up book. 



● Readers have a book shopping schedule, so they are NOT book 
shopping during independent reading time.  

 
Readers not only retell chronologically, they pause to do a synthesis retelling. 
(Session 4) 

● They do this by retelling the part of the book they just read, then going 
back and summarizing the earlier parts of the book that relate to just that 
part. (See anchor chart on page 37). 

● Readers keep track of and use characters’ names when retelling 
● When readers discuss books, it helps to begin with a retelling. 

 
Readers make movies as they read.  (Session 5) 

● They do this by reading intensely and using everything - the images, the 
mood, and the sounds to make movies as they read. 

● Readers think about how people are doing things and why they are 
acting that way.  They picture not just the events, but the setting. 
Readers pause to write, ‘I’m picturing...’ 

 
Readers lift the level of their work by using learning progressions to set goals 
and assess their progress.  (Session 6) 

● Readers do this by working with a partner and slowly going through each 
item on the learning progression, checking for evidence in their work. 

● Readers can do this work by lifting the level of their envisionment work 
and with thinking about character traits. (See pages 55-58) 

● Readers assess their growth by comparing their “before” and “after” 
envisionment or character trait Post-its and explaining how their work 
has changed with a partner. Partners help revise their work and 
recommend a goal. 

Bend 3 Goals Suggested Mini Lessons 

Thinking 
Deeply about 
Characters 

Readers grow significant, 
text-based ideas about 
characters.  Students will 

Readers develop defensible ideas about characters.  (Session 7) 
● They do this by noticing when a character does or says something that 

stands out and thinking, ‘Why might the character have acted this way? 



make individual theory 
charts. 
 
Readers will think in more 
complex ways about 
characters by drawing 
evidence-based conclusions. 
 
Readers will notice that the 
details authors emphasize 
are not accidental, asking, 
“Why might the author have 
included these details?” 
 
Readers will refer to the 
“Inferring About Characters 
and Other Story Elements” 
strand on the Narrative 
Reading Learning 
Progression. 
 
Students will use various 
structures to write about their 
thinking in stories.  
 
Students will infer, develop 
theories, and revise those 
theories in their books.  
 

What do these actions show about the character?’  
● Readers notice patterns in a character’s actions and notice times when 

the character breaks the pattern. 
● See anchor chart,  Grow Ideas about a Character , page 67 
● Readers grow solid, grounded ideas, by locating facts and thinking hard 

about them to develop ideas.  They flag parts of their book they want to 
think and talk more about,, then grow text-based ideas with their partner. 
See prompts on page 71. 

● Good readers get to know their characters well to make sure they care 
about how they feel, talk, act, and think.  Readers imagine themselves in 
the same situation, or remember a time when we were, and think, “How 
did we feel or how would we feel?”  Then, readers use a word to 
describe the feeling, using a chart if need be.  (see page 166 in the 
Reading Strategies Book ) 

 
Readers pay special attention to details that reveal characters’ desires, the 
obstacles they encounter, and their struggles to overcome them to best 
understand characters and the story.  (Session 8) 

● Add to anchor chart,  Grow Ideas about a Character , page 76 
● Readers know that the important details to pay attention to are often the 

details that help develop the story arc; thinking about how a character’s 
actions can explain what the character desires and the obstacles that 
stand in the way. 

● Readers rehearse for grand book conversations (see page 81). 
 
Another way to grow significant ideas about a character is to notice the author’s 
craft.  (Session 9) 

● Readers notice if the author repeats something over and over, or 
describes something at great length, or emphasizes something, and 
thinks, ‘Why might the author have given this detail to this character? 
Why might this detail be important?’ Then readers come up with an idea 
(‘Could it be that...’) and see whether it connects to other parts of the 
story.  



● Add to anchor chart,  Grow Ideas about a Character , page 88 
● Readers set goals using the ‘Inferring About Characters and Other Story 

Elements’ strand of the Narrative Reading Learning Progression (see 
page 90). 

 
Readers grow insightful character theories by using exact, true, precise words to 
convey their thoughts.  (Session 10) 

● They do this by coming up with a list of possible descriptors for the 
character, asking, ‘Is that the exactly true word?’ Then rereading closely 
looking for evidence.  

● Add to anchor chart,  Grow Ideas about a Character , page 98. 
● Readers create theory charts, see page 101. 
● Good readers back up ideas about characters with evidence.  First, 

readers focus on an idea and hold onto it on a sticky note or in their 
mind.  Next, readers reread to find a line where the character says or 
does something that connects to the idea.  Lastly, readers explain how 
that line or scene proves their theory.   (see page 171 in the  Reading 
Strategies Book ) 

 
Readers recognize that characters are complex and may seem one way in 
some relationships or settings, and another way in a different context. Or may 
be one way on the outside and another way on the inside.  (Session 11) 

● Model creating a T-chart based on a character from mentor text (see 
pages 106-107) 

● Readers look for text evidence that shows this complexity to build solid 
ideas about characters.  

● See additional prompts on page 108 
● Readers push themselves to create an even bigger idea (see page 111). 
● Good readers push themselves to notice the many sides of their 

characters.  First, sort a character trait list into two categories--helpful 
traits and problematic traits.  Next, readers describe their character in 
sentences showing their different sides. 

○ “Sometimes my character ____, but when ____ he/she acts 



____.” 
○ “Often my character seems to ____, but sometimes  ____.’ 
○ “My character is mostly ____.  But he/she shows a different side 

when ___.” 
○ (see page 184 in the  Reading Strategies Book ) 

 
Reading partners do not just shrug off their differences of opinions, instead they 
let their different viewpoints spark a debate.  (Session 12) 

● Partners present his or her position and then support that position with 
evidence, aiming to persuade the other person. 

● See anchor chart,  Let’s Debate!,  page 116 and 118. 
● Good readers debate to make conversation more interesting and open 

up our thinking.  Readers can ask, “I am not sure, but have you 
considered…?” or “Or could it be…”   (see page 348 in the  Reading 
Strategies Book ) 

 
Readers defend and critique ideas by quoting specific words, sentences, or 
passages from the text.  (Session 13)  

● Readers strengthen their arguments during debates by grounding their 
claim in text evidence (see picture on page 126). 

● Readers reflect on how they have grown in Bend 2 by writing a reflection 
in their reading notebook (see page 129). 

Bend 4 Goals Suggested Mini Lessons 

Building 
Interpretations 
 
 
 
 

Students will build 
interpretations, by connecting 
ideas to form interpretations 
that are supported across a 
whole text, understanding 
that there is no one-and-only 
correct way to interpret 
literature.  
 

Readers build a larger understanding, an interpretation, of their book, by not just 
thinking about one thing (like the characters), but by adding up  all  the parts, all 
the elements of the story.  (Session 14) 

● Readers try to add up the text so that they have something to take away 
- a life lesson, a big message, a powerful insight.  

● See chart,  To Understand/Interpret a Story, Readers Pay Attention to…  , 
see page 134-135 

● Readers look back at an observation and try to push their thinking further 
by asking, ‘What does this teach me?’ And then add the new thinking 



Students will find meaning in 
recurring images, objects, 
and details, adding to their 
interpretations. 
 
Readers will refer to the 
“Determining Themes” strand 
on the Narrative Reading 
Learning Progression. 
 
 

onto the Post-it or the notebook entry (see page 136). 
● Readers use the “Determining Themes” strand from the Narrative 

Reading Learning Progression to assess reading skills and set goals 
(see page 138). 

 
Readers who read interpretively pay attention to parts that stick out.   (Session 
15) 

● Readers think about how a particular part might fit with other parts, 
remembering to think across the whole book. 

● See anchor charts on pages 143 and 145 
 
Readers have deeper thoughts and build interpretations by looking across their 
cumulative thinking, finding patterns, and making connections.  (Session 16) 

● Readers do this by looking for patterns and connections between the 
different ideas they jotted on Post-its. They think, ‘How might two or 
more of these ideas go together?’ Then think, ‘What life lessons might 
the author be teaching?’ 

● See example for how to do this work on pages 149-150. 
● See anchor chart on page 150  
● Good readers notice a pattern and give advice.  Readers notice what the 

character does over and over.  Readers consider, “Should he/she be 
doing that?”  Then, readers think about if that advice is helpful for their 
life too. 

 
Readers develop a central interpretation of a book.  (Session 17) 

● They do this by considering big life issues that relate to many people and 
stories, choose one that pertains to that particular book, and then figure 
out what the book is saying about that issue. 

● Readers have to first think about issues that concern kids (see chart on 
page 159 and step for Building a Central Interpretation on page 160) 

● Readers find their best interpretation and see where it fits on the 
‘Determining Themes’ strand on the Narrative Learning Progression and 
what the next steps will be (see page 163). 



 
Readers pay attention to recurring images, objects, and details to develop 
complex interpretations.  (Session 18) 

● Authors usually do not come right out and say the important idea over 
and over again, instead they often use objects, images, or details like 
gestures or phrases that contain the idea.  Then readers ask, ‘What 
might this repeating thing have to do with the big meaning of the whole 
story?’ 

● Readers savor the ending of their story by figuring out what’s most 
important.  They think about not just the last few chapters but about the 
whole text.  

● Good readers notice symbols.  Readers notice things that 
repeat--objects, people, settings.  Readers ask, “What idea or concept 
does that physical thing represent?”   (see page 212 in the  Reading 
Strategies Book ) 

 
Readers celebrate the learning that has happened in Unit 1.  (Session 19) 

● Readers create “self-portraits” of themselves as readers on blank 
bookmarks, jotting the titles of some of the books they read this year that 
resonated with them, then jotting a favorite quote or quick sketch.  See 
page 179 for examples.  

● Students use digital cameras to “catch” each other reading.  These will 
then be displayed in a bulletin board “Caught Reading!” 

● Students use iPads or a smart phone to develop a reading habitat for 
themselves in Minecraft. 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw pictures of favorite parts and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 



● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Partner reading 
● Audio texts (explore Text-to-Speech options, apps, playaways, Reading A-Z, FrontRow?) 
● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Connect narratives to simple stories to help student understand 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Provide sentence frames and stems to help students write their thoughts 
● Point out that we use quotation marks and show them how to identify dialogue 
● Help students track which characters are speaking when 
● Use comic strips and mentor texts to show and help students understand and follow dialogue 
● Provide or help create visual cues to recall story elements and other content area specific academic vocabulary 
● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 

students learn and understand new words 
● Regular one-on-one assistance and conferencing 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach book parts, story elements, and strategies (speak with 

ESL teacher) 
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 



● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 
presentations 

● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 
 
  



 

Content Area: Language Arts Grade Level: Fourth Grade 

Unit: 1 Unit Name: Arc of Story: Writing Realistic Fiction 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced (all are retaught in future units) 
 
W.4.3:    Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, and clear 
event sequences. 
a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and events or show the responses of characters to situations. 
c. Use a variety of transitional words and phrases to manage the sequence of events.  
d. Use concrete words and phrases and sensory details to convey experiences and events 
precisely. 
e. Provide a conclusion that follows from the narrated experiences or events.  
W.4.4:   Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and 
audience. 
W.4.6:    With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as 
well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one 
page in a single sitting. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and 
categorize information, and provide a list of sources. 
W.4.9a:    Apply  grade 4 Reading standards  to literature (e.g., "Describe in depth a character, setting, or event in a story or drama, 
drawing on specific details in the text [e.g., a character's thoughts, words, or actions]."). 
W.4.10.  Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.  
 



RL.4.3:    Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a 
character's thoughts, words, or actions). 
 
SL.4.4:    Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and 
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 
 
L.4.1:    Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.4.2:    Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.4.3:    Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.5:    Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order 
to solve problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.3  Use a graphic organizer to organize information about problem or issue. 
8.1.2.B.1  Illustrate and communicate original ideas and stories using multiple digital tools and   resources . 
8.1.5.D.1  Understand the need for and use of copyrights. 
8.1.5.D.2  Analyze the resource citations in online materials for proper use. 
8.1.5.D.3  Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 
8.1.5.D.4  Understand digital citizenship and demonstrate an understanding of the personal consequences of inappropriate use of 
technology and social media. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

Writers will explore ideas that will become fiction stories and 
explore techniques for storytelling (story arc). Writers will 

● What makes a realistic fiction story?  
● Where do writers get their ideas? 

http://www.state.nj.us/education/cccs/def/8/TECH_MediaRich.html
http://www.state.nj.us/education/cccs/def/8/TECH_MediaRich.html


plan/rehearse their stories multiple times before putting pen to 
paper writers write a short fiction story with two or three 
characters and two or three scenes 

Students will know... Students will be able to: 

● How to develop a story arc 
● How to develop stories and characters that feel real 
● Writers will draft and revise with an eye toward 

believability 
● Writers prepare for publication with an audience in mind 

  
 
 
 

 
 

● Collect and grow ideas and entries in their writing 
notebook paying attention to the moments and issues in 
their lives 

● Freewrite entries 
● Develop a story arc as a road map for the story 
● Develop internal and external traits for their characters 
● Develop character motivations and obstacles that get in 

the way 
● create a story arc, creating two to three strong scenes to 

show a character and the plot.  
● Storytell as a way to rehearse for drafting 

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post- Assessments 
● Published Writing 

 

● Teacher Observations 
● Conference notes 
● Partner conversations 
● Flash-drafts 
● Random collection of notebooks 

Resources and Materials 

Teacher Resources: 
● The Arc of Story: Writing Realistic Fiction  by Lucy Calkins and M. Colleen Cruz (from the Writing Units of Study set). 
● The Writing Strategies Book  by Jennifer Serravallo 

 



Management Tips/Launching Writer’s Workshop: 
● Expectations for narrative writing are high.  See Appendix C of the Common Core includes a fourth-grade fiction story. 

Read it here:  http://www.corestandards.org/assets/Appendix_C.pdf 
● Establish a system for anecdotal notes (see pages 29-30 in  The Writing Strategies Book ). 
● Set up the classroom to support independence 

○ Plan for the writing environment, set clear expectations for what is to happen during writing time, make resources 
and materials available to students to allow them to independently problem solve (see page 19 in  The Writing 
Strategies Book).  

○ Make goals visible (see pages 19-20 in  The Writing Strategies Book ).  
○ Establish a writing center so students have access to the materials they will need for Writing Workshop (pages 

20-22 in  The Writing Strategies Book ). 
 
Unit Overview: 

● Bend 1: Launching Writing Workshop 
○ Set up predictable writing workshop routines and procedures. 

● Bend 1:Creating and Developing Characters that Feel Real 
○ Students will develop story ideas (not drafts) and collect entries in their notebook  that could possibly become 

fiction stories. 
○ Students will choose their best story idea and create a story arc, creating two to three strong scenes to show a 

character and the plot.  
● Bend 2:  Drafting and Revising with an Eye toward Believability 

○ Students will shift from planning to drafting. They will transfer each moment (2-3 Small Moments) from their story 
arc to its own page in a drafting booklet. 

● Bend 3:  Preparing for Publication with an Audience in Mind 
○ Students will prepare a more focused draft, deep revision work, and editing.  

 
Grammar 

● Incorporate grammar into the Writing Workshop. Students will have a higher level of transference learning through 
authentic writing, not textbooks or worksheets.  

● To teach grammar well: 
○ Limited number of concepts/skills to focus on 
○ Revisit with various teaching methods 
○ Hold students accountable for learning  

http://www.corestandards.org/assets/Appendix_C.pdf


● Balance grammar instruction between whole-class mini-lesson, small-group, and one-on-one instruction. 
○ Whole-class: key topics that grade is responsible for teaching (standards-based). 
○ Tailored instruction: students who might have some gaps, or students who are ready for more challenging 

grammatical concepts.  
● Teaching methods: 

○ Students should know why and when they would want to use a particular grammar move. 
○ Gradual release of responsibility - model first, active engagement to practice with teacher and peers, independent 

work 
○ Direct instruction - explicitly teach and model in own writing 
○ Mentor texts  - students look for examples of that author using that grammatical move. 
○ Inquiry  - students gather examples of the grammatical move from their reading, later discussing why and when an 

author might use these, can last up to a week 
● Spiraling our grammar instruction: 

○ Students have repeated exposure to each grammar or conventions skills 
○ Reteach lessons throughout the units of study by moving each lesson forward in the writing process. 
○ Each lesson appears about 3 times in our curriculum 

■ First unit: introduce grammar as two revision lessons 
■ Second unit:  same two lessons as drafting lessons, and introduce two new grammar lessons in revision. 
■ By the third unit, there are lessons during flashdrafting/freewriting, drafting, and revision.  

 
Mentor Text(s): 

● picture book with a realistic plotline, few central characters, and good writing 
● Fireflies!  by Julie Brinkloe 
● Pecan Pie Baby  by Jacqueline Woodson 
● “Let’s Get a Pup!” said Kate by Bob Graham 
● Short story mentor text, such as ‘ The   Marble Champ  

 
Demonstration Text: 

● Writing your own demonstration text will give you the opportunity to practice your own fiction writing skills. 
● A powerful teaching tool you and your students will return to and rely on throughout the unit. 
● Choose a plotline and character that your students can relate to - a fourth-grader whose struggles mirror their own. 
● Keep the story 2-3 scenes (small moments) 

 



Materials: 
● Student writing notebooks ( The Writing Strategies Book  page 12): 

○ List possible writing topics 
○ Collect bits of language to use later 
○ Experiment with aspects of students writing such as writing multiple possibilities for outlines to structure writing, 

trying different leads, or creating webs to develop characters  
○ used to collect story ideas 
○ Place to play around with ideas before moving to a draft 

● Drafting booklets: 
○ loose-leaf lined paper stapled into booklets for drafting 

● Teacher’s writing notebook 
○ to model your own writing 

● Writing folders: 
○ To store drafts, mentor texts, checklists, mini charts, other unit resources.  

● Create a class generated fictional story to use as you model strategies 
● Narrative Writing Checklist Grades 4 and 5 
● Narrative Writing Rubric 

Pre- and Post-Assessment 

Before beginning the unit, writers complete an on-demand writing prompt as a starting point for instruction.  
Students will have up to 60 minutes for the pre- and post-assessment. 

● Pre-assessment  
○ Up to 60 minutes, one sitting 

● Post-assessment 
○ Up to 60 minutes 
○ Can use 2 days.  Possible schedule: 

■ Day 1 - 40 minutes to draft 
■ Day 2 - 20 minutes to revise and edit 

 
  Students should have familiar paper to write on and a supply of additional pages. Give the following instructions: 
  



“I’m really eager to understand what you can do as writers of narratives, of stories, so today, will you please write the best 
personal narrative, the best Small Moment story, that you can write?  Make this be the story of one time in your life.  You might 
focus on just a scene or two.  You’ll have sixty minutes to write this true story, so you’ll need to plan, draft, revise, and edit in one 
sitting.  Write in a way that allows you to show off all you know about narrative writing.  In your writing, make sure you: 

● Write a beginning for your story 
● Use transition words to tell what happened in order 
● Elaborate to help readers picture your story 
● Show what your story is really about 
● Write an ending for your story.” 

  
Use the Narrative Writing Learning Progression to assess what your students already know about narrative writing and begin 
planning teaching points. 

 

Bend 1 Goals Suggested Mini Lessons 

Launchburg 
Writing 

Workshop 

Set up predictable writing 
workshop routines and 
procedures. 
 
Building writing stamina 
and volume.  

Here are some teaching points that may or may not warrant whole mini-lessons in 
fourth grade.  They can be integrated into mid-workshop teaching points, share, or 
simply as quick reminders during workshop time. You can also find more management 
tips in  A Guide to the Common Core Writing Workshop Intermediate Grades  by Lucy 
Calkins (found in Writing Units of Study) and  The Writing Strategies Book  by Jennifer 
Serravallo see Goal 2 Engagement: Independence, Increasing Volume, and Developing 
a Writing Identity. 
 
Writers know and follow the writing workshop routines and procedures. 

● INQUIRY: “Think about your past writing experiences. How can we make this 
the best year for us as writers?” 

○ Writers do this by thinking and jotting quickly about a time when writing 
was a particularly good thing or a hard thing, and then discussing with a 
partner/small group/whole class. 

○ Create a chart,  The Kind of Writing Community We Want… 



○ See page 62 in  The Writing Strategies Book,  ‘Create Your Best 
Environment.’ 

● Where, when, and how to gather materials needed from the writing center and 
can do so without distracting others.  

● How to transition from desks to the meeting area 
○ Writers walk quietly to the rug with their writing materials (writing folder, 

drafting booklet, pencils). 
○ Begin by calling “tables/groups” that are ready. Set a timer or play a clip 

of music for students to be settled with materials by the time the timer or 
music ends. Eventually the class should be able to move quickly and 
quietly at once. 

● How to transition from the meeting area to independent writing spot 
○ Writers quickly and quietly go off to their writing spot with their materials 
○ Writers choose a spot in the classroom where they will not be distracted 
○ The Writing Strategies Book - 2.1 Create Your Best Environment  

● Writers are problem-solvers.  
○ 2.6 in  The Writing Strategies Book . 
● Create a T-chart of situations that may arise and how writers can solve 

them.  
● Writers do not interrupt the teacher when he/she is conferencing. 

Instead they solve their own problem. 
● Writers self-assessing their writing and set goals. 

● Writers know how to work well with a partner. 
 
Writers build stamina to write for extended amounts of time.  

● Writers write the whole time 
● Writers like runners, set goals for themselves and push themselves to write 

more.  
○ Mark stars or checks on their pages when they produce a certain amount 

of text. 
● Writers sustain work on a piece of writing for a long stretch of time. 

 



Writers use a special notebook. 
● Teacher shares their writing notebook 
● Decorate notebook (photographs, quotes, ticket stubs, stickers) 
● Use notebook as a “workbench” - to try out new writing techniques, various 

leads and endings, story blurbs 
○ Generating and collecting story ideas 
○ Jotting possible leads and endings  
○ To keep track of their goals.  
○ To record thoughts, information, sketches 

● Writers capture small moments in their writing notebooks.  
○ Can create an anchor chart:  In a Writer’s Notebook, Writers will… 

■ Create a bunch of entries, one after the next, dating each entry 
■ Record one, two, or three entries in a sitting 
■ Tell the story of a true small moment in each entry 
■ Tell stories bit by bit, and include dialogue and details 

● Writers flash-draft a bunch of quick stories or story blurbs. 
● Writers choose one topic to develop into a draft. 

 
Writers draft in booklets. 

● Writers flash-draft their draft, writing fast and furiously. 
● Writers draft and revise their lead, knowing that each lead represents a different 

way the text could go. 
● Skipping lines and only writing on one side of the paper (draft can be scissored 

apart or have flaps added to the margins during revision) 

Bend 2 Goals Suggested Mini Lessons 

Creating 
and 

Developing 
Characters 

Students will develop 
story ideas and collect 
entries that could 

Fiction writers get ideas for stories from small moments in their lives.  (Session 1) 
● They do this by thinking of a person who matters to them, listing small moments, 

choosing one, and writing the whole story (or see  The Writing Strategies Book 
3.1 Important People)..  



that Feel 
Real 

 
 
 
 
 

possibly become fiction 
stories.  
 
In their notebooks 
students will not write 
possible stories, but 
rather plans for how their 
stories might go, 
developing ideas and 
characters.  
 
Students will choose their 
best story idea and 
create a story arc, 
creating two to three 
strong scenes to show a 
character and the plot.  
 
Students will not actually 
draft their story until Bend 
2. 
 
 

● Writers use their notebooks to plan possible stories (not drafting the story). They 
do this by jotting small moments from their life and fictional entries that sound as 
if thinking on the page: ‘ I’m thinking I might...”  or  “later I could tell about.”  Write 
about 5-6 sentences of a story idea, skip a line and try out a different idea (see 
page 8 or see  The Writing Strategies Book  3.25 Mix and Match Story Elements). 

● Writers revisit the Third-Grade Narrative Writing Checklist (see pages 10-11). 
 
Writers come up with fictional story ideas, by thinking of stories they wish existed. 
(Session 2) 

● They do this by paying attention to the stories they wish existed in the world, 
then thinking, ‘How can I write a story for people like me, so we can see 
ourselves in books?’ Finally inventing a character with traits, struggles, and 
actions. 

● Writers write about characters that deal with issues they also struggle with (see 
page 16 or see  The Writing Strategies Book  3.13 Start with a Character). 

● Writers practice storytelling (see page 18). 
 
Writers do not jump right into drafting once they have a story idea, instead they spend 
time developing a believable character.  (Session 3) 

● Writers do this by listing external and internal features of their main character on 
a T-chart making sure the traits cohere ex.  Boy who is called shrimp is short 
(external) and sensitive (internal) 

○ See chart, ‘Advice for Developing a Character’ on page 23 . 
● Writers develop a character’s self-view (see page 27). 
● Writers develop a complex character by thinking of the bad traits as well as the 

good traits (see page 29). 
 
Writers give characters struggles and motivations.  (Session 4) 

● They do this by thinking about what the character wants and then drafting 
scenes (characters in action in ways that reveal their desires and struggles) that 
keep the character from getting what they want. 

● Writers write scenes that show a character’s traits (see page 37 or see  The 
Writing Strategies Book  6.40 Character Gestures to Show Traits)). 



● Writers refer back to what they learned about the qualities of good narrative 
writing (see chart on page 40). 

 
Writers plan their story by drafting possible story arcs . (Session 5) 

● They do this by spending time planning how the plot will go, making sure there 
is an arc to the story, trying again and again until the plan feels just right (or see 
The Writing Strategies Book  5.8 Uh-Oh...UH-OH...Phew).. 

○ Writers try 2-3 arcs (a hill shape – plot points that move the character 
toward a moment when he or she solves a problem, confronts someone, 
changes, or learns something) , each time improving on the one before, 
and choosing the best one 

○ Writers think about only 2-3 small moment scenes. 
● Differentiation:  If a story arc seems too complex for some students they can fold 

a sheet of paper into fourths: quickly sketching how the story will unfold – writer 
must be able to storytell the entire story of what he or she might write on each 
page.  Remind struggling writers how stories tend to go: character will want 
something, but something gets in the way, so my character does something to 
tackle the trouble and the story ends.  Writers should make multiple story 
booklets, before deciding which is best.  

● Or see  The Writing Strategies Book  5.29 Multiscene Storyboarding. 
● Writers find story arcs in mentor texts and use it as model for their own story 

(see page 48). 
● Writers choose the story arc that maps out their best story (see page 51). 

Bend 3 Goals Suggested Mini Lessons 

Drafting and 
Revising 

with an Eye 
toward 

Believability  
 
 
 

In this bend, students will 
shift from planning to 
drafting. They will 
transfer each moment 
(2-3 Small Moments) 
from their story arc to its 
own page in a drafting 
booklet. 

Narrative writers draft  the story scene by scene, only using summary when needed. 
(Session 6) 

● They do this by having the character talk and think, describe a small action, and 
make the character move/react. 

○ Realistic fiction stories are made of scenes, or Small Moments. 
○ Each scene on the story arc becomes a page in the drafting booklet 
○ Writers transfer their story arc onto a story booklet, add a lead to page 

one and begin drafting a scene  



 
 

 
Students will draft their 
stories across several 
pages, with the first two 
or three pages telling one 
Small Moment story, and 
the next two or three 
pages telling the story of 
a second scene. 
 

○ Writers “become” their characters as they write, helping the reader 
experience the story. 

● Writers refer to the Narrative Writing Checklist as they continue to draft. 
● See  The Writing Strategies Book  6.29 Be Patient, Go Slow.  

 
Writers determine the heart or the key moment of their story and stretch it out.  (Session 
7) 

● Writers do this by finding the most important part of the story, and stretching it 
out by using narrative techniques such as dialogue, thought, description, and 
action (or see  The Writing Strategies Book  4.3 Find the Heart or 5.31 Moving 
Quickly (or Slowly) Through Time). . 

○ Writers can scissor the draft apart and tape a whole blank page into that 
one section (see  The Writing Strategies Book  6.8 Flaps and Carets).  

● Writers use strong nouns and verbs, not relying on adjectives and adverbs to 
prop them up- the  young  dog is a puppy, and if the man walked  quietly,  he 
tiptoed.” (pg. 71 or see  The Writing Strategies Book  6.12 Cracking Open Nouns 
and 6.25 Cracking Open Verbs) 

 
Writers revise the lead.  (Session 8) 

● They do this by studying a published lead (from one of the mentor texts you’ve 
previously read aloud), listing what made it powerful, ‘What did this author do 
that I could do?’ 

● Writers revise their lead by drafting several possible leads in their notebook and 
picking the best one. 

 
Writers make sure the action and dialogue are grounded in the setting. (Session 9) 

● Writers reread their draft, asking “Will this make sense to the readers?  Will my 
readers know where my characters are?”  If not revise to add setting (or see  The 
Writing Strategies Book  6.15 Let Your Readers Know Who’s Talking!). 

● Teacher’s Note: You will focus on punctuating quotation marks during Unit 3. 
GRAMMAR: Writers put quotation marks before and after a direct quotation 
(someone’s exact words). Writers capitalize the first word of a direction 
quotation. Writers place punctuation marks inside the quotation marks. 



Writers put a comma before the first quotation mark (or see  The Writing 
Strategies Book  9.11 Punctuating (and Paragraphing) Speech).  

 
Writers end their stories to tie up loose ends, resolve the problem, and bring home the 
story’s meaning.  (Session 10) 

● Writers revise their ending by asking: 
○ Can the reader see evidence of the main character’s evolution? 
○ Does my ending make sense or come out of nowhere? 
○ Are the loose ends tied up? Have I answered the reader’s key 

questions? 
○ Have I revealed everything I need to for the story’s purpose? 

● See  The Writing Strategies Book  5.11 End in the Moment and 5.12 End with 
Last Words from the Character. 

● Writers revise their ending by drafting several possible endings in their notebook 
and picking the best one. 

Bend 4 Goals Suggested Mini Lessons 

Preparing 
for 

Publication 
with an 

Audience in 
Mind 

 
 
 
 
 

Students will prepare a 
more focused draft, deep 
revision, editing, and 
publishing for an 
audience.  
 
Revision lessons will start 
early, even with many 
students still drafting 
since the stories will be 
long.  
 

Writers revise for various purposes.  (Session 11) 
● Writers continuously stop and reread through their draft thinking how to make it 

better, such as asking,’What is this story really about? Have I brought out the 
deeper story? ‘Is the character believable?’ (or see  The Writing Strategies Book 
10.7 Tell Me: Does It Make Sense?). 

● Writers study published text, noticing what the author has done and asking, ‘Are 
there places in my draft where I could do that?’ They find places in the text that 
seem powerful and name what the author is doing, then look at their own writing 
and find places where it would help their draft to try something similar. 

 
Writers set up spaces in which they can do their best work.  (Session 12) 

● They do this by first looking through and revisiting old charts and mentor texts, 
asking, ‘Does any of this belong in my writing space?’ Then putting items and 
words into those spaces that remind them of all they resolve to do and be as 
writers.  

● GRAMMAR:   Lesson 1  (Prepositional phrases) 



● Writers form and use prepositional phrases to help communicate 
complicated situations when revising (page 121 and examples from 
Fireflies! ). 

● Writers refer to the Narrative Writing Checklist Grades 4 & 5, noticing what they 
have already learned, and therefore should include in their writing, and what 
they will learn more about later (see page 123).  

 
Writers use mentor texts to further develop their character.  (Session 13) 

● They do this rereading mentor texts asking, ‘What did this author do that seems 
to work so well?’ Then rereading their own draft, asking, ‘Are there places in my 
draft where I could use that same technique?’ Finally revising.  

● Writers revise by including actions that reveal their character’s emotions (see 
page 132 or  The Writing Strategies Book  6.14 Show, Don’t Tell: Emotions). 

 
Writers edit with various lenses.  (Session 14) 

● Teacher’s Note: Decide what areas students need help with most, can spend 
more than one day editing. 

● They do this by rereading a draft many times, checking for one sort of editing 
concern, then another rereading through their draft each time they edit for one 
thing (or see  The Writing Strategies Book  9.4 Repeated Rereadings to Check a 
Checklist).  

● GRAMMAR: Lesson 2  (Spelling) 
○ Writers draw on previously learned spelling strategies when revising to 

spell grade- appropriate words correctly, consulting references as 
needed (see  The Writing Strategies Book  8.10 Use Your Resources to 
Spell).. 

○ They do this by rereading their draft, checking over their spelling by 
eyeing each word and thinking, ‘Does this look right?’ When writers are 
uncertain if a word is spelled correctly they mark it (circle it) and then try 
to spell the word again and again, drawing on all they know and on all 
the help they can locate to assist them (see page 136 and  The Writing 
Strategies Book  8.16 Circle and Spell)).  



● Writing partners give feedback. See  The Writing Strategies Book  10.10 PQP 
(Praise, Question, Polish). 

 
CELEBRATION: Writers prepare their pieces to go out into the world. (Session 15) 

● Students polish their piece by including  a cover, illustrations, dedication page, 
“meet the author” page, and/or a blurb on the back cover. 

● Students celebrate their work by having a writing celebration.  Students can 
share their story (partners, small groups, swap stories) and jot compliments for 
classmates (see ‘Small-Group Shares’ in  The Writing Strategies Book  p. 391). 

● Students may use  https://tellagami.com/  to tell their realistic fiction story by 
adding a cartoon version of themselves into different scenes. 

Grammar/Conventions/Language 

Lesson 1  (Prepositional phrases) 
● Writers form and use prepositional phrases to help communicate complicated situations when revising. 

Lesson 2   (Spelling) 
● Writers draw on previously learned spelling strategies when revising to spell grade- appropriate words correctly, consulting 

references as needed. 

ESL* 
● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to label or write about 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize stories as a scribe writes what is said 
● Incorporate interactive writing 

https://tellagami.com/


● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals, examples, and/or native language 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals 

(note: student is graded using actual grade level rubrics) 
● Model verbal and written narrative language 
● Connect narratives to simple stories to help student understand 
● Use visuals and examples to show a seed vs watermelon idea 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; SWBST, 

Parts of Story (using hand/fingers), Movie Strip Scenes…) 
● Use comic strips and mentor texts to show and help students write dialogue 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 
● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, said is dead word lists, 

native language tools, picture books, etc.) to help students revise, check spelling, and vary word choice 
● Regular one-on-one assistance and conferencing 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  
● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 
● Personal word walls 
● Plan out story by mapping out each page  

 
 

Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special ELL Gifted Learners 



Education/Academic Support) 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 
Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 
● Additional time to complete 

assessments 
● Modify tests/quizzes (length and 

content) 
● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments into 

smaller more manageable tasks 
 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with 
students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Differentiation with 
high level materials 

● Student led 
discussions and 
learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to 

stay up during 
assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson 
before introducing 
concept in the 
classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal 
clarification before 
answering questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 



 

Content Area: Language Arts Grade: 4 

Unit: 2 Unit Name: Journalism 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
W.3.2.  Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  

A. Introduce a topic and group related information together; include text features (e.g.: illustrations, diagrams, captions) when useful to 
support comprehension.  

B. Develop the topic with facts, definitions, and details.  
C. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of information.  
D. Provide a conclusion.  

W.4.4:    Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and 
audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.) 
W.4.5:   With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and 
editing.  
W.4.6 : With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well 
as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in 
a single sitting.  
W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and 
categorize information, and provide a list of sources. 
W.4.9:   Draw evidence from literary or informational texts to support analysis, reflection, and research. 
W.4.10:   Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and audiences. 
  
RI.4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  
RI.4.2:   Determine the main idea of a text and explain how it is supported by key details; summarize the text. 



RI.4.3:   Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and 
why, based on specific information in the text. 
RI.4.5:   Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or 
information in a text or part of a text. 
RI.4.7:   Interpret information presented visually, orally, or quantitatively and explain how the information contributes to an 
understanding of the test in which it appears. 
RI.4.8:   Explain how an author uses reasons and evidence to support particular points in a text. 
RI.4.9:   Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from 
two texts on the same topic in order to write or speak about the subject knowledgeably. 
  
SL.4.3 :  Identify the reasons and evidence a speaker provides to support particular points. 
SL.4.4:   Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and 
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 
SL.4.6 . Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse 
is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. 
 
L.4.1:   Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.4.2:   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.4.3:   Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and 
content, choosing flexibly from a range of strategies. 
L.4.5:   Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
L.4.6:   Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those 
that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic 
(e.g.,  wildlife, conservation,  and  endangered  when discussing animal preservation).  

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.A.3:  Use a graphic organizer to organize information about problem or issue. 
8.1.8.B.1:  Synthesize and publish information about a local or global issue or event. 



Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

Writers can write detailed, focused news reports with a sense of 
drama. 
 
Writers can write an engaging article that teaches about a topic.  

How can I write concise, focused news reports that give details 
about an event and are written with a sense of drama?  
 
How can I write an article that teaches about a topic and 
engages my reader? 

Students will know... Students will be able to: 

● How to analyze news reports in order to understand the 
structure of this writing 

● Strategies to develop article ideas and ways to plan out 
the article 

● Strategies to write quickly 
● Strategies to develop an engaging introduction and 

powerful conclusion 
● Strategies to elaborate the topic 
● Words to link ideas together 
● How to choose an organizational structure that fits their 

within their draft 

● Analyze a variety of news reports 
● Draft several news reports 
● Draft an engaging introduction 
● Include text features that enchance their article 
● Elaborate the topic with facts, definitions, and details 
● Develop headings and sections within the article that 

may have different organizational structures 
● Link ideas together  
● Provide a conclusion 
● Publish a news report 

 

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post-Assessments 
● Published Writing  

 

● Teacher observations 
● Conference notes 
● Partner conversations 



 ● Flash-drafts 
● Rough drafts 
● Random collection of notebooks 

Resources and Materials 

Teacher Resources 
● TCRWP Writing Curricular Calendar, Fourth Grade, 2013-2014 Unit Seven- Journalism 
● TCRWP Curriculum Calendar, Fifth Grade, 2017-2018 Unit 5 - Journalism (If… Then…) 
● Reference teaching points in:  Bringing History to Life  in Writing Units of Study set 
● The Writing Strategies Book  by Jennifer Serravallo 

 
Overview of Unit 
Bend I: Creating and Developing News Reports 
Bend II: Planning and Drafting: Feature Article Writing 
Bend III: Revising and Publishing: Lifting the Level of Journalism Writing  
 
Anchor Charts 

● Qualities of Strong News Reports 
● Journalist Vocabulary  

 
Preparing: 

● Nonfiction mentor text:  
○ News articles, such as Time for Kids 

● Drafting paper 
● Multiple paper options  

Pre- and Post-Assessment 

Students will have up to 60 minutes for the pre- and post-assessment. 
● Pre-assessment  

○ Up to 60 minutes, one sitting 
● Post-assessment 

○ Up to 60 minutes 

http://www.ps164.org/uploads/8/5/5/4/8554966/fourth_grade_writing_unit_07_-_journalism.pdf
http://connect.readingandwritingproject.org/file/download?google_drive_document_id=0B7BccMltK6LqLUFXYVFVSnpONVk&user_id=NTk1MDM=&user_email=Q0xvd2Vuc3RlaW5Ac2Nob29scy5ueWMuZ292&user_name=Q2xhaXJlIExvd2Vuc3RlaW4=


○ Can use 2 days.  Possible schedule: 
■ Day 1 - 40 minutes to draft 
■ Day 2 - 20 minutes to revise and edit 

 
Before beginning the unit, writer’s complete an on-demand writing prompt as a starting point for instruction.  
  
Students should have familiar paper to write on and a supply of additional pages. Give the following instructions: 
  
“Think of a topic that you’ve studied or that you know a lot about.  You will have sixty minutes to write an informational (or all-about) 
text that teaches others interesting and important information and ideas about that topic.  Please keep in mind that you’ll have only 
sixty minutes to complete this.  You will have sixty minutes, so you’ll need to plan, draft, revise, and edit in one sitting.  Write in a 
way that shows all that you know about information writing.  In your writing, make sure you: 

● Write an introduction 
● Elaborate with a variety of information 
● Organize your writing 
● Use transition words 
● Write a conclusion 

 
*Use the Information Writing Rubric to score assessments.  
*Be sure to keep the post-assessment data to use when planning Unit #5 Historical Informational/Fiction. 

 

Bend 1 Goals Suggested Mini Lessons 

 
Creating 

and 
Developing 

News 
Reports 

 
 
 

Immerse kids in the type of 
writing and give them a feel for 
what it means to write as a news 
reporter 
 
Rehearse by collecting ideas 
then writing lots of news articles 
 
 

Teacher’s Notes: 

● Collect some news reports (Time for Kids, Sports Illustrated for Kids) and 
the students can study these as touchstone texts, charting their qualities 
and trying some of the craft moves that they admire in their own pieces. 
Be careful not to give your students editorials, feature articles, or 
investigative pieces to study; for now, stick to short, local, current news.  

● Keep adding to your word charts, and return to your touchstone texts for 
lively language and phrases.  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Share student work immediately, probably in mid-workshop teaching 
points  

● Fill your classroom with news reports students have written, charts 
where they have analyzed these, and touchstone texts.  

 
Journalists live wide awake lives, seeing stories in everyday moments. 

● They do this by seeing something that happens, thinking, ‘I can write 
about this’, and jotting the details of the event in their notebooks. 

● SUGGESTION: Stage a scene that will hook your students, such as an 
argument between another teacher or show this video clip: 
https://www.youtube.com/watch?v=CrwqBVBlSGs  to launch the unit. 
Then have students jot notes about what just happened, before 
flash-drafting. 

● SUGGESTION: You may want to provide more scaffolding for your class 
by creating a shared writing experience, beginning by scribing the 
article,having students orally rehearse what they will continue to write, 
then having the class flash-draft the rest in their notebook. 

● Writers capture the details that will make a strong article. They do this by 
showing, not telling to describe what happened. 

● Journalists include exact quotes in their piece, making sure to include 
who said it. 

● Journalists know that every word counts. They look back over what they 
wrote and revise it to make it more focused and shorten the length.  

● Anchor Chart:  “Qualities of Strong News Reports” 
○ Careful word choice 
○ Descriptive details/dramatic language 
○ Answers vital questions (5W’s and 1H) 

■ What happened? 
■ Who was involved? 
■ When did it occur? 
■ Where did it all take place? 
■ Why did it happen? 
■ How did it happen? 

https://www.youtube.com/watch?v=CrwqBVBlSGs


○ 3rd person narrator  
● Journalists title their article. 
● Word Chart:  “Journalists’ Lingo” 

○ Witness 
○ ‘Witness claim…’ 
○ This reporter 
○ Incident 
○ ‘Apparently this started when…’ 
○ ‘On the scene’ 
○ Bystander 
○ Quoted  
○ Interview  
○ shocked, bolted, surprised, dismayed, perplexed, jolted, 

demanded, rejoiced, discovered 
○ Template sentence: ‘On  (month, day, year)  at  time, person  ( what 

they saw/did ).’ 
 
Journalists generate ideas by living wide awake lives. 

● They do this by observing places looking for possible news, then taking 
detailed notes that include who, what, when, where, how, and why. 

● SUGGESTION: take your class on an inquiry walk, notebooks in hand, to 
places for possible news stories, such as the cafeteria, recess, gym, 
outside, or just around the hallways.  

● Journalists often jot the names of these places on pages of their 
notebook, and then collect stories about each as they emerge. 

● GRAMMAR REVIEW: Lesson 1  (Prepositional phrases) 
● Writers form and use prepositional phrases to help communicate 

complicated situations when revising. 

Journalists draft news articles.  
● They do this by reading over their notes, then writing about that who, 

what, where, how, and why, structuring their writing by placing the most 
important information first.  



● GRAMMAR REVIEW: Lesson 2   (Spelling) 
○ Writers draw on previously learned spelling strategies when 

revising to spell grade- appropriate words correctly, consulting 
references as needed. 

 
Journalists revise articles. 

● They do this by writing in the third person and using dramatic language 
to convey a series of events. 

● INQUIRY: What is the difference between telling a story as a personal 
narrative and telling it as a news report?  

○ SUGGESTION: Display a section of a narrative piece and then 
share a short article.  Have students notice the difference. Some 
things they notice: 

■ Narrative: slower paced, descriptive, inner thinking,  
■ News report: fast paced, dramatic, third person, tells the 

story from the outside 
 
Celebration 

● Ideas: 
○ Stage a class newsroom live report, perhaps videotaping 

students as they deliver their reports on happenings around the 
school and current events.  

○ Display articles around the school. 
○ Publish a class newspaper. 

Bend 2 Goals Suggested Mini Lessons 

Planning 
and 

Drafting: 
Feature 
Article 
Writing 

 

Write quick feature articles in 
notebooks. 
 
Draft 1-2 feature article(s) 
relating to a natural 
disaster/weather they are 
studying in reading.  

Teacher’s Notes: 
● Writers shift from writing news reports about specific events to writing 

feature articles about weather they are researching in reading.  
● During the first part of this bend, students are  jotting quick mini feature 

articles in their notebooks. 
● At the end of the bend they will draft on loose leaf paper, writing different 

sections on separate paper. 



  
Develop headings and sections 
within the article that may have 
different organizational structures 
(at least 2 sections within article). 
 
 

 
Writers know the difference between a news report and a feature article. 

● Display a familiar news report article and a feature article.  Co-create a a 
t-chart of the similarities and differences between news reports and 
feature articles 

● INQUIRY: “How is this feature article the same as the news reports 
we’ve been writing? What differences are you noticing?”  

● SAMPLE ANCHOR CHART: 

Feature Article News Report 

● Reports the truth 
● Write about: things that 

happen over time, that 
happen to different 
people, places, or things 

● Teaches information AND 
gives explanation 

● Includes facts, stories, 
examples 

● Usually longer- with 
different parts 

● Reports the truth 
● Write about: breaking 

news or current events 
● Teaches a lot of 

information 
● Focus on 5W’s 
● Usually shorter 

 
● Writers try writing a quick feature article on  weather  in their notebook, 

knowing they shouldn’t worry right now about knowing every detail. They 
write quickly, putting question marks and notes to themselves in places 
where they’d need more information.  

● GRAMMAR Lesson 3  (Capitalization) 
● Writers  use correct capitalization when revising. 

 
Writers try out different ways their feature article will go . 

● They do this by choosing structures that make sense for their entire 
piece of writing.  They ask, “How will I structure my writing?” And figure 
out the subtopics. They may be organized chronologically, cause and 



effect, problem and solution,, or in another way (see Session 2 in 
Bringing History to Life ) 

● Informational writers organize their information. They do this by 
developing a logical structure (see Session 12 in  Bringing History to 
Life ). 

● Writers chunk the information in their subsections using headings. 
● Writers remember to make a plan for a new section before writing it (see 

page 108). 
 
Writers highlight the most important information and ideas they want to convey 
in each section.  

● They do this by thinking, ‘What I am really trying to say here?’,  ‘What is 
the most important information that I’m trying to teach?’,  ‘Are there ideas 
I have about the information that I am trying to teach?’, or ‘Are there 
ideas I have about the information that I really want readers to know?’ 
Then using text features to highlight what they’re really trying to say (see 
Session 13 and chart on page 119).  

● Another way they do this is by rereading their notes and asking 
themselves, ‘What feels big and important that I could turn into a feature 
article? Why does this event really matter?’  
 

Journalists teach their readers. 
● They do this by including factual information from a variety of sources. 
● Journalists rely on research strategies like interviewing, surveying, and 

observing. 
● Reporters efficiently search online by crafting search terms that will help 

them quickly find the information they need. First think of an important 
word to search by asking, “What is my article about?” Then trying out 
several other keywords to search if needed. 

 
Journalists use their notes to begin drafting outside their notebook. 

● They do this by organizing the information they have collected, grouping 
information together.  



● Just as writers can make table of contents for a whole information book, 
they can also make a kind of table of contents for a feature article, so 
they know how the parts will go.  

● Writers draft the different sections on separate paper, labeling the page 
with the article’s subheadings. 

● Lesson 4  (Complete sentences) 
○ Writers produce complete sentences using a subject and 

predicate, recognizing and correcting inappropriate fragments 
and run-ons when revising. 

Bend 3 Goals Suggested Mini Lessons 

 
 
 

Revise and publish one feature 
article. 
 
Celebrate articles. 

Journalists lift the level of their drafts by adding craft. 
● They do this by being concise and purposeful with their craft noticing 

how craft is weaved into mentor articles.  Some suggestions: 
○ create a vivid image that lets the reader picture a scene by 

describing details and using sparkling language;  
○ use an anecdote to get the reader to care;  
○ use repetition to hook and persuade the reader;  
○ write with a journalistic "tone" that is powerful 
○ ask burning questions.  

 
Journalists include a lead and ending. 

● INQUIRY: Study the leads and endings in the mentor text feature 
articles.  What are some ways authors begin the article and end the 
article that we can try in our own writing? 

● What they may notice: 
○ Leads: 

■ hook the reader (with a question or anecdote)  
■ dive directly into the recounting of an incident (including 

the 4 W’s).  
● Endings: 

○ state how this event will affect the future 



○ tell how the event ended or was resolved 
○ end with a question the reader should ponder. 

 
Journalists revise specific details. 

● Journalists have to think about word count. They make sure that their 
writing is concise and that every sentence included has a purpose.  

● Journalists revise for accuracy, checking names and information about 
people and places featured in their article, checking for the accuracy of 
quotes, and ensuring that any facts included are correct. This may mean 
returning to their original notes on an incident and/or doing additional 
research. 

 
Publish 

● Suggestion: 
○ Have students type their articles into the Newspaper Template in 

Google Slides or have students handwrite their article on large 
white paper.  

 
Celebration. 

● In small groups have students share their articles or read aloud just a 
particular section. 

● Students can add their articles into the specific weather bins in your 
classroom as a resource for others (or future students) to read and learn 
from.  

Grammar/Convention/Language 

Lesson 3  (Capitalization) 
● Writers  use correct capitalization when revising. 

 
Lesson 4  (Complete sentences) 

● Writers produce complete sentences using a subject and predicate, recognizing and correcting inappropriate fragments and 
run-ons when revising . 



Review Previous Grammar Lessons: 
Lesson 1  (Prepositional phrases) 

● Writers form and use prepositional phrases to help communicate complicated situations when revising. 

Lesson 2   (Spelling) 
● Writers draw on previously learned spelling strategies when revising to spell grade- appropriate words correctly, consulting 

references as needed.  

ESL* 

● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize opinion as a scribe writes what is said 
● Incorporate interactive writing 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals, examples, and/or native language 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals 

(note: student is graded using actual grade level rubrics) 
● Model verbal and written opinion and essay language 
● Provide individual anchor charts or reminders of key opinion and essay language and explain meanings 
● Provide graphic organizers to help plan components of student essays (Boxes/Bullets, Outlines, Four Square, Webs…) 
● Provide graphic organizers that link nonfiction writing to fiction writing done in previous units [Beginning-Introduction, 

Middle-Body, End-Conclusion; Parts of Essay - Introduction, Body Paragraph 1, 2, 3, Conclusion (using hand/fingers)] 



● Use simple mentor texts to show examples of text structures and features needed in writing (link to reading unit and texts) 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 
● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, synonym/antonym lists, 

shades of meaning synonym progressions, native language tools, picture books, etc.) to help students revise, check 
spelling, and vary word choice 

● Regular one-on-one assistance and conferencing 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 
 

Content Area: Language Arts Grade: 4 

Unit: 2 Unit Name: Reading the Weather, Reading the World: 
Purposeful Reading of Nonfiction (Research Project) (Book 
2) 

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
 
RI.4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and when drawing 
inferences from the text.  



RI.4.2 :  Determine the main idea of a text and explain how it is supported by key details; summarize the text. 
RI.4.3 :  Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on 
specific information in the text. 
RI.4.4:    Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a  grade 4 topic or subject area . 
RI.4.5:   Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in 
a text or part of a text.  
RI.4.7:  Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive 
elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.  
RI.4.8:    Explain how an author uses reasons and evidence to support particular points in a text. 
RI.4.9:    Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from two texts on 
the same topic in order to write or speak about the subject knowledgeably.  
RI.4.10 . By the end of year, read and comprehend literary nonfiction at grade level text-complexity or above, with scaffolding as needed.  
 
RF.4.3 :  Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.4.4 :  Read with sufficient accuracy and fluency to support comprehension. 
 
SL.4.1:   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion.  
b. Follow agreed-upon rules for discussions and carry out assigned roles. 
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others. 
SL.4.2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, quantitatively, and orally).  
SL.4.4:   Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak clearly at an understandable pace. 
 
L.4.4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing 
flexibly from a range of strategies. 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.A.3:  Use a graphic organizer to organize information about problem or issue 
8.1.5.E.1:  Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and non-print electronic 
information sources to complete a variety of tasks. 



Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 

Enduring Understandings Essential Questions 

Students will devour huge amounts of text, reading with volume 
and engagement.  
 
Students will independently apply strategies to tackle 
increasingly difficult nonfiction texts. 
 
Students will notice the underlying structures of nonfiction texts 
which will help them to hold onto to main ideas and key details 
of the texts. 

● How do I determine the structure of a nonfiction text, and 
use that to help me determine importance?  

● How do I keep my stamina at a high-level while reading 
nonfiction texts? 

● What strategies can I use to tackle increasingly difficult 
nonfiction texts? 

 

Students will know... Students will be able to: 

● to read easy texts and do important work with those 
texts, then choosing more challenging texts to similar 
work in. 

● to read in a way that they can summarize a text. 
● to identify text structure to help determine importance. 
● to write as a way to think about what they are reading 

and learning. 
● strategies to tackle increasingly difficult nonfiction texts. 

 
 
 
 
 
 

● read nonfiction texts and draw conclusions about new 
and familiar topics.  

● grow ideas by building on previous knowledge. 
● utilize the features of nonfiction texts to help grow ideas 

about their topics.  
● use a variety of structures of notetaking to grow ideas. 
● work with their partners to grow ideas about their topics.  
● synthesize ideas across books and across topics. 
● close read. 
● compare and contrast the content of what they are 

learning and the authorial intent. 
● evaluate sources for their credibility. 
● summarize nonfiction texts writing the main idea and 

supporting details in their own words. 



Assessment Evidence 

Performance Tasks Other Evidence 

● If needed: Teacher College Assessment 
 
Give a performance assessment prior to beginning the unit. 

● Log into your Heinemann account. 
● Enter registration code. 
● Find preassessment, teacher instructions, student 

rubric and more in the My Online Resources Grade 4 
Reading Units of Study. 

● At the end of the unit, log onto your Heinemann 
account.  Locate the post-assessment for this unit and 
administer it. Please keep this data to help you plan 
for Unit #5 Rev War. 

 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to observe 
students ability to apply phonics and spelling patterns as 
they read and write words during your assessments and 
teacher observations during the  Words Their Way 
program. 

● Post-its 
● Readers Notebook 
● Write longs/Reading responses 
● Goal-specific assessment 
● Teacher observations  
● Conference notes  
● Partner conversation 
● Book club conversations  
● Random collection of notebooks  

Resources and Materials 

Teacher’s Note: 
● Starts start by reading easy texts and doing important work with those texts, then choosing more challenging texts. 
● Eventually they will dig into research projects around extreme weather and natural disasters. 
● At the end of the unit, students will research a second subtopic in order to provide opportunities for students to compare 

and contrast what they have learned. 
● Bends II and III are similar to their third-grade unit studying animals.  

 



Mentor Texts: 
● Everything Weather  by Kathy Furgang 
● DK Eyewitness: Hurricane and Tornado  by Jack Challoner 
● Hurricanes  by Seymour Simon 

 
Materials: 

● Nonfiction book baskets labeled by topic  
● Leveled high-interest nonfiction books 
● Extreme weather and natural disaster books 
● Chart paper/Post-its  
● Read-aloud text set on class topic (for modeling)  
● Reading logs/bookmarks  
● Reading notebooks  
● Youtube video, ‘Phoenix Zoo: The Phoenix Zoo Saves the Arabian Oryx’ 

 
Online Resources, such as: 

● Informational Reading Learning Progression, grades 3 and 4 
● ‘Common Nonfiction Text Structures’ chart 
● ‘A Sport’ text  
● ‘Transitions: From Main Ideas to Citing a Text’ chart 

 
Interactive Read Aloud: 

● 20 minutes every day 
○ Can alternate minilesson & Interactive Read Aloud 
○ Reading aloud or conversation 

● Continue whole-class conversation during Unit 2 
○ Whole class conversation 2x per week  

● Preparation 
○ Select a text in the genre  
○ Select unit goals to teach about 
○ Do not teach a strategy, instead use prompts to coach 

■ Types of Prompts: 



● Think aloud 
● Turn and talk 
● Stop and jot 
● Stop and act 

○ Vary the levels (grade-level, mirror class - similar challenges to their text)  
● Teaches students how to integrate strategies (not one strategy a day like minilesson) 
● Give class prompts if conversation is not flowing.  

○ “I wonder…” 
○ “Well, what I was thinking…” 
○ “I’m not sure, but maybe…” 
○ “This makes me think…” 

 
Science Connection Reading Materials 

● Can choose read alouds or give about 10 minutes for students to read informational books that connect to current science 
unit(s).  

● Mentor text set can be connected to main topic of unit. 
● Some possible titles that can support your science unit(s): 

○ Molecules and Organisms 
● Bones 
● Bizarre Bug Records 
● The Circulatory Story 
● All About manatees 
● Burp! 
● Growing Patterns 
● The Magic School Bus Explores the Senses 
● The Nervous System 
● Nic Bishop: Spiders 
● Senses 
● What Makes You Cough, Sneeze, Burp, Hiccup, Blink, Yawn, Sweat, and Shiver? 
● Winter’s Tale 
● Wolverine vs. Tasmanian Devil 
● You Can’t See Bones with Binoculars 
● I Wonder Why Snakes Shed Their Skins 



● Scorpions 
● You Can’t See Your Bones with Binoculars 
● I Wonder Why Snakes Shed Their Skins 
● Monster Plants 

● Energy 
● Bouncing Light 
● Build a Room Alarm 
● Energy 
● Experiments with Electricity 
● The Kids Invention Book 
● The Shocking Truth About Energy 
● Sound, Heat, & Light: Energy at Work 
● What’s the Big Idea, Ben Franklin? 

 

Bend 1 Goals Suggested Mini Lessons 

Learning 
from Texts 

 
 
 
 
 

The goal for this bend is for 
students to devour huge 
amounts of text, reading with 
volume and engagement.  
 
Students will read self-selected 
nonfiction texts, starting with 
texts that look easy to read. 
 
Students will think about text 
structure as way to determine 
importance. 
 
Readers will use strategies to 
tackle increasingly difficult 
nonfiction texts. 

Nonfiction readers make a commitment to learning from a text.  (Session 1) 
● They do this by making connections between what they already know 

and care about, and the text. To read nonfiction well, it helps to take a 
minute to make a connection to the topic (see pages 7-10). 

● Begin Bend 1 chart:  To Read Nonfiction Well… 
● Readers share their reading with a partner (see page 11). 
● Readers think about how their first day of nonfiction reading went, 

noticing their strengths and areas for improvement (see page 13). 
 
Nonfiction readers do not jump right into reading a new text, instead they 
preview the text to generate a sense of the whole text.  (Session 2) 

● They do this by surveying the parts of the text as well as activating prior 
knowledge to anticipate how the text will go.  They pay attention to text 
features and topic sentences, and they use what they already know 
about the topic to think, “This part seems to be about… and this other 



 
Students will summarize 
nonfiction texts writing the main 
idea and supporting details in 
their own words. 

part seems to be about…” Then readers revise their ideas by asking, 
“Was I right or was the text different from what I expected?” 

● Readers check on their volume of reading to be sure they are holding 
texts that are just right (see page 24). 

 
Nonfiction readers use text structure to help them determine the information that 
is most important.  (Session 3) 

● Nonfiction readers notice the way the expository text is organized 
(common structures: problem/solution, compare and contrast, cause and 
effect, and chronological).  They use keywords and phrases to help 
figure out the structure and determine importance.  

● Readers read in ways that prepare them to teach others (see page 33 
and 35). 

● See anchor chart,  Researchers Take Notes that Follow the Structure of 
Their Texts  (see page 36). 

 
Nonfiction readers prepare themselves to tackle the hard parts of nonfiction 
texts.  (Session 4) 

● Nonfiction readers tackle the hard parts of nonfiction reading by 
○ First noticing the misleading headings, fact overload, confusing 

beginnings, long detours and extra information, graphs and 
diagrams 

○ Then take action by reading and rereading, asking, ‘What is this 
part teaching?’, and talking and writing to understand 

● See page 41 for anchor chart 
● Nonfiction readers monitor for sense (see page 43 for chart) 

 
INQUIRY: ‘What signals do authors give to readers to let you know when a part 
of a text should be read through the lens of story and when a part should be 
read through the lens of reading for information?’  (Session 5) 

● Readers choose the appropriate lens to read through by coding 
nonfiction text for narrative parts (lens of story) and expository parts (lens 



of reading for information) (see pages 51-52 for anchor chart on signals 
authors choose). 

● Readers self-assess how they synthesize nonfiction texts using the 
learning progression (see page 56). 

 
Nonfiction readers look  in  and  around  vocabulary words to figure out a new 
meaning, build up vocabulary, and learn more about what the text is teaching. 
(Session 6) 

● Readers do this by looking  in  root words, suffixes, and prefixes.  Readers 
also do this by looking  around  and asking questions, ‘What do you 
picture?’, ‘What’s happening?’, ‘Is it positive or negative?’, and ‘What 
type of word is it?’ (see page 60 for anchor chart).  

● Nonfiction readers pay attention to the numbers and statistics they are 
reading (see page 66). 

 
Nonfiction readers create summaries of their reading that include the main ideas 
and key details of the topic, stated in the reader’s own words.  (Session 7) 

● Readers do this by repeating the author’s point, the main idea in his own 
words and the explaining the details that supported that main idea, 
making sure to include some transition phrases to help link the parts 
(see pages 71-73 for student samples). 

● Readers look over the “Main Idea(s) and Supporting Details/Summary” 
strand of the learning progress and set goals for themselves regarding 
determining importance in nonfiction reading (see page 77).  

Bend 2 Goals Suggested Mini Lessons 

Launching a 
Whole-Class 

Research 
Topic 

 
 
 

The whole class will study one 
type of extreme weather and 
students will work in research 
teams (groups of 4) studying 
other types of extreme weather 
such as: hurricanes, tornadoes, 

Research teams figure out a plan for how to get the job done.  (Session 8) 
● The first challenge for teams is to decide who will do what, when and 

how. They do this by getting an idea of what they might study by looking 
at the table of contents of books on their topics and creating a rough 
outline (see anchor chart,  To Research Well…  on page 85). 

● Researchers reread their notes and revise them through the lens of text 
structure (see page 89-90). 



 tsunamis, droughts, 
earthquakes, and floods. 
 
This bend is fast-paced lasting 
approximately one week. 
 
As research teams study their 
topic they will learn key reading 
skills. 
 
Researchers will learn the skill 
of synthesizing, thinking about 
how new information can add 
to or change information they 
have already learned.  
 
Students will learn to write as a 
way to think about what they 
are reading and learning.  
 
At the end of the bend, 
students will hold a 
mini-celebration to teach one 
another what they have 
learned.  

 
Researchers synthesize what they are learning across texts.  (Session 9) 

● They do this by reading many texts about a subtopic, then reading the 
second (and third) texts differently than the first. Next, keep notes and 
information from the first text in mind and read the second text, asking, 
‘Does this add to what I’ve already learned? Change what I learned?’ 
Finally the new texts gets filed into mental files (or notes) from the first 
text.  

● Researchers synthesize contradictory information across texts by using 
sentence starters: ‘This text added to...’ or ‘This text changed...’ (see 
page 101). 

● Research teams teach one another using transitional phrases (see page 
103). 

 
INQUIRY: In what ways do authors write nonfiction articles differently from 
nonfiction books? How do you read differently when you read a nonfiction article 
as opposed to a nonfiction book?  (Session 10) 

● Research teams study an article thinking about how it is different from a 
nonfiction book, looking closely at how the article is written differently 
(see pages 106-107). 

 
Researchers use writing to grow their ideas.  (Session 11) 

● They do this by asking, ‘What seems important about this?’ and ‘How 
does this connect to what I know?’ and to explain things to themselves or 
others.  

● See chart,  Writing to Grow Ideas: Dos and Don’ts,  page 115 
● Readers use prompts to push their thinking,  Ways to Push Our Thinking, 

page 118 
 
Researchers tackle complex, technical parts of their text head-on.  (Session 12) 

● They do this by reading and rereading everything on the page closely, 
pausing after a chunk to think about what it’s teaching, then talking or 
writing to develop ideas.  



● Readers use the learning progression to self-assess cross text(s) 
synthesis, thinking about what they can do next as a nonfiction reader, 
setting a goal, and going for it. 

● Research teams prepare for a group presentation by thinking about what 
they will present, the information to gather, how they will present, 
materials needed, and the order of the presentation (see page 131). 

 
Experts share their knowledge by teaching others.  (Session 13) 

● Research teams revisit their presentation plan, thinking about the main 
ideas and supporting details they plan to teach. Then, teams will 
consider how they will teach and the tools they will use to teach well. 
Next, teams will rehearse, referring to the  To Teach Well  chart (see page 
135). Finally teams present to one another.  

Bend 3 Goals Suggested Mini Lessons 

Tackling a 
Second 

Research 
Project with 

More Agency 
and Power 

 
 
 

Research teams will take on a 
different topic of extreme 
weather or natural disaster.  
 
Students will practice the skills 
of close reading as well as 
comparing and contrasting. 
 
Students will practice the skill 
of evaluating sources to 
determine their credibility. 
 
The unit ends with readers 
learning to not only  read 
differently, but also to  live 
differently.  

Researchers shift from studying one example of something to studying a second 
example of that same thing. They think, ‘How is this similar to what I already 
know?  How is this different?’  (Session 14) 

● They do this by talking and planning before reading, then deciding on 
subtopics to investigate first, doing so in a comparative study. 

● Begin Bend 3 anchor chart,  Researching a Second Example  (page 143). 
● Research teams talk to the team they are exchanging topics with to 

share subtopics that were most helpful. 
● Researchers use sentence frames when writing comparisons (see chart 

on page 146). 
● Researchers set up a system for keeping track of the information they 

are learning (see page 147). 
 
Researchers develop expertise on a topic by learning about the bigger field of 
knowledge (extreme weather).  (Session 15) 

● They do this by looking across related subsections on two different 
weather topics, learning about weather in general, and thinking about 
ways these topics are similar and different (patterns and relationships). 



● Research teams use their best conversation skills to have an effective 
conversation. 

 
As researchers move from one subtopic to another, it sparks new questions and 
ideas.  (Session 16) 

● They do this pausing to think, expecting ideas to come, then nurturing 
those ideas by pausing to think, writing, and finding other texts (or other 
parts of the one text) that go with the idea, which can lead to a whole 
research report. 

● Teams meet to share questions and ideas from today’s reading that may 
drive their upcoming research (see page 169-171). 

 
Researchers develop their own agenda related to their topics and bring these 
agendas with them as they read.  (Session 17) 

● At times a reader's agenda does not align with the text they are using to 
research so they must reorganize the information they are learning to fit 
with their agenda. Even though the reader won’t necessarily take in 
information from the text in the way the text was set up to present it, the 
reader is still learning something - taking in information that matches his 
or her own agenda. 

● Research teams share how their thinking developed and changed. ‘I 
used to think… but now I realize...’ (see page 181). 

 
Researchers become experts by evaluating the credibility and trustworthiness of 
sources.  (Session 18) 

● Researchers evaluate their sources by answering questions: 
○ Who wrote this? What makes this person qualified? 
○ How was the material published? Who reviewed it? 
○ When was this published? Is the information still relevant? 
○ Is there an obvious opinion in the text? 

● Researchers evaluate online resources (see page 192). 
 



Nonfiction readers think about the decisions nonfiction writers make - the ways 
those authors seem to want readers to think or feel about a topic.  (Session 19) 

● They do this by reading a section of the text and looking at the 
photographs.  Then thinking, ‘What does this make me think and feel? 
How did the author get me to think and feel this way?’ (see chart on 
page 198).  This helps them understand the larger message a writer is 
trying to convey.  

● Researchers can use the Nonfiction Goal Cards to help them name what 
they see and notice more (see page 201). 

● Readers use an anchor chart to reflect on their recent reading work and 
set new goals to work towards (see page 202). 

 
Readers study texts to find out what techniques or craft moves an author uses 
to achieve his or her goals.  (Session 20) 

● They use technique cards (see page 205) as they read to see whether 
the author used any of the techniques to help him achieve his goals as a 
writer.  

● Students elaborate on what they noticed as they read their texts through 
the lens of their goal and technique cards, using prompts such as, ‘This 
author uses...in order to ...’ and ‘One example...another example...’ and 
‘This is important because...’ 

 
Research teams celebrate the work they have done by presenting their research 
in final projects.  (Session 21) 

● Final projects will be presented in just 2 days, but can take on a variety 
of forms such as: 

○ diagram or model 
○ flyers calling others to action 
○ ‘10 Things People Need to Do to Prevent Drought...’ 
○ presentation on Google Slides or Powerpoint 
○ persuasive letter, editorial, or speech 
○ public-service announcement 



○ Students will use  https://web.seesaw.me/  to share out with their 
families their final projects via Chrome books. 

● During mid-workshop and share, provide teaching tips and spotlighting 
the work particular teams are doing, so that others can replicate. 

● After the celebration, students gather at the meeting areas to share and 
reflect. 

  

 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw pictures of favorite parts and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Teach to preview texts and/or take picture walks before reading 
● Preteach key vocabulary and concepts 
● Teach to use text features to help students understand reading and focus learning 
● Use visuals and key words to show text structures 
● Give one or two text structure choices or tell the student which structure their book/article is to help them better understand 

their reading 
● Provide graphic organizers to help students learn information, identify main idea/details, summarize, compare/contrast, and 

synthesize 
● Provide semantic maps and graphic organizers to help students acquire new vocabulary and multiple meanings 
● Connect to students’ prior knowledge and/or relate to their native country/culture 
● Build conceptual background knowledge prior to lessons 
● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 

https://web.seesaw.me/


● Partner reading 
● Audio texts (explore Text-to-Speech options, Time For Kids, Scholastic News, apps, playaways, library resources, Reading 

A-Z, FrontRow?) 
● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide sentence frames and stems to help students write their thoughts 
● Provide or help create visual cues to recall text features, text structures, and other content area specific academic 

vocabulary 
● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 

students learn and understand new words 
● Regular one-on-one assistance and conferencing 
● Teach students to use the index, table of contents, etc. to locate information about specific subtopics they want to learn 

about 
● Provide a list of key words related to subtopics students want to learn about 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach article/book parts, text features, text structures, and 

strategies 
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 
● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 

presentations 
● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  
● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 



● Personal word walls 
● Plan out story by mapping out each page 

 
 

Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 
Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 
● Additional time to complete 

assessments 
● Modify tests/quizzes (length and 

content) 
● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments into 

smaller more manageable tasks 
 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with 
students 

● Modify assessments 

● Differentiation with 
high level materials 

● Student led 
discussions and 
learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to 

stay up during 
assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson 
before introducing 
concept in the 
classroom. 

● Verbal prompting 



● Reword directions and 
allow verbal 
clarification before 
answering questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Content Area: Language Arts Grade: 4 

Unit: 3 Unit Name: Boxes and Bullets: Personal and Persuasive 
Essays 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
 
W.4.1:  Write opinion pieces on topics or texts, supporting a point of view with reasons and information. 
a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the 
writer’s purpose.  
b. Provide reasons that are supported by facts from texts and/or other sources. 
c. Link opinion and reasons using words and phrases (e.g.,  for instance ,  in order to ,  in addition ).  
d. Provide a conclusion related to the opinion presented.  
W.4.2:   Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and 
multimedia when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, text evidence , or other information and examples related to the topic.  
c. Link ideas within paragraphs and sections of information using words and phrases (e.g.,  another ,  for example ,  also ,  because ).  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
e. Provide a conclusion related to the information or explanation presented.  
W.4.4:    Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1-3 above.) 
W.4.5:   With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing 
for conventions should demonstrate command of Language standards 1-3 up to and including grade 4  here .) 
W.4.6 : With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact 
and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.  
W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize 
information, and provide a list of sources.  
W.4.10:  Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and audiences.  

http://www.corestandards.org/ELA-Literacy/L/4/


 
SL.4.1:   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion.  
b. Follow agreed-upon rules for discussions and carry out assigned roles. 
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL.4.3:  Identify the reasons and evidence a speaker provides to support particular points. 
SL.4.4:   Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak clearly at an understandable pace. 
 
L.4.1:   Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.4.2:   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
L.4.3:   Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings .  
L.4.6:  Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal 
precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, 
conservation,  and  endangered  when discussing animal preservation). 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.A.3:  Use a graphic organizer to organize information about problem or issue. 
8.1.8.B.1:  Synthesize and publish information about a local or global issue or event. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 



Writers will learn to write well within an expository structure, first 
writing personal essays and then writing a persuasive essay. 
 
Writers will develop an approach to essay writing that can 
transfer across the curriculum, and to help students write 
on-demand, structured, thesis-driven essays when necessary.  
 
Writers will apply a variety of more sophisticated strategies in 
fourth grade, for introducing their topics, providing reasons to 
support their opinions, as well as facts and details to elaborate 
on these reasons.  

● How do writers write organized essays with a balance of 
structure, elaboration, and voice? 

● How do writers learn a variety of strategies for living like 
an essayist?  

● How do writers generate lists and select one item to 
develop ideas around it?  

● What is the difference between expository and narrative 
writing?  

● How do writers become helpful partners to each other 
during the writing process?  

Students will know... Students will be able to: 

● to include transition words to create a cohesive essay. 
● strategies to conclude their pieces. 
● strategies for each part of the writing process to help 

them strengthen their writing. 
● multiple ways to arrange their reasons and evidence in a 

logical order.  
 
 
 

 
 
 
 

● collect and grow ideas and entries in their writing 
notebook. 

● properly structure their essay by writing a well-organized 
piece. 

● write an explicit thesis statements and topic sentences. 
● introduce topics clearly. 
● provide facts and details to support their thinking. 
● provide reasons to support their opinions and facts. 
● provide details to elaborate their reasons. 
● develop longer pieces across a sustained amount of time 

by engaging in writing pieces quickly, in on-demand 
situations 

● choose words and phrases to convey ideas precisely. 
● edit their piece for spelling and run-on sentences. 

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post-Assessments ● Teacher observations 



● Published Writing  
 
Benchmark Levels for Trimester 1 
Average combined score of 22.5-33 on post writing task and 
published pieces of writing 
 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to observe 
students ability to apply phonics and spelling patterns as 
they read and write words during your assessments and 
teacher observations during the  Words Their Way 
program. 

● Conference notes 
● Partner conversations 
● Flash-drafts 
● Rough drafts 
● Random collection of notebooks 

Resources and Materials 

Teacher Resources: 
● Boxes and Bullets: Personal and Persuasive Essays  by Lucy Calkins, Kelly Boland Hohne, and Cory Gillette (book 2 in 

Writing Units of Study) 
● Breathing Life into Essays  by Lucy Calkins and Cory Gillette (found in previous Writing Units of Study, Grades 3-5) 

 
Notes About the Unit: 

● This unit does not teach students everything about essay writing, but rather it focuses on teaching a few key qualities. 
● In this unit, students will collect evidence, but it will not be research based and it does not yet involve quotations from texts, 

those skills are taught in the  Literary Essay  unit and in fifth grade’s  Research-Based Argument Essay  unit. 
● This unit places an emphasis on the more foundational aspects of this kind of writing: structure and elaboration. 
● Third Grade vs. Fourth Grade 

○  
 
Unit Overview: 

● Bend 1: Writing to Learn 
○ Essay Boot Camp: together as a class construct a simple class essay by “writing in the air,” then go off to to 

flash-draft the spoken essay 
○ Gather entries in notebooks, writing long about people, objects, and events. 



○ Students will use what they’ve written in their notebooks to develop thesis statements, and build plans for their 
essays. 

● Bend 2: Raising the Level of Essay Writing 
○ Students will write out evidence to support the reasons for their opinion. 
○ Students will collect mini-stories and lists to support their reasons, then organize and revise this evidence to be 

more powerful. 
● Bend 3: Personal to Persuasive 

 
Materials: 

● Your own demonstration writing to model your teaching points. 
● Student writing notebooks 
● Resources found in the Staff Share Folder, such as: 

○ Opinion Writing Checklist Grades 4 and 5 
○ Opinion Writing Rubric  
○ Editing checklist  

Pre- and Post-Assessment 

Students will have up to 60 minutes for the pre- and post-assessment. 
● Pre-assessment  

○ Up to 60 minutes, one sitting 
● Post-assessment 

○ Up to 60 minutes 
○ Can use 2 days.  Possible schedule: 

■ Day 1 - 40 minutes to draft 
■ Day 2 - 20 minutes to revise and edit 

 
Before beginning the unit, writer's complete an on-demand writing prompt as a starting point for instruction.  
 
Students should have familiar paper to write on and a supply of additional pages.  

  
“Think of a topic or issue that you know and care about, an issue around which you have strong feelings  (ex. recess, lunch food, 
bedtime, cell phones, school uniforms, and year-round schooling). You will have sixty minutes to write an opinion or argument text 
in which you will write your opinion or claim and tell reasons why you feel that way.  Be sure to draw on everything you know about 



essays, persuasive letters, and reviews.   Please keep in mind that you’ll have sixty minutes to complete this, so you will need to 
plan, draft, revise, and edit in one sitting.” 

  
In your writing, make sure you: 
 
● Write an introduction 
● State your opinion or claim 
● Give reasons and evidence 
● Organize your writing 
● Acknowledge counterclaims 
● Use transition words 
● Write a conclusion.” 
 
  

*Use the Opinion Writing Rubric to score assessments.  
*Be sure to keep the post-assessment data to use when planning Unit #4 Literary Essay. 

 

Bend 1 Goals Suggested Mini Lessons 

Essayists 
Grow Ideas 
 
 
 
 

Students will be immersed into 
the whole process of writing this 
new kind of text: “essay boot 
camp.” 
 
Students will spend a few days 
gathering entries in their 
notebooks, writing long about 
ideas about people, objects, 
events, and so on. 
 

Writers use an essay frame to help structure their writing.  (Session 1) 
● They do this by structuring their essay in a boxes and bullets framework. 

First writing about their opinion, to communicate the thesis statement 
(their idea), then including reasons for the thesis statement.  

● SUGGESTION: Kick off the unit by leading the class in a guided practice 
session in which you and the class co-create a quick personal essay on 
a shared topic (e.g. “I love ice cream.”) with each student (or partnership) 
writing a version of the essay that the class is working on (see charts on 
pages 7-8).  

● Writers push themselves to meet and exceed goals (see pages 11-12) 
● GRAMMAR REVIEW: Lesson 1  (Prepositional phrases) 

○ Writers form and use prepositional phrases to help communicate 
complicated situations when revising. 



Students will notice what makes 
for strong freewriting by looking at 
mentor examples. 
 
Students will use what they’ve 
written in their notebooks to 
develop thesis statements, and 
build plans for their essay. 
 
 
 

 
Writers use several strategies to collect and grow insightful ideas.  (Session 2-5) 
ANCHOR CHART: Strategies for Generating Essay Entries  

● One way writers do this is to think of a person, place, or object that 
matters to you, and then list specific ideas.  Then we take one of those 
ideas and write about it.  (Session 2) 

● Another strategy writers use to develop ideas is to picture a scene in 
your mind, something that really matters to you, such as playing at 
recess.  Then as your observing that scene in your mind, begin writing, 
“The thought I have about this is...” (Session 2 - Mid-Workshop) 

● They do this by freewriting (anchor chart:  Qualities of Good Freewriting 
p. 29 & 33).  Writers can start writing about a new idea or an old entry 
they want to revise.  The goal, for now, is not especially wonderful 
writing, it’s writing-to-learn, it’s yabbering on the paper. (Session 3) 

● Essayists extend their first ideas and use writing as a way of generating 
new thinking. They do this by elaborating on their ideas by using thought 
prompts (anchor chart:  Ways to Push Our Thinking,  page 38). (Session 
4)``` 

●  Another strategy essayists use to push their thinking is by rereading 
entries in their notebook and asking, “What bigger idea might this entry 
be about?”, “What does this make me realize?”, “What do I want readers 
to know about this?” or “What does this teach about me?  About life?” 
Then start writing, “The thought I have about this is...” and then keep 
writing to grow more thoughts. (Session 5) 

 
 
Writers develop a seed idea into a thesis or opinion statement.  
(Session 5 Mid-Workshop and Share) 

● They do this by, (anchor chart:  To Develop a Thesis, I…  See page 54). 
● Read entries, and use Post-its to mark most significant entries. 
● Ask yourself, “What new idea does this make me realize?” and frame it 

as a possible thesis statement (or several thesis statements). 
● GRAMMAR REVIEW: Lesson 2   (Spelling) 



○ Writers draw on previously learned spelling strategies when 
revising to spell grade- appropriate words correctly, consulting 
references as needed.  

 
Writers develop a unique angle for their thesis statement. 
(The Writing Strategies Book  4.13) 

● SUGGESTION: Have basic thesis statement written the day before. (ie-I 
think schools should serve chocolate milk.) 

● Reread your thesis statement 
● Think about a unique angle for your topic (ie-Serve chocolate milk only 

on certain days) 
● Revise your thesis statement to include your unique angle (ie-I think 

schools should serve chocolate milk on Fridays.) 
 
Writers support their thesis by developing different types of reasons.  (Session 6) 

● They do this by making sure their essays are strong in both form and 
content.  They do this saying their thesis, then saying because to 
generate reasons that support their claim.  Writers then plan their boxes 
(thesis/opinion statement) and bullets (supporting reasons). 

○ SUGGESTION: have students stay at the rug to complete their 
essay outline, while partners and you are there to coach in. 

○ Collect their plans at the end of the workshop to look over. 
○ Plan to confer with writers who need support.  You will want to 

have all writers on the right track toward developing essays 
before Bend 2. 

● Writers revise their thesis statement to match their reasons (see page 
66). 

 
  Additional Possible Teaching Points 
(Can be taught during mini-lesson, mid-workshop, small group instruction, or 
share) 
o   Students set writing goals by looking over the Opinion Writing Checklist. 
o   Writers flash draft essays often (can be done for homework). 



o   Writers use everything they previously learned about hooking their readers in 
their introductions and writing a powerful ending.  

Bend 2 Goals Suggested Mini Lessons 

Raising the 
Level of 
Essay 
Writing 

 
 
 
 

Students will write out the 
evidence to support the reasons 
for their opinion. 
 
Students will collect mini-stories 
and lists to support reasons. 
 
Students will organize evidence 
by selecting the most powerful 
and revising it to angle all 
information to support their 
reasons. 
 
Students will construct a draft 
using transition words and 
phrases. 
 
Students will develop an 
introduction to orientate and 
engage the reader and a 
conclusion for final thinking. 
 
Students will self-assess to 
determine growth (compare draft 
to preassessment). 
 
Students will revise and edit with 
goals in mind. 
 

SUGGESTION to collect evidence: Students fold large pieces of construction 
paper in half to create folders – one for each reason.  On the cover of each 
folder write the thesis (put a box around it) and a bullet underneath with one of 
the reasons.  Students will collect evidence on loose-leaf paper and place it in 
the supporting folder.  
 
Writers draw on narrative writing and use mini-stories to support the ideas they 
want to advance.  (Session 8) 

● First they generate stories to support their thesis, next select one story 
and draft it (“For example, one time, I...”) telling the tiny story 
step-by-step, telling only the parts that support the thesis.  Students plan 
to write a couple of stories in one folder today, then a couple in another 
folder, and try to add to the third folder (anchor chart:  Guidelines for 
Writing Supporting Stories for Essays,  page 84). 

 
Writers gather a lot of different material to write their essays, including lists 
(repeating key phrases), and they decide which material should go in their 
essays. (Session 9)  

● One way to do this by turning some possible micro-stories into lists – by 
repeating the keywords of the reason, making sure it matches the reason 
(see example on page 88). 

 
Writers include the best material in their essay.  (Session 10) 

● They do this by rereading through each piece of evidence, thinking about 
whether the evidence supports their reasons, and revising any evidence 
to make sure every bit matches the reason (adding more parts to match 
the reason and cutting parts that don’t) (anchor chart:  Steps to Take 
before you Draft,  page 95). 



 
 

● Another way writers check material before drafting is by checking to 
make sure they have material based on different information (see page 
99). 

● Writers talk through essay drafts to help organize their thoughts (see 
page 101). 

 
Writers create cohesion with logically sequenced information, transition words, 
and repeated phrases.   (Session 11) 

● First, they arrange their writing pieces in an order that they choose for a 
reason.  Second, they use transitional words.  And third, they repeat key 
words from their thesis statement or topic sentence.  SUGGESTION: 
Instead of having students spend time recopying an essay, for now, they 
can use tape or staples to assemble the essay.  

● Writers order their reasons and evidence (see page 109). 
● Writers select words to make their organization strong (see page 110). 

 
Writers solve their own problems, taking ownership of the writing process by 
developing their own systems.  (Session 12) 

● They do this by figuring out plans for getting parts of their writing done. 
First they think back over everything they know how to do, then make a 
work plan for the upcoming parts of their writing.  Finally writers refer to 
charts and their own writing to remind them of stuff they know how to do 
(see example of a to-do list on page 114). 

● GRAMMAR: Guidelines for Paragraphing (pg. 117) 
 
Writers try out multiple leads and conclusions before deciding which work best 
for their essay.  (Session 13) 

● They do this by making their readers care about their ideas and place 
them in context (anchor chart:  Ways to Start an Essay  and  Ways to End 
an Essay,  page 122), then writing a few possible introductions, finally 
choosing the best one to include in their draft.  

● Writers also include their important ideas in the closing (see page 126). 
 



Writers revise their essay.  (Session 14)  
● One way they do this is by reading through each section, making sure 

the information in that section all goes together and all supports that part 
of the essay.  

● Writers look at the Opinion Writing Checklist.  Writers ask, “Am I living up 
to the goals I set for myself?  Am I getting better?  What should I work on 
next?” 

● Writers transfer their revision plans to their on-demand piece 
(pre-assessment) (see page 134). 

 
Writers edit their work and celebrate the end of Bend 2.  (Session 15) 

● They do this by checking that each sentence is complete, and they 
correct run-on sentences and sentence fragments. 

● Writers reread their essay multiple times, each time through a different 
lens, such as:  

○ GRAMMAR REVIEW: Lesson 3  (Capitalization) 
● Writers  use correct capitalization when revising. 

● GRAMMAR REVIEW: Lesson 4  (Complete sentences) 
○ Writers produce complete sentences using a subject and 

predicate, recognizing and correcting inappropriate 
fragments and run-ons when revising  

 
  Additional Possible Teaching Points 
(Can be taught during mini-lesson, mid-workshop, small group instruction, or 
share) 

● Conferring and Small Group Work: paragraphing, using transition words, 
and revising 

● Writers check their work for evidence that they are following the 
“ Guidelines for Writing Supporting Stories for Essays”  (anchor chart) 

● Writers revise all of their flash drafts using what they have learned about 
revising an opinion essay.  

Bend 3 Goals Suggested Mini Lessons 



Personal to 
Persuasive  

 
 
 
 

Students will develop persuasive 
opinions that are more 
generalized. 
 
Students will develop a plan for a 
persuasive essay. 
 
Students will work with greater 
independence to transfer and 
apply all they have learned and 
all the resources, tools, charts, 
and so on.  
 
Students will include a greater 
variety of evidence, such as 
outside evidence. 
 
Students will revise not only this 
current piece but all of their 
essays by elaborating on how 
that evidence connects to their 
reason and opinion. 
 
Students will self-assess, reflect 
on growth, revise and edit. 
 
Students will publish and 
celebrate their pieces. 
 

Writers find the things that we not only believe in ourselves, but that we think 
other people should believe too.  (Session 16) 

● They do this by looking over the ideas they had when writing personal 
essays, and asking, “How could the world change for the better?  Is 
there anything that people do that I think is wrong or unfair?  Some 
people think... but I think...”  Students will see their ideas transform from 
clear but personal statements into bold persuasive mottos, as they revise 
their thesis from a personal opinion, to an opinion that could be stated by 
many people (anchor chart:  Persuasive Thesis Starters,  page 151). 

● SUGGESTION: For homework have students decide who their audience 
might be and complete their boxes and bullets (to convince their 
audience).  Be sure to collect and look over their outline before they 
flash-draft.  

● Writers not only think of reasons to support their thesis statement, they 
also make sure their reasons convince a particular audience (see page 
154) 

 
Writers transfer all they know about one genre of writing to another genre. 
(Session 17)  

● They ask themselves, “What is similar about personal essay writing and 
persuasive essay writing?” and “What is different?” (This can be an 
inquiry lesson with students studying persuasive essays; anchor chart: 
Moves Persuasive Essay Writers Make That Are Also Used in Personal 
Essay Writing,  page 161).  Students should be reminded of the 
resources that exist to help them – the charts, checklists, mentor texts, 
demonstration pieces, etc. 

● Writers refer to anchor chart,  Opinion Writers… , to guide their writing 
process (see page 163). 

● Writers notice how persuasive essays are different from personal essays 
(see page 165). 

● GRAMMAR: Lesson 5  (Ordering Adjectives) 



● Writers order adjectives within sentences according to 
conventional patterns (e.g.,  a small red bag  rather than  a red 
small bag ) during revision. 

Persuasive writers draw on evidence from the world to convince others. 
(Session 18) 

● One way to do this is to gather a variety of broad evidence that can apply 
to lots of people (stories from other people, quotes from experts, and so 
on).  SUGGESTION: Students can create a chart to gather evidence: 

evidence true story list 

      

      

 
Students will flash draft their persuasive essay. 
 
Writers link their evidence to their reasons and thesis statement so that there 
are no gaps in their logic or reasoning.  (Session 19)  

● Writers do this by rereading each body paragraph, stopping after each 
piece of evidence, and looking to make sure there is a link back to their 
reason and thesis after each piece of evidence.  If not, writers revise to 
say how those facts and details are connected to the reason by using 
transition phrases (anchor chart:  Transition Phrases to Connect 
Evidence -> Reasons , page 174).  

● GRAMMAR: Lesson 6  (Punctuating Direct Speech and Quotes) 
○ Use commas and quotation marks to mark direct speech and 

quotations from a text during revision. 

 
Writers get their essays read for the world.  (Session 20) 



● GRAMMAR: They do this by carefully checking their spelling (checking 
word by work, if unsure of spelling circle it and go back and check it 
later), punctuation, and other conventions. 

● GRAMMAR: Writers use an editing checklist, checking essay carefully 
for errors, and using every strategy you know to correct mistakes. 

● Partners proofread final piece. 
● Writers evaluate their essays against the Opinion Writing Checklist (see 

page 188). 
● Writers publish their persuasive essays (see page 190). 

 
Writers celebrate their writing.  (Session 21) 

● See pages 196-197 
● Students record themselves using sceencastify giving a persuasive 

speech and then share out the video. 
● Students will advocate for their persuasive topic by creating a blog using 

www.blogger.com 
 

Grammar/Convention/Language 

Lesson 5  (Ordering Adjectives) 
● Writers order adjectives within sentences according to conventional patterns (e.g.,  a small red bag  rather than  a red 

small bag ) during revision. 

Lesson 6  (Punctuating Direct Speech and Quotes) 
● Use commas and quotation marks to mark direct speech and quotations from a text during revision. 

Review Previous Grammar Lessons: 
Lesson 1  (Prepositional phrases) 

● Writers form and use prepositional phrases to help communicate complicated situations when revising. 

Lesson 2   (Spelling) 
● Writers draw on previously learned spelling strategies when revising to spell grade- appropriate words correctly, consulting 

references as needed.  

http://www.blogger.com/


 
Lesson 3  (Capitalization) 

● Writers  use correct capitalization when revising. 
 
Lesson 4  (Complete sentences) 

● Writers produce complete sentences using a subject and predicate, recognizing and correcting inappropriate 
fragments and run-ons when revising .  

ESL 

● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize opinion as a scribe writes what is said 
● Incorporate interactive writing 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals, examples, and/or native language 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals 

(note: student is graded using actual grade level rubrics) 
● Model verbal and written opinion and essay language 
● Provide individual anchor charts or reminders of key opinion and essay language and explain meanings 
● Provide graphic organizers to help plan components of student essays (Boxes/Bullets, Outlines, Four Square, Webs…) 
● Provide graphic organizers that link nonfiction writing to fiction writing done in previous units [Beginning-Introduction, 

Middle-Body, End-Conclusion; Parts of Essay - Introduction, Body Paragraph 1, 2, 3, Conclusion (using hand/fingers)] 



● Use simple mentor texts to show examples of text structures and features needed in writing (link to reading unit and texts) 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 
● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, synonym/antonym lists, 

shades of meaning synonym progressions, native language tools, picture books, etc.) to help students revise, check 
spelling, and vary word choice 

● Regular one-on-one assistance and conferencing 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 
 

Content Area: Language Arts 
Unit: 3 Unit Name: Biography Book Clubs  

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
 
RL 4.2:   Determine the key details to identify theme in a story, drama, or poem and summarize the text.  
 
RI 4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  



RI 4.3:   Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and 
why, based on specific information in the text. 
RI.4.4:    Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a  grade 4 topic or 
subject area . 
RI 4.6:   Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus 
and the information provided. 
RI.4.7:   Interpret information presented visually, orally, or quantitatively and explain how the information contributes to an 
understanding of the test in which it appears. 
RI 4.9:   Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from 
two texts on the same topic in order to write or speak about the subject knowledgeably. 
  
RF 4.3:   Know and apply grade-level phonics and word analysis skills in decoding words. 
RF 4.4:   Read with sufficient accuracy and fluency to support comprehension. 
 
SL 4.1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion. 
b. Follow agreed-upon rules for discussions and carry out assigned roles. 
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the 
discussion and link to the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL.4.2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, quantitatively, 
and orally).  
SL 4.6:   Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse 
is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. 
L.4.4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and 
content, choosing flexibly from a range of strategies. 

Technology Standards and 21st Century Skills: 

8.1   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to 
solve problems individually and collaborate and to create and communicate knowledge. 
8.1.5.E.1:   Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 



8.1.5.A.3   Use a graphic organizer to organize information about problem or issue. 
8.1.5.A.1  Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving problems 
8.1.5.A.2  Format a document using a word processing application to enhance text and include graphics, symbols and/ or pictures. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

To grow theories within and across texts, to use their reading of 
one person’s biography as a window into this person’s life and 
times, and to critically analyze what makes this person’s story 
relevant to human history and their own lives. 
 
Biography readers bring forward all we know about reading 
stories in order to understand the text. 
 
Readers of nonfiction can use common characteristics to help 
determine the type of nonfiction text they are reading. 
 
Through reading about remarkable people and the adversities 
they faced, they represent groups of people and how they have 
been impacted. 
 
When engaging in conversations with peers, their understanding 
of the text and the world around them will deepen. 

How can I draw on all that I know about reading fiction and 
nonfiction texts to read biographies (and other forms of narrative 
nonfiction) well? 
 
How can I draw on all that I know about reading narratives and 
about character development to read biographies well? 
 
How can I use everything I know about reading informational 
texts to learn about the personal story of a subject of a 
biography, as well as about the time, place, and world in which 
he or she lived? 
 
How can I develop theories about the subject of a biography that 
are not unlike the theories I develop about characters in fictional 
books? 
 

Students will know... Students will be able to: 

● to compare and contrast multiple sources from both print ● infer and grow ideas, backing them up with specific 



and media in order to glean new information. 
● biographies give an account of a person's life and 

achievements. 
● strategies to find the big idea in a text. 
● to ask questions. 
● strategies to synthesize. 

 
 

 

evidence. 
● reread texts closely. 
● connect their thinking to other texts and media sources. 
● determine what is important (summary). 
● locate text evidence that supports thinking. 
● create movies in their mind when envisioning. 
● identify different types of questions. 
● determine the big idea or theme surrounding the 

person's life. 
● engage in discussions with their peers to share thoughts 

about reading 

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post-Assessments 
 
Benchmark Level(s) for Trimester 3: 
Independently reading Level S-T 
 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to observe 
students ability to apply phonics and spelling patterns as 
they read and write words during your assessments and 
teacher observations during the  Words Their Way 
program. 

● Reader’s notebooks 
● Conferring notes 
● Anecdotal notes 
● Teacher observations 
● Random collection of notebooks 

Resources and Materials 

Teacher Resource: 
● If...Then...Curriculum   Grades 3-5   by Lucy Calkins, pages 54-73 

 
Getting Ready: 



● Narrative AND Informational Reading Learning Progressions  
● Gather biographies for book clubs 
● Gather expository texts that support the biographies your students will be reading (ex. Lincoln’s biography will benefit from 

reading informational texts about slavery or the Civil War) 
● Choose your read alouds 
● Organize students into book clubs 
● Reading notebooks for each student 
● Book bins/baggies (for in class reading materials) 
● Large Ziploc baggies for students to carry books between home and school (child reads same book in school and at home) 
● Reading logs (author, title, start and end time, total time, start and end page, and book level) students update at home and 

in school 
● Short stack of just-right books (students always have “books in waiting,” so they are not constantly roaming the classroom 

library) 
● Post-its (“talk back” to books, on-the-run reading responses, etc.) 

 
Choosing Read-Alouds: 

● Aim to read 3-5 texts to your class across the four-week length of this unit 
● Start by reading short texts or picture books to immerse students into the genre (one will be read aloud from the 

preassessment), then move on to a longer text. 
● Spend time reading from mentor texts during your Interactive Read Aloud time (separate from reading workshop) 
● Suggested Mentor Texts: 

● The Story of Ruby Bridges  by Robert Coles  
● Who Was…?  book series 

 
Science Connection Reading Materials  

● Can choose read alouds or give about 10 minutes for students to read informational books that connect to current science 
unit(s).  

● Mentor text set can be connected to main topic of unit. 
● Some possible titles that can support your science unit(s): 

○ Waves 
● Bouncing Light 
● Build a Room Alarm 
● The Industrial Revolution 



● Neo Leo 
● The Kids’ Invention Book 
● Now and Ben 

 
● Earth’s Place, Systems & Human Activity 

● I Survived the San Francisco Earthquake 1906 
● If You Lived at the Time of the Great San Francisco Earthquake 
● Island 
● The Magic School Bus Explores the Senses 
● The Magic School Bus Inside the Earth 
● Magic Tree House Research Guide: Tsunamis and Other Natural Disasters 
● Maps and Mapping 
● On This Spot 
● Redwoods 
● Rocks and Minerals 
● Seymour Simon’s: Wild Earth 
● Tsunami! 
● Tsunami 
● Volcano 
● Volcanoes and Earthquakes 
● Yellowstone National Park 

Pre- and Post-Assessments 

Give a preassessment prior to beginning the unit. 
 

Read aloud the biography  The Story of Ruby Bridges  by Robert Cole  (See Lauren if you need a copy)  and plan for places where 
you’ll prompt students to answer questions using evidence from the text to support their ideas. 

● Printable version online for student use: 
http://lrobisonnet.weebly.com/uploads/2/1/3/0/21304206/the_story_of_ruby_bridges_-_a4_-_robert_coles.pdf 

Questions: 
● What ideas are you having about the subject of the biography? (What kind of character is this? What am I learning about 

this person’s life?) 



● What might this story be teaching you? or What lessons are you learning? 
● What is the main idea of the story?  What details most support that main idea? 

 
At the end of the unit repeat this assessment with another biography, which is t o be determined by the 4th grade PLC 
( Post-assessment biography options:  Snowflake Bently, Martin’s Big Words,  article, Michelle Obama - Staff Share folder .) 

 

Bend 1 Goals Suggested Mini-Lessons 

Biography 
Readers Use 

All They Know 
About Reading 

Stories 

Readers will draw on all they 
know about character to get to 
know the subject of their 
biography.  
 
Readers work to identify the story 
arc within the novel, including the 
big challenge or conflict the 
subject faces and what motivates 
him or her to struggle to 
overcome it. 
 
Students will examine the 
relationships with secondary 
characters and influences. 
 
 
 
 
 
 
 
 
 

Readers ask the same questions at the start of a biography that they do with 
any other story.  (pages 59-60) 

● They do this by wondering, ‘Who is the main character or subject? 
What are they like?’ 

● Readers also pay attention to the world around the subject by 
asking, ‘What kind of place does this subject live in? Where in the 
world does the story take place?  What is the time period? How do 
people talk and dress? How is the world different during this time 
period than it is today?’ 

● Readers read pausing to reflect on these details. 
● Biography readers see beyond the hero image of a famous person 

to understand that underneath the fame, he or she was just a person 
like us. 

 
Readers look carefully at details, gathering information about the subject’s 
daily life.  (page 60) 

● Readers visualize the setting gathering clues for the subject’s daily 
life. 

● Readers can ask, “What am I learning about this person’s life?  What 
was their day-to-day existence?” 

● Readers compare the subject’s daily life to their own by asking, 
“What in this book is similar to or different from our society and/or my 
own life?” 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Readers make inferences about what kind of person their subject was. 
(pages 60-61) 

● They do this by studying all that the subject says and does (the daily 
actions and speech) in their biographies and asking, ‘What does this 
tell me about him or her as a person?’ 

● Readers ground their inferences with specific text evidence. 
● Readers revise their inference if it doesn’t hold true across the text.  
● Readers use the prompt, ‘The subject is … I think this because on 

page …, it says ...’ 
 
Good biography readers identify big challenges that their subject faces or 
faced and how he/she responded to them.  (pages 61-62) 

● Readers pause, reflect, and find the words to describe the subject’s 
challenge or conflict.  

● Readers use prompting questions to help them identify the subject’s 
conflict or challenge: 

○ Is this person’s life easy and simple? If not, what stands in 
his or her way? 

○ What is the subject fighting for? What is the subject fighting 
against? 

○ Does the subject want to change something about his or her 
life and world? What? 

 
Biography readers understand a subject’s life story better when they notice 
the role other people have played in their life.   (page 62) 

● They do this by asking, ‘Who influenced this character?  What role 
did this person play in the main character’s struggle?’ 

● Biography readers maintain volume and stamina. They do this by 
updating their reading logs every day in class and at home. (page 
63)  

● Readers keep up their stamina by relying on strategies when 
encountering unfamiliar words. (Create or refer to previous anchor 
chart:  Ways to Figure out What an Unknown Word Means ).  



○ One way they do this is by envisioning.  They make a mental 
picture of what’s going on in that part of the story, think about 
what would make sense, and then read on.  

○ Another strategy is to replace the word with a synonym and 
then read on.  

 
Readers approach their biographies expecting to follow that person’s 
predictable path toward achievement.  (page 62) 

● Biography readers know their stories typically follow an ‘achievement 
story’ structure: a person shows great promise at a young age or is 
affected by something in childhood, and then, despite obstacles, the 
person grows up to do something remarkable. 

● Readers assimilate the story arc of their biographies by using the 
predictable ‘achievement story’ structure of ‘Somebody wanted… 
but… so...’ 

Bend 2 Goals Suggested Mini-Lessons 

Biography 
Readers Use 

All They Know 
About Reading 
Informational 

Texts 

Students will learn to read 
biographies not just for the 
subject’s personal story, but to 
learn information. 
 
Students will read from sources 
that are related to the subject or 
the context in which he or she 
lived.  
 
Readers note and discuss parts 
of a text that teach information 
about the subject’s world beyond 
their personal life. 
 
Readers recognize that most 

Biographies do not just tell stories about famous people, they also teach 
information.  (pages 63-64) 

● Readers do this by being alert readers, reading for information 
(paying attention to details such as historical and political references 
and descriptions of places and events) while reading and learning 
the story of the subject.  

● (See page 64 to learn more about teaching this skill to small groups). 
● Readers keep lists to keep track of key events during that time 

period, names, and terms that come up in their books and can do 
quick searches on the items on their list.  

 
Biography readers read for the main idea by chunking the text into 
predictable sections.  (page 65) 

● They do this by chunking the text and asking, ‘What is this part 
mainly about?’ or ‘What is this portion of the text trying to teach?’ 

● Readers can chunk their sections into the predictable biography 



narrative nonfiction stories are 
either tales of achievement or 
tales of disaster.  Biographies 
tend to be tales of achievement 
with a definitive structure. 
 
Good readers enhance their 
learning about their subject by 
conducting research. 
 
 
 
Readers notice factors and 
events that lead to important 
decisions and events. 
 

sections: birth and early life, youth and young adult, struggle, 
resolution/achievement, and contribution to history.  

 
Readers look across multiple sources to find additional information about 
the subject’s personality and their world.  (page 66-67) 

● They do this by referring to the lists they previously created of the 
key events and people from their biography and research them using 
resources such as videos, articles, or nonfiction texts.  Then readers 
are on the lookout for information in the biography that reminds them 
of what they have just read or that adds on to what they have just 
learned.  

 
Readers connect the information about history from their novel to the life of 
the person in the biography.  (pages 67-68) 

● They do this by asking, ‘How does what I’ve just learned connect to 
the life of this person?’ Then creating a timeline using two colors: 
charting the person’s life in one color and historical events in another 
color.  Finally thinking about the connections between the two.  

● Book club members push and extend their conversation by exploring 
questions such as: 

○ Would this have happened in today’s world? 
○ If this person had lived in today’s times, how might life have 

turned out differently for him or her? 
○ What would be your point of view on this issue? 

 
Biography readers pay attention to factors and events that trigger a subject’s 
decisions.  (pages 68-69) 

● They do this by first taking into consideration information they’ve 
learned from additional sources.  Then asking, ‘How does whatever 
is happening now in this story connect with what came before?’ or 
‘How does this event follow from a previous event or factor in this 
character’s life?’ Finally readers can talk off their timelines, pointing 
to events and explaining how one thing has led to another to 



another.  
● Readers self-assess and set goals by referring to the ‘Inferring About 

Characters and Other Story Elements’ strand on the Narrative 
Reading Learning Progression and the ‘Cross Text(s) Synthesis’ 
strand on the Informational Reading Learning Progression.  

 

Bend 3 Goals Suggested Mini-Lessons 

Biography 
Readers Not 

Only Follow a 
Life Story, 
They Also 
Grow Ideas 

Readers find the big message 
that a person’s life offers to the 
world and to their own life. 
 
Good biography readers 
understand that the subject is an 
icon  for a reason; he or she 
represents something big. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Biography readers don’t just learn about person’s life story, they see a 
bigger message in this story.  (pages 69-70)  

● They do this by: 
○ studying the images that occur across the text 
○ studying the title  
○ asking questions such as:  

■ How does the subject respond to trouble? 
■ Why was this story worth telling? 
■ What lesson does it impart? 
■ What difficult choice does the person make during a 

crucial time? 
○ Study a big choice a character makes during a crucial time. 

Readers of history pay attention to the difficult choices that 
make a story worth telling (ex. to raise a choice for the 
oppressed, to fight for a right, to take a risk by following a 
dream, or to challenge the government).  Readers think 
about this crucial choice, its effects, and the bravery required 
to make it helps readers take away the big message.  

● A few common themes: 
○ Sometimes in life you have to reach inside yourself to find the 

strength to keep going. 
○ Sometimes in life when others believe in you, that helps you 

to believe in yourself. 
○ It takes courage to create change. 
○ In life, there are groups of people who have power and they 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

want to keep that power. 
○ Sometimes in life you have to fail before you can succeed. 
○ We can learn from our mistakes. 
○ United we stand, divided we fall. 
○ Survival isn’t always easy and it isn’t always pretty. 
○  Sometimes small actions can have big consequences.  

 
Readers make interpretations about the person in their text.   (page 70) 

● They do this using the prompt, “Sometimes in life, people...”, to help 
readers create a broader, interpretation of the text.   Questions to ask 
to make interpretations: 

○ What central messages can I learn from how the character 
responds to trouble? 

○ What messages can I learn from the choices the character 
makes (doesn’t make)? 

○ What messages can I learn from when the character seems 
to feel two different emotions at the same time? 

○ What messages can I learn from the images that seem to 
occur across the book? 

○ What messages can I learn from the title? 
○ What messages can I learn from the character’s mistakes 

and successes? 
 
Readers know the subject of a biography is an icon, they represent 
something much bigger.  (page 70) 

● They do this by asking, ‘Does this person represent a larger group 
people in society?’  Then thinking, ‘‘What group of people does this 
person represent? What are we learning about this particular group? 
What life lesson am I learning from this text?’ and develop an 
understanding about the challenges that this entire group must have 
faced in these times.  (ex. Ruby Bridges represented several groups 
including African Americans, children, girls, etc.) 

 



Celebration: Biography readers are often inspired by a subject’s life.  
(pages 70-71) 

● Readers might choose one biography they felt especially connected 
to and write about how the big message of that biography resonated 
with their own life.  

● Prompts to guide students thinking about life lessons: 
○ I learned from (person) that sometimes people...but instead, 

people should… 
○ I learned from (person) that in life, it is important to… 
○ (Person) changes from x... to... y… 
○ Even if you...., you should… 
○ (Person) teaches us not only about..., but also about… 
○ When I first read about (person), I thought...but now I 

realize… 
● Readers might develop these prompts into small literary essays to 

share with others or make quick posters that celebrate the life 
lessons they have learned from their subjects. 

● Readers may use  https://storybird.com/  to summarize the major 
parts of a famous person’s life in order to teach others about him/her. 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw pictures of favorite parts and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Partner reading 
● Audio texts (explore Text-to-Speech options, apps, playaways, Reading A-Z, FrontRow?) 

https://storybird.com/


● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Connect narratives to simple stories to help student understand 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Provide sentence frames and stems to help students write their thoughts 
● Point out that we use quotation marks and show them how to identify dialogue 
● Help students track which characters are speaking when 
● Use comic strips and mentor texts to show and help students understand and follow dialogue 
● Provide or help create visual cues to recall story elements and other content area specific academic vocabulary 
● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 

students learn and understand new words 
● Regular one-on-one assistance and conferencing 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach book parts, story elements, and strategies  
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 
● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 

presentations 
● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  
● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 
● Personal word walls 
● Plan out story by mapping out each page 



 
Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 
Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 
● Additional time to complete 

assessments 
● Modify tests/quizzes (length and 

content) 
● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments into 

smaller more manageable tasks 
 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with 
students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

● Differentiation with 
high level materials 

● Student led 
discussions and 
learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to 

stay up during 
assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson 
before introducing 
concept in the 
classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal 
clarification before 
answering questions. 



● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade: 4 

Unit: 4 Unit Name: Literary Essay 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
 
W.4.4:    Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1-3 above.) 
W.4.5:  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing 
for conventions should demonstrate command of Language standards 1-3 up to and including grade 4  here .) 
W.4.6 : With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact 
and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.  
W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize 
information, and provide a list of sources. 
W.4.9:  Draw evidence from literary or informational texts to support analysis, reflection, and research. 
W.4.10:   Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and audiences.  

 
RL.4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and when drawing 
inferences from the text.  
RL.4.2 :  Determine a theme of a story, drama, or poem from details in the text; summarize the text. 
RL.4.3:   Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character's thoughts, 
words, or actions). 
RL.4.4:   Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in 
literature.  
RL.4.9:  Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge genre (e.g., mysteries 
and adventure stories) on their approaches to similar themes and topics.  

 
SL.4.1:   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion.  
b. Follow agreed-upon rules for discussions and carry out assigned roles. 

http://www.corestandards.org/ELA-Literacy/L/4/


c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL.4.3 :  Identify the reasons and evidence a speaker provides to support particular points. 
 
L.4.1:   Use relative pronouns ( who, whose, whom, which, that ) and relative adverbs ( where, when, why ). 
L.4.2:    Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.4.3:   Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.5:   Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  
L.4.6:   Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal 
precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, 
conservation,  and  endangered  when discussing animal preservation). 
 
 
Standards Mastered: 
 
W.4.1:   Write opinion pieces on topics or texts, supporting a point of view with reasons and information. 
a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the 
writer’s purpose.  
b. Provide reasons that are supported by facts from texts and/or other sources. 
c. Link opinion and reasons using words and phrases (e.g.,  for instance ,  in order to ,  in addition ).  
d. Provide a conclusion related to the opinion presented.  
 
L.4.5 :  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.A.3   Use a graphic organizer to organize information about problem or issue. 
8.1.5.D.1   Understand the need for and use of copyrights. 
8.1.5.D.2   Analyze the resource citations in online materials for proper use. 
8.1.5.D.3   Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using technologies and 
social media. 
8.1.5.D.4   Understand digital citizenship and demonstrate an understanding of the personal consequences of inappropriate use of technology 
and social media. 



Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

Students will read more analytically in order to write expository 
essays that advance an idea about a piece of literature.  
 
Students will write opinion pieces on texts, drawing on all they 
have learned about opinion writing so far, as well as developing 
a complex, interpretive thesis, supporting their claim in a way 
that logically groups ideas, and citing texts. 

● How do readers read analytically in order to develop a 
complex, interpretive thesis? 

● How do writers organize their ideas about literature? 
● How do writers respond to a text with a reasoned, 

well-crafted piece of writing?  
● How do writers cite texts? 

Students will know... Students will be able to: 

● how to close read in order to generate provocative ideas. 
● strategies to grow ideas about a text. 
● strategies to develop a complex, interpretative thesis. 
● to cite textual evidence and quotes within their own 

writing to support their thesis statement(s). 
● to apply their prior knowledge from the  Boxes and 

Bullets  unit to organize their essay writing. 
● strategies to elaborate. 

 
 
 
 

 

● carry forward all they have learned to do in opinion 
writing so far: state a clear opinion, craft a solid 
organizational structure, support their claim with both 
reasons and evidence, use transitional phrases, and 
provide a conclusion that relates to the claim. 

● mine a text for ideas about characters’ traits, 
motivations, troubles, changes, and relationships.  

● think more interpretatively about texts, analyzing 
characters and plotlines for character’s complexities, 
lessons learned, and overarching themes that are 
advanced within a text. 

● write comparative essays, comparing and contrasting 
interpretations across multiple texts. 

● craft introductory and concluding sections related to their 
opinions and to provide closure in the essay. 

Assessment Evidence 



Performance Tasks Other Evidence 

● Post-Assessment 
● Published Writing 

 
Benchmark Levels for Trimester 2 
Average combined score of 25.5-33 on post writing task and 
published pieces of writing. 
 

● Teacher observations 
● Conference notes 
● Flash-drafts 
● Read over notebook entries looking for a mix of theories 

and text evidence. 
● Read notebook entries and look for evidence of growth 

in volume of writing. 
● Read over boxes and bullets to make sure that they are 

focused and supportive of an idea.  

Resources and Materials 

Teacher’s Notes: 
● This unit is designed for students to have repeated practice writing arguments about texts and relies upon your students’ 

prior experience writing personal and persuasive essays. 
○ Be sure to have data on hand from the  Boxes and Bullets  unit, to shore up the areas in argument writing students 

seemed to still struggle with. 
● Work will progress from rather simple to much more complex. 
● A new challenge for students will be to cite texts in their essay.  
● During Interactive Read Aloud teach close reading strategies.  Students can practice these strategies during that time with 

short texts.  
 
Resources: 

● Units of Study, Unit 4  The Literary Essay: Writing About Fiction  by Lucy Calkins, Kathleen Tolan, and Alexandra Marron 
● Literary Essays: Writing About Reading  by Lucy Calkins and Medea McEvoy (found in previous Writing Units of Study 

Grades 3-5) 
● Falling in Love with Close Reading  by Christopher Lehman and Kate Roberts (copy in Book Room) 
● The Writing Strategies Book  by Jennifer Serravallo 

 
Mentor Text(s) 

●   Fox  by Margaret Wild and Ron Brooks 
● The Other Side  by Jacqueline Woodson 



● Each Kindness  by Jacqueline Woodson 
● Oliver Button is a Sissy  by Tomie dePaola 
● Baseball in April and Other Stories  by Gary Soto (copies of short story mentor text for each student (be mindful of text 

levels) 
● “The Marble Champ” by Gary Soto 

 
Materials 

1. Student writing notebooks 
2. Mentor text,  
3. Create a literary essay to use as you model strategies using a mentor text 
4. Drafting booklets (stapled together draft paper) 
5. Opinion Writing Checklist Grades 4 and 5  

Pre- and Post-Assessment 

**Instead of giving the opinion writing pre-assessment, refer to their Boxes and Bullets opinion writing post-assessment 
from Unit 3 to tailor your teaching to the data you gather from this assessment. 
 
***Be sure to give the opinion writing post-assessment after the unit is complete.  
 
Students will have up to 60 minutes for the post-assessment. 

● Post-assessment 
○ Up to 60 minutes 
○ Can use 2 days.  Possible schedule: 

■ Day 1 - 40 minutes to draft 
■ Day 2 - 20 minutes to revise and edit 

 
Before beginning the unit, writer's complete an on-demand writing prompt as a starting point for instruction. Students should have 
familiar paper to write on and a supply of additional pages. 
 
Distribute copies of  Slower Than the Rest  by Cynthia Rylant (found in Staff Share folder) and read it aloud to students. 

  
“Think about the big idea or theme in this story or ideas you have about a character. You will have sixty minutes to write an opinion 
or argument text in which you will write your opinion or claim and tell reasons why you feel that way.  When you do this draw on 



everything you know about essays, persuasive letters and reviews. Please keep in mind that you have sixty minutes to complete 
this, so you will need to plan, draft, revise, and edit in one sitting.  In your writing, make sure you: 

● “Write an introduction 
● State your opinion or claim 
● Give reasons and text evidence to support your thoughts 
●   Organize your writing 
● Acknowledge counterclaims 
● Use transition words 
● Write a conclusion.” 
  

Use the Opinion Writing Rubric to score assessments.  
Give post-assessment using a different grade-level agreed upon text. 

 

Bend 1 Goals Suggested Mini Lessons 

Writing 
about 

Reading: 
Literary 
Essays 

 
 
 
 
 

Students will be growing ideas for 
literary essays, by learning to 
close read texts.  
 
Students will learn to notice the 
details in a text, noticing that 
authors choose the setting, 
objects, word choice, metaphor, 
and characters for a reason.  
 
Students will focus on arguing for 
ideas about characters while 
carrying forward what they 
learned about planning and 
drafting boxes-and-bullets essay, 
writing introductions and 
conclusions, and gathering 

*Note: 
● Begin the unit by immersing students in this new genre.  Spend a 

few days having them compare and contrast essays to narratives. 
Have students help you create a chart comparing the content and 
structure of narratives to essays.  

● Students should have copies of short texts so they can refer back to 
them and write on when close reading.  

● During read aloud time – read the mentor text picture book and short 
texts. 

● Students will grow ideas about the short texts in their writer’s 
notebook, before deciding on one short text to focus on, and 
drafting in several booklets.  

 
Readers get big ideas about texts and grow ideas into a literary essay.  
(Session 1) 

● They do this by rereading closely, stopping at moments or details that 
seem important to the whole text, and writing using thought prompts to 
push their thinking.  



evidence to support their 
reasons.  
 
Students will draft and revise their 
essay about a familiar short text. 
 
 
 
 
 
 

● Writers read to see what’s  really  there, by rereading, and underlining 
intriguing things they notice, then talking and writing about what they see, 
feel, wonder, and think (see page 9). 

● Writers ask questions to explore the text (see page 11-12) 
 
Writers pay attention to the characters in a story.  (Session 2) 

● They pay close attention to details that reveal a character’s traits, 
motivations, struggles, changes, and relationships and use evidence from 
the text to support their thinking.  Then they write long and strong in the 
their notebook, growing their ideas.  

● When readers read more they add on to their idea or revise their original 
theory (see page 21). 

● Readers empathize with a character in order to grow ideas (see page 23). 
  
Writers elaborate on their ideas by using simple prompts.  (Session 3) 

● They do this by first jotting a thought about a story, then pushing 
themselves to revise those first thoughts by using prompts (see chart on 
page 28), and finally going back into the text to find specific evidence for 
your thoughts.    

● Writers take the time to develop one idea.  They do this by zooming in on 
a single idea, then developing that idea by citing parts that go with it (see 
page 31). 

● Writers elaborate on central ideas.  They do this by asking, ‘Is this one 
portion of this writing especially important and central to the text?’ If not, 
writers revise their initial interpretation (see pages 33-34). 

● GRAMMAR REVIEW: Lesson 3  (Capitalization) 
● Writers  use correct capitalization when revising. 

Writers select ideas to craft into theses.  (Session 4) 

● They do this by first rereading all of their related entries for ideas, not for 
facts and thinking, ‘What is the big idea I really want to say?’   Then 
gathering a bunch of possible theses about a text thinking, ‘Does this 
opinion relate to more than one part of the text?’ Finally choosing one 
thesis statement and supporting ideas.  



● Writers rely on a few go-to structures to support their thesis (see page 
42).  

○ With reasons 
○ With kinds or ways 
○ With times when 
○ With evidence of how it is true for one character, then for another 

character. 
○ With evidence of how it is true at the beginning of the story, then at 

the end of the story. 
● Writers develop a system to collect essay materials (see page 45). 

 
Writers add evidence to support their thesis by including micro-stories.  
(Session 5) 

● They do this by rereading, finding portions of the text that can be told as 
stories, and then angling those tiny stories to support the point they want 
to make. 

● Writers alter their story to make a point.  They do this by stretching out 
parts of the story that match their thesis, retelling details from the story 
that connect to and provide evidence for the thesis (see page 54). 

● Essay writers show and tell.  They do this by writing a micro-story in a 
way that pops out the point you want to make, then telling the point by 
using sentence starters, such as: 

○ An example that shows this is… or this shows that… 
○ For instance… 
○ One time… 
○ This is evidence that… 

● GRAMMAR REVIEW: Lesson 4  (Complete sentences) 
○ Writers produce complete sentences using a subject and 

predicate, recognizing and correcting inappropriate fragments and 
run-ons when revising . 

Writers add evidence to support their thesis by including direct quotes.  
(Session 6) 



● They do this by finding just-right quotations, ones that provide strong 
evidence for a claim, making readers say, ‘I see what you mean.’  One 
strategy is to start by choosing a handful of possible quotes for each bullet 
and then to pick the best ones by thinking about which give the strongest 
evidence for that bullet and why.  

● Writers make sure the quotes they’ve chosen to support their bullets are 
strong enough evidence that they don’t require a whole lot of explaining 
(see page 66).  

● Writers introduce quotes into their texts in a variety of ways (see page 67 
for chart of examples). 

● GRAMMAR REVIEW:  Lesson 6  (Punctuating Direct Speech and Quotes) 
○ Use commas and quotation marks to mark direct speech and 

quotations from a text during revision 

 
Writers add evidence to support their thesis by including lists.  (Session 7) 

● They do this by including lists (repeating the beginning of several 
sentences, ex. “I Have a Dream” speech).  First decide on what the 
message is that they really want to say, then collect tiny specific examples 
that will provide evidence for whatever it is that they want to say.  

● Writers identify weak spots in their argument and make a plan of action 
going forward (see page 74). 

 
INQUIRY: What makes for a good literary essay?  What does a writer do to be a 
powerful essayist?  (Session 8) 

● Writers study a mentor text essay thinking about the inquiry question. 
They do this by reading the work of other literary essays, asking, ‘What 
does she do that I could do?’, then making a quick outline of how their 
essay will go, choosing the best evidence, and finally drafting while 
piecing together their evidence with transitions (see page 83) ( instead of 
writing a coherent draft, students can just cut and paste pieces together 
from across their booklets to make their body paragraphs) .  



● Writers reread their draft to revise and then set goals using the Opinion 
Writing Checklist Grades 4-5 as a guide (see page 85). 

Bend 2 Goals Suggested Mini Lessons 

Raising the 
Quality of 
Literary 
Essays 

 
 
 
 
 

Students will take what they 
learned in Bend 1, and draft a 
new literary essay working to 
write more interpretively and 
analytically.  
 
Many children’s comprehension 
is mostly literal, so teach them 
how to read interpretively. 
Readers pause to think, “So what 
is that text saying to me?” The 
Common Core is asking students 
to think deeper about text (not 
just inferring character traits or 
growing ideas from one chapter).  
 
Students will be challenged to 
think more deeply by developing 
ideas that are multileveled and 
relate to the text as a whole. 
 
Students will not only infer and 
interpret, but will learn to sustain 
and support the theories they 
develop.  
 
After developing a complex, 
interpretative thesis, writers will 
support that claim in a way that 

Writers grow and develop more insightful ideas and more interesting thesis 
statements.  (Session 9)  

● They do this by looking for deeper patterns of issues, events, or feelings 
that aren’t obvious, but occur over and over again in the book. Then, 
thinking about something that keeps happening a lot, asking, ‘What is my 
story really saying about this pattern?’, and finally speculating the answer.  

● Writers include both the big ideas about the story and the tiny specific 
ideas (see page 95). 

● Writers develop new thinking by using sentence starters (see page 97). 
● GRAMMAR REVIEW: Lesson 5  (Ordering Adjectives) 

● Writers order adjectives within sentences according to 
conventional patterns (e.g.,  a small red bag  rather than  a red small 
bag ) during revision. 

Writers look at different sides of a story and develop a complex thesis statement. 
(Session 10) 

● They do this by, (see chart  To Develop Complex Ideas  on pages 
101-102), taking a starting idea, deciding how they are going to write it, 
using the tips for developing more complex ideas, coming up with a few 
possibilities, going back into their book and thinking about specific details 
of it, and finally saying an idea that feels supportable in different ways. 

● Writers allow one idea to lead to another and to another.  They do this by 
using words such as  maybe ,  but , and  also  (see page 104). 

● Writers find ideas in their writing that will become their thesis statements 
(see chart on page 106). 

● GRAMMAR: Lesson 8  (Using Commas and Conjunctions) 
○ Writers learn to write compound sentences by joining complete 

sentences with a comma and a conjunction. We can revise our 
writing for greater sentence variety 



logically groups ideas to support 
their purpose.  
 
Students will prepare for a final 
publication by editing, sharing, 
and celebrating their work. 

○ The Writing Strategies Book 9.25 Creating Compound Sentences  
 

Essayists flash draft essays, getting their thoughts down quickly on paper so they 
can revise it later.  (Session 11) 

● They do this by first creating an image in their mind of how the whole 
essay will go, then reading over the possible theses they grew in their 
notebook, and finally drafting their essay in fifteen minutes (see pages 
110-113 for how to coach students step-by-step to write a literary essay).  

● Writers study their flash-draft with their writing partner. They do this by, 
rereading their draft, marking it up by noticing the different components of 
the essay and labeling what they notice, and finally discuss and jot on a 
goal sheet what to do in the next essay to improve the quality (see Link on 
page 113).  

● Mid-workshop teaching point has students writing another flash-draft (see 
page 114). 

● Writers choose one of their flash-drafted essays to revise (see page 116). 
 
Essayists put their essay and/or text they are writing about into context.  
(Session 12) 

● They do this by first thinking what the general themes might be for the 
essay, then choosing one, next generating a list of possible leads that pop 
out the theme, and finally choosing the one that best represents what they 
want to say.  

● Writers use the language of literary scholars such as protagonist, narrator, 
setting, plot, theme, and tone (see page 123). 

● Writers craft their conclusions with care (see page 125 and chart on page 
126). 

  
Writers find evidence to support their claims by studying the choices authors 
make in their texts.  (Session 13) 

● Essayists use not only  what  a text says, but  how  the texts says it as 
evidence to support their claims.  They do this by going back into the text 
and finding places that prove their thesis or claim, then rereading, this 



time noticing the literary devices/language the author uses to highlight 
what they want to say, and thinking, ‘What literary language did the author 
use? Why did the author choose this word or phrase? How does this 
show what the text is  really  about?’ 

● Writers recognize that authors send messages through repeated images 
or objects (see page 131-132). 

● Writers consider purpose in crafting by not only looking at what the author 
did  do in her text, but also what the author did  not  do (see page 133). 

  
Writers write a clear, coherent literary essay.   (Session 14) 

● Plan for editing mini-lessons, strategy groups, and conferences by looking 
over students’ drafts to find greatest area of need. 

● GRAMMAR: Lesson 7 
○ Writers correct frequently confused words (e.g.,  to, too, two; there, 

their ) during revision. 
○ The Writing Strategies Book 8.19  Check for Homophones 

● Refer to Grammar/Conventions section in this curriculum. 
● GRAMMAR: They do this by first reading through their draft to correct 

verb tense and revising pronouns, and then they switch with a partner 
who will let them know areas of confusion. 

● Writers set goals.  They do this by assessing their writing using the 
Opinion Writing Checklist and asking, ‘What on this checklist have I 
already done in my essay?  What am I starting to do?  What have I 
forgotten?’, and celebrating their accomplishments by comparing this 
essay to the essay they wrote in Bend 1 (see page 139-140). 

Bend 3 Goals Suggested Mini Lessons 

Writing 
Compare 

and 
Contrast 
Essays 

Students will learn to write 
compare-and-contrast essays, 
focusing on themes and topics in 
literature.  
 

*Note - 
1. Writers decide on texts they will use (would be helpful to use at least 

one of the texts they’ve written about in Bend 1 or 2) and begin 
thinking about the similarities – jotting, mapping, planning for about 
15 minutes. 



 
 
 
 

Students will write an essay 
comparing and contrasting their 
analyses across two stories, 
raising the level of their thinking. 
 
Students will need to synthesize 
and analyze the texts by paying 
attention to point of view, theme, 
emphasis, and different craft 
moves the authors of the different 
texts have used.  
 
 
 

2. Writers will spend about 4 days writing their compare-and-contrast 
essay.  

3. You can kick off this bend by modeling how to compare and contrast 
2 objects (ex. apples and oranges, a baseball and a football, two 
photographs, two shoes etc.), then during active engagement 
students try comparing and contrasting another set of objects, and 
finally during the independent portion travel through centers of 
different objects, comparing and contrasting them in an organized 
way in their notebooks.  Writers ask, ‘How are they similar? How are 
they different? What does this show?’ Then, they write about their 
observations in a structured, organized way.   (Session 15) 

 
Writers find texts to compare in deep ways.   (Session 16)  

● They do this by looking at similar themes across texts, or similar 
characters, and naming how the texts approach the themes differently or 
how the characters are similar and different.  Writers think about the larger 
theme of one text, ‘What is this text really about?’, then list other texts that 
address the same theme, and finally choose a second text that seems to 
especially “go” – ‘Of all the possibilities, which would work best?’ Then 
writers think about how the two texts both address the same theme. How 
are they similar? Why is this important? How do they address the theme 
differently?  

● Writers refer to templates to craft comparative essays (see page 158). 
● Writers continue to use literary language, such as  archetype  (see page 

160). 
 
Essayists draw on all they know about essay writing as they tackle new projects. 
(Session 17) 

● They do this by looking back at class charts, thinking about prior learning 
that needs to be applied to their draft, updating their goal sheet, and 
revising. 

● Essayists push themselves to not just record ideas, but develop new ones 
(see page 166). 



● Writing partners help their partner see what he or she may not notice on 
their own (see page 168). 

 
Writers elaborate on each supporting idea, making sure they have developed 
their essay with enough evidence to support their claim.  (Session 18) 

● They do this by focusing on one thought at a time and then stretching it 
out, saying more about each one, by providing evidence and examples in 
support of their reason and claim.  

● Writing partners look over each other’s work, reading the draft, and 
leaving feedback on areas of confusion and offer suggestions (see page 
173). 

● Writers freewrite to generate new ideas.  They do this by, reading over 
one of their body paragraphs, then turning the paper over and freewriting, 
referring to the ‘Ways to Push Our Thinking’ chart.  Finally reading over 
their freewriting and underlining new thoughts that they would like to add 
into their drafts (see page 175). 

  
Writers finish up their revision work and polish up their pieces so they are ready 
for publication.  (Session 19) 

● Plan for editing mini-lessons, strategy groups, and conferences by looking 
over students’ drafts to find greatest area of need. 

● Refer to Grammar/Conventions section in this curriculum. 
● GRAMMAR: Writers pay close attention to the spelling of words on the 

word wall or studied in  Words Their Way . Writers use reference materials 
to support spelling. Writers check their list of commonly misspelled words, 
circling the words they think they spelled incorrectly, and looking them up 
in the dictionary and the word wall.  

● Writers peer edit (see page 181). 
 
Writers publish and celebrate their work this unit.  (Session 20)  

● Suggested celebration: Create different anthologies featuring student 
essays (see pages 182-183). 



● Students end the celebration by reflecting on their goal sheets and the 
work they did this unit (see page 184). 

● Students will type their literary essays using Google Docs.  Then, 
students will take turns reading each others essays and leaving 
compliments through use of the “comments” button.  (ex. If they agree 
with the author’s thesis, if evidence supports the thesis, whether or not 
they agree with the writer.) 

Grammar/Convention/Language 

Lesson 7 
● Writers correct frequently confused words (e.g.,  to, too, two; there, their ) during revision. 
● The Writing Strategies Book 8.19:  Check for Homophones  

Lesson 8  (Using Commas and Conjunctions) 
● Writers learn to write compound sentences by joining complete sentences with a comma and a conjunction. We can revise 

our writing for greater sentence variety 
● The Writing Strategies Book 9.25 Creating Compound Sentences 

 
Review Previous Grammar Lessons: 
Lesson 3  (Capitalization) 

● Writers  use correct capitalization when revising. 
 
Lesson 4  (Complete sentences) 

● Writers produce complete sentences using a subject and predicate, recognizing and correcting inappropriate fragments and 
run-ons when revising .  

Lesson 5  (Ordering Adjectives) 
● Writers order adjectives within sentences according to conventional patterns (e.g.,  a small red bag  rather than  a red 

small bag ) during revision. 

Lesson 6  (Punctuating Direct Speech and Quotes) 
● Use commas and quotation marks to mark direct speech and quotations from a text during revision 



ESL 

● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to label or write about 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize stories as a scribe writes what is said 
● Incorporate interactive writing 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals or examples 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals 

(note: student is graded using actual grade level rubrics) 
● Model verbal and written narrative language 
● Connect narratives to simple stories to help student understand 
● Use visuals and examples to show a seed vs watermelon idea 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Use comic strips and mentor texts to show and help students write dialogue 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 
● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, said is dead word lists, 

native language tools, picture books, etc.) to help students revise, check spelling, and vary word choice 



● Regular one-on-one assistance and conferencing 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 

Content Area: Language Arts Grade: 4 

Unit: 4 Unit Name: Social Issues Book Clubs 

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Introduced: 
 
RI 4.1: Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  
RI 4.2:   Determine the main idea of a text and explain how it is supported by key details; summarize the text. 
RI 4.8:   Explain how an author uses reasons and evidence to support particular points in a text. 
RI 4.9:    Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from 
two texts on the same topic in order to write or speak about the subject knowledgeably. 
 
RF.4.3.  Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 
RF.4.4.  Read with sufficient accuracy and fluency to support comprehension. 
 
SL 4.1:   Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners 
on  grade 4 topics and texts , building on others' ideas and expressing their own clearly. 
SL.4.2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, 



quantitatively, and orally. 
 
SL 4.6:   Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse 
is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. 
 
L.4.4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and 
content, choosing flexibly from a range of strategies. 
 
 
Standards Mastered: 
RL 4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  
RL 4.2:    Determine a theme of a story, drama, or poem from details in the text; summarize the text. 
RL 4.3:   Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a 
character's thoughts, words, or actions). 
RL.4.4:   Determine the meaning of words and phrases as they are used in a text, including those that allude to significant 
characters found in literature.  
RL 4.5:  Explain the major differences between poems, drama, and prose, and refer to the structural elements of poems and drama 
when writing or speaking about a text. 
RL 4.6:   Compare and contrast the point of view from which different stories are narrated, including the difference between first- 
and third-person narrations. 
RL 4.7:   Make connections between specific descriptions and directions in a text and a visual or oral representation of the text.  
RL.4.9:  Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge genre 
(e.g., mysteries and adventure stories) on their approaches to similar themes and topics.  
RL 4.10:   By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level 
text-complexity or above, with scaffolding as needed.  

Technology Standards and 21st Century Skills: 

8.1.5.A.3:   Use a graphic organizer to organize information about a problem or issue. 
8.1.5.A.1 : Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving problems 
8.1.5.A.2:  Format a document using a word processing application to enhance text and include graphics, symbols and/ or pictures. 
8.1.5.A.5 : Create and use a database to answer basic questions. 



Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 

Enduring Understandings Essential Questions 

Readers watch characters deal with social issues, and through 
this, learn how they might deal with such challenging issues.  
 
Readers find a way to make sense of their own issues and a 
reason to read. 
 
Readers combine many skills they have learned (deep analysis 
of texts, discovering themes by drawing on evidence, examining 
how similar themes are developed differently across texts, 
comparing and contrasting how characters respond to these 
themes, discern multiple main ideas in nonfiction texts, develop 
understanding through research, and to analyze point of view 
and perspectives on a topic) and build upon them to become 
more critical readers and activists.  

● How can I read texts - literature, information texts, and 
texts related to current events - with a lens that lets me 
see the issues that are hiding in them? 

● How can I notice how various authors and texts 
approach an issue differently? 

● How can I become more complex in my thinking 
because I read?  How can I become more aware and 
help others to become more aware too? How can I go 
through life, seeing more in the texts that I read? 

Students will know... Students will be able to: 

● social issues that exist in the world.  
● they can learn important issues about these topics. 
● strategies to closely read for authorial perspective and 

craft. 
● strategies to study and analyze how different authors 

approach similar social issues.  
● to approach all texts they encounter with a critical lens. 

 
 

● look for problems and injustices that affect their 
character and entire groups of people. 

● note the perspectives authors take on to explore these 
issues. 

● notice connections between issues. 
● compare and contrast how different characters deal with 

problems. 
● develop their own perspectives and questions about 

issues. 



 
 
 
 

● talk back to texts, bringing their own perspective to the 
conversation.  

● take on the role of activist for a social issue they feel 
passionate about.  

Assessment Evidence 

Performance Tasks Other Evidence 

● Use Pre-Assessment Data from Unit #1 
● Post-assessment 

 
Benchmark Level(s) for Trimester 2: 
Independently reading Level R-S 
 

● During this time of year, you will want to find an 
independent stage of spelling development for each 
student using the Primary Spelling Inventory from the 
Words Their Way  program. 

● Any student(s) that test into the DC Spelling Stage will 
need to take the Upper Elementary Spelling Inventory.  

● Teacher observations  
● Conference notes  
● Partner conversation  
● Random collection of notebooks 
● Reading responses 

Resources and Materials 

Teacher’s Notes: 
● The term “social issues” refers to issues that affect a lot of people, not just one character.  
● This unit builds on many months’ worth of reading work and on a repertoire of strategies for thinking, writing, and talking 

about narrative and informational books: 
○ deeply analyzing texts 
○ discovering themes in literary texts by drawing on evidence 
○ examining on how similar themes are developed differently across texts 
○ comparing and contrasting how characters respond to these themes 
○ discern multiple main ideas in informational texts 
○ develop their understanding of topics through research 



○ analyzing multiple points of view and perspectives on a topic 
 
Resources: 

● If... Then...Curriculum  book from the Reading Units of Study kit on pages 96-116. 
 
Getting Ready 

● Gather social issue books for book clubs 
● Establish book clubs 
● Gather nonfiction texts and articles dealing with a variety of social issues (ex. bullying, fitting in, peer pressure, poverty, 

homelessness, joblessness, etc.) 
○ timeforkids.com 
○ dogonews.com 
○ kids.nationalgeographic.com 
○ sciencenewsforkids.org 
○ indykids.net 

● Reading notebooks for each student 
● Book bins/baggies (for in class reading materials) 
● Large Ziploc baggies for students to carry books between home and school (child reads same book in school and at home) 
● Reading logs (author, title, start and end time, total time, start and end page, and book level) students update at home and 

in school 
● Short stack of just-right books (students always have “books in waiting,” so they are not constantly roaming the classroom 

library) 
● Post-its (“talk back” to books, on-the-run reading responses, etc.) 

  
Mentor Tex(t)s  

● The Other Side  by Jacqueline Woodson 
● Each Kindness  by Jacqueline Woodson 
● Oliver Button is a Sissy  by Tomie dePaola 
● Additional suggestions: 

○ Fly Away Home  by Eve Bunting 
○ One Green Apple  by Eve Bunting 
○ How Many Days to America?  by Eve Bunting 
○ Enemy Pie  by Derek Munson 



○ Thank you, Mr. Falker  by Patricia Polacco 
○ My Rotten Redheaded Older Brother  by Patricia Polacco 
○ Our Gracie Aunt  by Jacqueline Woodson 
○ The One and Only Ivan  by Katherine Applegate (chapter book) 

 
Science Connection Reading Materials  

● Can choose read alouds or give about 10 minutes for students to read informational books that connect to current science 
unit(s).  

● Some possible titles that can support your science unit(s): 
○ Waves 

● Bouncing Light 
● Build a Room Alarm 
● The Industrial Revolution 
● Neo Leo 
● The Kids’ Invention Book 
● Now and Ben 

Pre- and Post-Assessment 

**Instead of giving the pre-assessment, refer to the Unit #1 Character post-assessment to tailor your teaching to the data 
you gather from this assessment. 
 
***Be sure to give the below post-assessment after the unit is complete.  
 
Read aloud  Thank You, Mr. Falker  by Patricia Polacco and have students stop and jot at preplanned places. 
 
Suggested Questions (choose no more than 4 for pre-assessment and use these questions when close reading during interactive 
read aloud): 

● What issues are you starting to notice? 
● Write a bit about what you’re noticing the text seems to be saying about the issue and don’t forget to give evidence from the 

text to support it. 
● This connects to... (in the news... or I’ve seen this situation in life when...) 
● What is this story  really  about? 
● What does this story teach us about _________ (homelessness, or bullying, or losing someone, etc.)? 



● Which issues seem important in this story that are also in other stories in the world? 
● What are the different characters’ reactions to these issues? 
● How do the different characters deal with these issues in similar or different ways? 

 

Assess their responses, noticing what level they are on the ‘Inferring About Characters and Other Story Elements’ strand on the 
Narrative Reading Learning Progression.  

 

Bend 1 Goals Suggested Mini Lessons 

Reading 
Between the 

Lines to 
Interpret 

Issues in Text 
 
 
 
 

Critical readers often identify 
social issues that weave 
through the texts we read.  
 
Students will look for the 
problems and injustices that 
affect not just the character, 
but entire groups of people.  
 
Readers will learn about social 
issues by reading stories and 
articles, noticing the 
perspectives authors take on 
to explore these issues, 
connections between issues, 
and comparing and 
contrasting how different 
characters deal with problems 
and what important lessons 
they can learn about these 
topics.  
 

Critical readers choose the lens through which we wish to view texts –and life. 
(page 100) 

● They do this by putting on lenses that allow us to see social issues as 
they thread through books (and also through movies and the world).  

● Readers read for social issues to help them understand people in books, 
and movies and the world. ( For example, reading with the lens of 
fairness - what is fair or unfair in this text?  Or reading with the lens of 
acceptance - who is accepted or rejected in this text and why? Or 
reading with the lens of power - who has power and who doesn't? 
Whose voice is being heard and whose isn't? ) 

  
Readers consider the multiple ideas and multiple issues in any book.  (page 101) 

● They do this by knowing books do not contain just one theme, but 
instead contain multiple ideas and issues. 

● Readers compare their writing about reading to the ‘Determining 
Themes/Cohesion’ strand of the Narrative Reading Learning Progression 
and set goals. 

 
Readers read with a particular lens.  (pages 101) 

● They do this by first reading for the story, then reading (for social issues) 
asking, ‘What does this story teach about ______?’ (homelessness, 
bullying, losing someone, etc.) 

 
Readers learn and think deeply about social issues in a book by paying attention 



to crucial scenes.  (pages 101-102) 
● They do this by reading and finding a scene that brings out a strong 

reaction, one that bothers them, feels unfair, or seems implausible. Then 
they read closely for what the character is going through, how he or she 
is reacting, and what they might learn about the issue. Finally asking, 
‘What am I learning about this issue from this scene?’ 

● Readers think deeply about social issues by paying attention to crucial 
scenes. They do this after they’ve had experience locating issues in their 
books.  First they return to particular scenes they already identified as 
crucial (where the issue was glaring).  Then readers mark those crucial 
scenes and think how the issue is shown there.  They notice how 
characters react to the situations in these scenes and determine what 
that teaches us about issues, asking, ‘What does this important scene 
tell us about what this book is  really  about?’ (see pages 103-104) 

 
Critical readers study when and how a character struggles.  (page 102) 

● They do this by first identifying the struggles characters face, then 
thinking how those struggles may be named as social issues.  Finally 
asking, ‘What does this character’s troubles suggest about the social 
issues in this book? What do they suggest the author wants to convey 
about those?’ 

 
Readers consider how different authors address the same or similar issues . 
(page 102-103) 

● They do this by comparing and contrasting characters from previous 
books to those in current books.  Then considering how different authors 
address the same or similar similar issues and what each author is 
conveying about those issues.  Readers ask, ‘What issues seem to lie 
within this text? and ‘What does the author seems to be saying about 
these issues?’ 

● Readers also consider the different perspectives of the various 
characters in a book.  They ask, ‘What are the different characters’ 
reactions to these issues? How do they deal with these issues in similar 



or different ways? What perspective on these issues does each 
character have? 

 
Critical readers think about abstract social issues . (page 104) 

● They do this by knowing a starting point for identifying social issues is by 
thinking about the struggle a character faces. Then when readers are 
trying to get at more complexity they dig deeper by asking, ‘What is the 
more universal issue this book is addressing?’ (for example, social issue 
identified by character’s struggle:   Lonnie is having trouble with being in 
foster care, and the struggles surrounding it.  A more universal thought: 
Being in foster care can make children feel alone in the world. ) 

● (Share) When readers are on to something as readers, they bring 
whatever it is they are thinking to conversations with other readers.  If 
we’re in book clubs, for example, and we’ve been reading a share book 
critically, we’re apt to talk about issues of fairness that we see in that 
book.  Club members do this by saying things like, “I think this is fair 
because...” or “I think this is unfair because...” and “This 
fairness/unfairness matters because...”  (see page 104) 

 
Critical readers look outside their fiction reading to nonfiction resources to 
deepen their understanding of the social issue they are reading about.  (page 
105) 

● Readers do this by having a healthy balance between fiction and 
nonfiction reading.  They read nonfiction texts about issues that ‘go’ with 
the fiction book they are reading.  

● Readers write quick informational entries in their notebooks.  They do 
this by looking over their stop and jots to gather text-based evidence. 
Then thinking about these issues to determine how they feel about them. 
Finally using thought prompts to write long and think on the page.  

● (Share) Book club members find parts of a story where the social issues 
remind us of other parts of the story and then we discuss how the two 
parts fit together, because this can help us grow ideas about what is 
important in the text.  We might say, “This part fits with this other part 



because....” or “These two parts connect because...” 
Bend 2 Goals Suggested Mini Lessons 

Analyzing the 
Way Different 

Authors 
Address and 
Craft Similar 
Social Issues 

in Both 
Literature and 

Current 
Events 

 
 
 

Students will read books and 
current event articles side by 
side, with specific lenses. 
 
Students will develop their 
own perspectives and 
questions about issues, and 
they will talk back to texts, 
bringing their own background 
and ideas to the conversation. 
 
Students will question why 
these problems exist in the 
world.  
 
Students will read and reread 
their novels and nonfiction 
texts closely for authorial 
perspective and craft, studying 
and analyzing how different 
authors approach similar 
social issues.  
 
Students will independently be 
marking critical scenes in their 
books, writing long in their 
notebooks about those scenes 
or with timelines they have 
created, tracking power in 
their text. 

Readers ask tough questions of their texts to identify issues that hide in their 
texts and are a lot harder to analyze.  (page 106) 

● They use those questions as a lens, reading and growing new ideas with 
them in mind. 

● Questions readers ask about power and voice: 
○ Who has power? Who is powerless? Why? 
○ How is power maintained? Who maintains it? 
○ Whose voice is being heard? Whose is missing? 

 
Readers consider and identify the groups that the characters in their books 
belong to and use this information to think about their various perspectives. 
(page 107-108) 

● First readers think about the groups they belong to (gender, race, 
religion, interests, values, hobbies) and how those groups shape who 
they are and how they think. Then they consider the groups that the 
characters in their books belong to and use that information to think 
about their various perspectives.  

 
Critical readers read multiple sources of nonfiction on the same topic to get an 
even deeper understanding of the topic.   (page 108) 

● Book clubs share different nonfiction sources and then discuss what 
they’ve learned, and whether they agree or disagree with the nonfiction 
texts they are reading.  

● They do this by reading with a lens: 
○ What issues are they seeing depicted? 
○ Do they agree with the way these issues are being portrayed in 

the text? 
○ How does belonging to one group or another change the way one 

reads a nonfiction text? 
 



 
Book clubs should be 
discussing the different 
perspectives involved in a 
scene and multiple issues that 
can be seen lying within a 
moment.  
 
Understand that readers can 
turn to nonfiction as a way to 
deepen their understandings 
of social issues they are 
studying. 
 
Analyze the ways different 
authors address social issues 
in both fiction and nonfiction. 
 
 
 
 

Book club conversations can influence your thinking by bringing in new insights. 
(page 109) 

● One way to do this is by asking, ‘What do we now think about the book 
after our conversation?  What do we now think about the social issues 
we have been discussing?  How will our future reading be different?’ 

● Club members then raise new questions that they keep in mind as they 
read on and develop new theories that they can track and revise. 

● Club members push their thinking by asking, ‘How does our club 
conversation today influence the new reading work we need to do until 
we meet again?’ 

● Club members take notes as conversations are happening so that future 
discussions can be richer. 

 
Thoughtful readers closely read and reread sections of their novels and 
nonfiction texts to analyze craft and structure.  (page 110) 

● They do this by asking: 
○ Why did the author most likely include flashback (or quotes or 

dialogue or another writing technique) here?  
○ Why did the author choose this setting as opposed to another? 
○ Why did the author use these words in particular to describe…? 
○ Why did the author present two characters who think and feel so 

differently? 
● Book clubs discuss the ways in which they see the author shaping the 

texting, drawing on all they know about craft and structure. 
● Readers can refer to and assess their writing and conversations using 

the ‘Analyzing Author’s Craft’ and ‘Analyzing Perspective’ strands of the 
Narrative Learning Progression.  

 
Readers compare and contrast the treatment of the same issue across multiple 
texts in literature and nonfiction.  (pages 110-111) 

● They do this by paying close attention to: 
○  the tone of different texts 
○ how two different authors address the same problem or issue 



○ the use of language and structure 
○ literary devices (word choice, metaphors, cause and effect, pros 

and cons) 
○ the varying points of view that have been presented 
○ the information that is given and left out 
○ the ways in which the texts differ from each other 
○ the different effect the texts have on the reader 

Bend 3 Goals Suggested Mini Lessons 

Bringing Our 
Reading 

Lenses to the 
World - and 
Making Our 

Thinking 
More 

Complex 
 
 
 
 
 

Students will approach all 
texts they encounter with a 
critical lens.  
 
Readers who are deeply 
engaged in their reading and 
thinking about a particular 
issue will become fired up and 
begin to see that issue 
everywhere in their lives, 
fiction reading, and current 
events reading. 
 
Critical readers often grow 
ideas for social change from 
their reading taking on the role 
of activists, delving even 
deeper into current events, 
thinking about how they can 
make a difference. 
 

Readers examine their own lives as well as texts in other genres to deepen their 
understanding of an issue they find in fiction.  (pages 111-112) 

● They do this by reading across texts and genres and looking and 
thinking about their own lives to help them see that the issues their 
characters face can be seen from multiple perspectives and have 
multiple causes. Then readers return to their notebooks to think through 
new ideas and concerns about the issue.  

● Readers use writing to stretch their thinking about what they are reading. 
They do this by using previously learned thought prompts, then bringing 
their writing back to their clubs and using it to spark new conversations. 

○ This makes me think… 
○ On the other hand… 
○ This connects with… 
○ I used to think...but now I think… 
○ Some people think...but I think... 

 

Book club members grow by pushing themselves to take the club’s 
conversations and making something of them.  (page 112) 

● They do this by writing in response to the conversations.  Readers think 
on paper about how the club’s conversations have shaped and 
influenced their own thinking and given it greater complexity.  

 
Readers are always building on what they already know.  (page 112) 

● They do this by using strategies they’ve learned in order to develop a 



stronger understanding of the issues they are reading about. 
● Referring to previous anchor charts, such as: 

○ ways to think more deeply about a character 
○ tips for synthesizing within and across nonfiction 
○ strategies for understanding what a text is really about 
○ reminders for how to keep one’s reading volume up even when 

you stop more often to talk and write about your reading  
 
Celebration  (pages 112-113) 

● Spend a day or two at the end of the unit to have clubs create mini-social 
action projects as spin-offs to their work they have done together 
throughout the unit.  

○ quick emails or letters 
○ presentations to the class using https://bookcreator.com/ 
○ poster campaigns 
○ scripted and videotaped public service announcements 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw pictures of favorite parts and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Partner reading 
● Audio texts (explore Text-to-Speech options, apps, playaways, Reading A-Z, FrontRow?) 
● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 



● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Connect narratives to simple stories to help student understand 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Provide sentence frames and stems to help students write their thoughts 
● Point out that we use quotation marks and show them how to identify dialogue 
● Help students track which characters are speaking when 
● Use comic strips and mentor texts to show and help students understand and follow dialogue 
● Provide or help create visual cues to recall story elements and other content area specific academic vocabulary 
● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 

students learn and understand new words 
● Regular one-on-one assistance and conferencing 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach book parts, story elements, and strategies 
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 
● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 

presentations 
● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  
● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 
● Personal word walls 
● Plan out story by mapping out each page 

 



Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 
Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 
● Additional time to complete 

assessments 
● Modify tests/quizzes (length and 

content) 
● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments into 

smaller more manageable tasks 
 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with 
students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

● Differentiation with 
high level materials 

● Student led 
discussions and 
learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to 

stay up during 
assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson 
before introducing 
concept in the 
classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal 
clarification before 
answering questions. 



● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade:  4 

Unit: 5 Unit Name: Bringing History to Life 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Mastered: 
 
W.4.2:   Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, text evidence , or other information and examples related to the topic.  
c. Link ideas within paragraphs and sections of information using words and phrases (e.g.,  another ,  for example ,  also ,  because d. 
Use precise language and domain-specific vocabulary to inform about or explain the topic. 
e. Provide a conclusion related to the information or explanation presented.  
W.4.3:   Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, and clear 
event sequences. 
a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that 
unfolds naturally.  
b. Use dialogue and description to develop experiences and events or show the responses of characters to situations. 
c. Use a variety of transitional words and phrases to manage the sequence of events.  
d. Use concrete words and phrases and sensory details to convey experiences and events 
precisely. 
e. Provide a conclusion that follows from the narrated experiences or events.  
W.4.4:    Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and 
audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.) 
W.4.5:   With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and 
editing.  
W.4.6 : With some guidance and support from adults, use technology, including the Internet, to produce and publish 
writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a 
minimum of one page in a single sitting.  



W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and 
categorize information, and provide a list of sources. 
W.4.9:   Draw evidence from literary or informational texts to support analysis, reflection, and research. 
W.4.10:   Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and audiences. 
  
RI.4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and 
when drawing inferences from the text.  
RI.4.2:   Determine the main idea of a text and explain how it is supported by key details; summarize the text. 
RI.4.3:   Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and 
why, based on specific information in the text. 
RI.4.5:   Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or 
information in a text or part of a text. 
RI.4.7:   Interpret information presented visually, orally, or quantitatively and explain how the information contributes to an 
understanding of the test in which it appears. 
RI.4.8:   Explain how an author uses reasons and evidence to support particular points in a text. 
RI.4.9:   Integrate  and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) 
information from two texts on the same topic in order to write or speak about the subject knowledgeably. 
  
SL.4.3 :  Identify the reasons and evidence a speaker provides to support particular points. 
SL.4.4:   Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts 
and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace. 
SL.4.6 . Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal 
discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. 
 
L.4.1:   Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.4.2:   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.4.3:   Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.4:   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and 
content, choosing flexibly from a range of strategies. 
L.4.5:   Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.  



L.4.6:   Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those 
that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic 
(e.g.,  wildlife, conservation,  and  endangered  when discussing animal preservation).  

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order 
to solve problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.D.1:   Understand the need for and use of copyrights. 
8.1.5.E.1:   Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and 
non-print electronic information sources to complete a variety of tasks. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

Students will understand how the whole writing cycle of 
research and information writing can go, so that they can 
picture it in its entirety, tailoring the process to their own needs. 
 
Students will learn the skills of effective research writing.  

● How can I make a plan for writing a research report, 
relying on what knowledge I have from third grade, 
making a plan for my work, and organizing my report into 
a logical structure?  

● How can I write a story about a time in history thinking 
about the time, character, and conflict? 

Students will know... Students will be able to: 

● strategies to plan their essays 
● ways to organize their writing, such as including 

formatting such as headings and subheadings. 
● to include information that is rich, detailed, and concrete. 

● draw on all they know about information writing from 
previous years, such as introducing a topic and grouping 
related information, developing the topic, elaborating 
with some facts, definitions, and details. 



● information texts often contain a number of different 
types of texts (how-to, all-about, essay, narrative).  

● to study the kind of text they are going to write and plan 
how their own books will go. 

● strategies to tackle complex nonfiction texts. 
 
 
 

● organize their writing into a logical structure. 
● draw evidence from texts to support analysis, reflection, 

and research.  
● choose a logical structure for their books. 
● elaborate their writing by including transitional phrases, 

historical details, text features, and quotations.  
● develop their own ideas about information. 
● edit their writing before publication, focusing on the 

unique ways historical writers use punctuation.  

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post- Assessments  
● Published Writing 

 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to observe 
students ability to apply phonics and spelling patterns as 
they read and write words during your assessments and 
teacher observations during the  Words Their Way 
program. 

● Teacher Observations 
● Conference notes 
● Partner conversations 
● Flash-drafts 
● Random collection of notebooks 

Resources and Materials 

Teacher’s Notes: 
● Begin the reading unit,  Reading History , a few days before launching this writing unit, so students will have gathered some 

research.  
● This is a writing unit, so students’ time will be spent writing, they will refer to the research they have already done during 

reading workshop. 
● Choose a writing topic from a subject the class has studied in Social Studies (the  Bringing History to Life  book uses the 

Revolutionary War as their topic). 



● Refer to Naomi’s sample of writing as the class mentor text.  [You will see chapter 1 is all-about the American Revolution 
(class topic), and then the rest of her chapters become more focused topics about the American Revolution.] 

● Can have students decorate a folder of themselves as a historian or a person of the time period, or students can collect 
their research in their writer’s notebook. 

 
Mentor Texts 

● Informational texts with clear examples of structure, ones that resemble what you hope your students will write 
● Liberty! How the Revolutionary War Began  by Lucille Recht Penner 
● George vs. George  by Rosalyn Schanzer 
● The Revolutionary War  by Josh Gregory 
● What’s the Big Idea, Ben Franklin?  by Jean Fritz 
● Can’t You Make Them Behave, King George?  by Jean Fritz 

 
Materials/Getting Ready 

● Resources for students to study (during reading workshop): 
○ Internet sites for video resources related to the American Revolution 
○ Primary sources related to the American Revolution 
○ Bookmarked kid-friendly Internet search engines  

● Print out student sample book’s (Staff Share folder) 
● Establish a class topic the students learned about during social studies and know well (the  Bringing History to Life  book 

uses the Revolutionary War as their topic).  
●   Informational writing paper (Staff Share folder) 
● Informational Writing Rubric and Checklist – throughout the unit have students pause and self-assess their work, setting 

and revising goals 
● Writing notebooks 

Pre- and Post-Assessment 

**Instead of giving the informational writing pre-assessment, refer to their Unit #2 informational writing post-assessment 
from Unit 2 to tailor your teaching to the data you gather from this assessment. 
 
***Be sure to give the informational writing post-assessment after the unit is complete.  

● Post-assessment 
○ Up to 60 minutes 



○ Can use 2 days.  Possible schedule: 
■ Day 1 - 40 minutes to draft 
■ Day 2 - 20 minutes to revise and edit 

  
Students should have familiar paper to write on and a supply of additional pages. Give the following instructions: 
  
“Think of a topic that you’ve studied or that you know a lot about.  You will have sixty minutes to write an informational (or all-about) 
text that teaches others interesting and important information and ideas about that topic.  Please keep in mind that you’ll have only 
sixty minutes to complete this.  You will have sixty minutes, so you’ll need to plan, draft, revise, and edit in one sitting.  Write in a 
way that shows all that you know about information writing.  In your writing, make sure you: 

● Write an introduction 
● Elaborate with a variety of information 
● Organize your writing 
● Use transition words 
● Write a conclusion 

 
Use the Information Writing Rubric to score assessments.  

 
 

Bend 1 Goals Suggested Mini Lessons 

Informational 
Books: 

Making a 
Conglomerate 

of Forms 
 
 
 
 
 

Students learn that 
information texts 
are conglomerate, 
containing a lot of 
other kinds of texts. 
 
The first bend ends 
with students 
completing a small 
book in which each 
chapter is written as 

*Notes: 
1.   Choose a writing topic from a subject the class has studied in Social Studies. 
2.   Refer to Naomi’s sample of writing as the class mentor text.  [You will see chapter 1 is 
all-about the American Revolution (class topic), and then the rest of her chapters 
become more focused topics about the American Revolution.] 
3.   The whole class can write about the same topic, and then personalize their book by 
choosing the rest of their chapters – See Naomi’s example. 
4.   See Gracie’s and Lucie’s Bend 1 published books for additional examples. 
5. Bend 1 ends with students completing a small book in which each chapter is written 
as a different genre.  
 



a different genre 
(all-about, how-to, 
essay, narrative). 
 
 

Informational writers imagine the text they are going to make before they get started.  (Session 
1) 

● First they think of a topic that they know a lot about, can teach others, and that interests 
them.  Then, they imagine how their text will go by imagining the parts and the whole, 
and finally they think about the work they’re going to need to do to write each of those 
parts.  This helps them get started; it gives them a plan for the project   (See chart on 
page 11).  Can use Naomi’s finished book as the student sample mentor text).  

● Anchor chart:  When Studying Each Part of a Mentor Text, it Helps to Ask 
● Writers make an overall plan, thinking about how to organize their notes (see page 10). 
● Writers  work with others to multiply their notes and readiness to write (see page 13). 
● Writers take a few more notes in order to prepare for drafting, making sure to keep a list 

of sources (see page 13). 
 
 
Information writers take time to think over the structure for their writing.  (Session 2) 

● They do this by choosing structures that make sense for their entire piece of writing. 
They ask, “How will I structure my writing?” And figure out the subtopics. They may be 
organized chronologically, or categorically, or in another way.  

● Writers push themselves to keep writing a lot even when the information is shaky.  One 
way to do this is by adding not just the facts, but also thoughts.  Another way is to just 
keep the pencil moving! (See page 19). 

● Writers include transition words at the start of a subsection (see page 20). 
 

Writers take strategies they’ve learned in the past and apply them to new situations, working 
with more independence and skill each time.  (Session 3) 

● Writers move on to drafting their second chapter, a more focused topic, by referring 
back to the previously made anchor chart:  Getting Ready to Write an Informational 
Book , then partners discuss their work plans for the day, and go off to continue drafting. 
Some will plan, research, and draft, and sometimes draft, research, and plan!  

● Researchers continue to research for all sections, not just the next section (see page 
27).  

● GRAMMAR REVIEW: Lesson 5 (Ordering Adjectives) 



○ Writers order adjectives within sentences according to conventional patterns 
(e.g.,  a small red bag  rather than  a red small bag ) when drafting. 

Writers do some actual teaching, in order to rehearse for writing.  (Session 4) 
● They do this by, thinking (see page 34): 

○ About what you want your audience to learn? (Add missing parts) 
○ What will interest people? (Add quotes, anecdotes, quirky facts.) 
○ What might confuse them, that I can clarify? (Add, “If you are wondering…” or 

“You may be confused about…”) 
● Writers reflect on all they already know about good informational writing, and use the 

Information Writing Checklist to set some goals for their writing (see page 36). 
 
Informational writers elaborate by including details that help readers picture what happened a 
long time ago.    (Session 5) 

● They do this by, studying a mentor text and reading like a writer. Instead of focusing on 
the broad who, where, when, and what questions, they pay attention to details that 
somehow seem to matter (example what the scene looked like at the Boston Tea 
Party). Then writers study their own writing with a critical eye, looking for parts that 
would benefit from more detail.  

● Writers grow ideas about their notes, using prompts such as, ‘This is important 
because...’, ‘This is surprising because...’, ‘To add on...’, ‘As I write this, I’m realizing...’, 
‘All in all, what I want to say is...’,  and then keep writing fast and furious (see page 43).  

● Writers study pictures related to their topics, noticing details about the time period to 
add to their writing (see page 45).  
 

Writers who are writing a story about a time in history think about the character, setting, and 
conflict.  (Session 6) 

● They do this by (see chart on page 49): 
○ Deciding whose story they will tell 
○ Thinking, “From what perspective will I tell the story?” 
○ Deciding on the major problem (tension character is feeling, major decisions he 

or she has to make, and drawing on what we know from history). 



○ Thinking of a small moment or two to tell that will capture the main drama of 
their story 

○ Envisioning the small moment that will become their story 
● Writers add historical details to their stories. They do this by noticing where they can 

add more description - daily life? characters? setting? (see page 52). 
● (See page 54 about sharing one student’s work to highlight the qualities you hope to 

inspire in other writers). 
● GRAMMAR: Writers choose words and phrases to convey ideas precisely. 
● GRAMMAR REVIEW: Lesson 7 

○ Writers correct frequently confused words (e.g.,  to, too, two; there, their ) during 
revision. 

Writers draw on all they know about essay writing; the structure, the thesis, and the supports, 
when writing mini-essays.  (Session 7) 

● They do this by applying all they have learned from their essay unit when writing 
mini-historical essays. (see chart on page 62).  Example: (Thesis statement) because 
reason 1, reason 2, and most of all, because reason 3. Finally nonfiction writers use 
facts to support claims (Ex. One reason that (thesis statement) is that… (reason 1). 
For example, (evidence a), (evidence b), (and evidence c).  

● Writers use transition words to glue claims, reasons, and evidence together (see page 
63 and chart on page 64) 

 
*Note - Wrap Up Bend 1 by allowing no more than 2 days for writers to finish drafting. 
Plan minilessons on common errors your students are still making (such as 
paragraphing). 
 
Writers pause from time to time to reflect on the work they have done and to make a plan to 
grow as a writer.  (Session 8) 

● They do this by self-reflecting and asking, ‘Am I getting better at this? What do I need to 
work on next?’ And using the 4 th  and 5 th  Grade Information Checklist as a guide.  

● (Use the Language CCSS as a guide to help you know what to target and how to group 
students. See pages 70-71). 



● Writers celebrate by reading each other’s pieces, and leaving a few Post-its on places 
where they learned something really interesting (see page 71). 

● Writers set a goal for their next piece of writing (see page 71). 
● GRAMMAR REVIEW:  Lesson 8  (Using Commas and Conjunctions) 

● Writers learn to write compound sentences by joining complete sentences with 
a comma and a conjunction. We can revise our writing for greater sentence 
variety 

● The Writing Strategies Book 9.25:  Creating Compound Sentences 

Bend 2 Goals Suggested Mini Lessons 

Writing with 
Greater 

Independence  
 
 
 
 
 

During this bend 
students will narrow 
in on a subtopic of 
their choice. 
 
Students will learn 
to draw evidence 
from texts to 
support analysis, 
reflection, and 
research. 
 
Students will 
choose a logical 
structure for their 
books. 
 
Students will 
include transition 
words and phrases, 
and elaborate by 
including historical 
details, text 

Nonfiction writers come up with a research plan.  (Session 9) 
● They do this by first making some writing plans (can look like a table of contents), then 

thinking about different chapters they might write and the kind the chapter they might 
be, and finally thinking, ‘Do I already know enough to write about that part? What can I 
do to get ready to write?’ (see chart on page 79). 

● After researchers create a plan they begin note-taking (see page 83). 
● Writers work with a partner to grow their research (see page 85). 
● GRAMMAR: Lesson 9  (Relative Pronouns and Adverbs) 

○ Writers revise by using relative pronouns ( who, whose, whom, which, that ) and 
relative adverbs ( where, when, why ). 

 
Writers take notes so well that they are able to explain their notes to someone else.  (Session 
10) 

● Writers know that note-taking is hard work! They do this by first reading a chunk of text, 
pausing to think about what the text meant, explaining it to themselves, then taking 
notes, making sure they can explain them to someone else (see chart on page 89). 

● Lesson 10  (Modal Auxiliaries) 
○ Writers use modal auxiliaries (e.g.,  can, may, must ) to convey various conditions 

during revision. 
 
Writers draw on all they know about drafting an informational book before beginning to draft. 
(Session 11) 



features, and 
quotations. 
 
Students will learn 
to make logical 
choices about 
structure to help 
readers understand 
the most important 
information in their 
pieces.  

● They do this by relying on what they already know about writing informational books, 
and to write fast and furious. 

● See chart on page 98. 
● (See page 99 for how to use the Informational Writing Checklist to assess student work 

on the go). 
● Readers self-assess their own work (see page 100). 

 
Informational writers organize their information.  (Session 12) 

● They do this by developing a logical structure and writing an introduction that lets 
readers in on their organizational plan.  

● Writers chunk the information in their chapters using subheadings. 
● Writers remember to make a plan for a new chapter before writing it (see page 108). 
● Writers include a conclusion that wraps up the text (see charts on page 110 and 112). 

 
Writers highlight the most important information and ideas they want to convey in each chapter 
or section.  (Session 13) 

● They do this by thinking, ‘What I am really trying to say here?’,  ‘What is the most 
important information that I’m trying to teach?’,  ‘Are there ideas I have about the 
information that I am trying to teach?’, or ‘Are there ideas I have about the information 
that I really want readers to know?’ Then using text features to highlight what they’re 
really trying to say (see chart on page 119).  

● Writers work to make sure they have highlighted the most important information and 
revise if needed (see page 120). 

 
History writers add quotations to their writing to highlight central ideas and important 
information.  (Session 14) 

● They do this by thinking, ‘What are the important information and ideas that we could 
bring home with quotes?’ Then searching for quotes that build that point up (see chart 
on page 130).  

● One way to add a quotes is to use connecting phrases, such as: “According to the book 
such and such by so-and-so…,” “The author of the book,...says…,” and “According to 
the website,... by…” 

● GRAMMAR REVIEW:  Lesson 6  (Punctuating Direct Speech and Quotes) 



● Use commas and quotation marks to mark direct speech and quotations from a 
text during revision. 

● The Writing Strategies Book  9.11: Punctuating (and Paragraphing) Speech 
● Writers reread their writing and add more to sections that jump from idea to idea (see 

page 131). 
 
Writers draw on all they know about writing different genres to write different kinds of chapters 
in their information book.  (Session 15) 

● They do this by mining the classroom looking for possible strategies that might help 
them approach the different kinds of chapters (anchor charts, writer’s notebook, mentor 
text) (see page 137). 

● Writers refer to the ‘Language’ strand on the Information Writing Checklist to see what 
further work they need (see page 138). 

 
History writers need to remember and address more than one side of the story.  
(Session 16) 

● They do this by asking, ‘What are some other sides to this story?’ Then they write 
another chapter telling another side of the story or write the same story differently, this 
time telling it from someone else’s point of view. 

● Writers include historical details into their writing (see page 147). 
● GRAMMAR:  Lesson 11  (Progressive Verb Tense) 

● Writers form and use the progressive (e.g.,  I was walking; I am walking; I will be 
walking ) verb tenses during revision 

 
Writers self-assess and set goals before embarking on new work . (Session 17) 

● They do this by reflecting on the work they have done, taking stock, and setting new 
goals.  

● To do this, writers lay out in front of them their writing, the list of goals they started in 
their notebooks, and the fourth- and fifth-grade checklist.  Then they look between the 
two checklists deciding whether they are closer to the goal for fourth-grade 
informational writers or fifth grade. 

● Writers reflect on their growth by looking back over their on-demand preassessment 
writing (see page 153).  



● GRAMMAR:  Writers use parentheses to give the reader extra information.Writers use 
parentheses for extra effect.  

Bend 3 Goals Suggested Mini Lessons 

Building 
Ideas for 

Informational 
Writing 

 
 
 
 
 

Students will move 
from organizing 
information to 
developing their 
own ideas about 
the information. 
(Historical 
Interpretation) 
 
Students will edit 
their writing for final 
publication, 
focusing on the 
unique way that 
historical writers 
use punctuation.  
 
The unit concludes 
with a celebration of 
students teaching 
others what they 
have learned.  

History writers write and develop their own ideas about the information that they find as they 
research.  (Session 18) 

● Jot the thoughts that flash across your mind as you read your topic (annotating and 
talking back to the text). Then, take one of their ideas and write long and strong about 
that seed idea, referring back to “Ways to Push Our Thinking” chart (page 160). 

● Historians grow ideas by comparing and contrasting (see page 161). 
 
History writers convey larger ideas about a people, a nation, and a time .  (Session 19) 

● Writers know history writing is not just made from facts but also from ideas.  
● They do this by rereading texts, annotating them with ideas, life lessons, and themes, 

then asking, ‘What life lessons might this be teaching?’ and ‘What is the lesson from 
this book that fits not just this story but also lots of other ones?  And my life?’ Finally 
using these themes as starting points for writing (see page 167).  

● Writers uncover deeper ideas about historical figures by asking, ‘What did this person 
really, really stand for?’ (see page 168). 

● Writers add powerful notebook writing to their drafts by rereading their notebook 
entries, boxing out important ideas, then rereading their informational books, looking for 
places where these ideas would help their draft (see page 170). 

 
Nonfiction writers start with their wonderings, then turn these into research questions, and then 
see what they can learn.  (Session 20) 

● Writers think of researchable questions starting with musings.  ‘I pondered….’, Then, 
thinking about those questions and speculating on possible answers, ‘Could this be 
because…’, creating several research questions, and finally going back into their 
research to learn as much as possible. 

● Partners teach each other note-taking tips (see page 181). 
 
Historians use all of their research and knowledge to create possible answers to questions for 
which people can’t find ready-made answers.  (Session 21) 



● They do this by first speculating answers to some questions that can’t be answered, 
then using all we know to make our best guess thinking, ‘What I know that sort of 
relates is…,’, ‘So this makes me think that....’, ‘Maybe...’, and finally writing our 
best-guess theories.  

● Writers revise their work by thinking about whether what they had written before all still 
fits.  If not, they move something to another section or take it out altogether (see page 
188).  

 
Writers get their essays read for the world.  (Session 22) 

● GRAMMAR: They do this by carefully checking their spelling, punctuation, and other 
conventions using an editing checklist and switching their work with a partner. 
Information writers use commas to spotlight important information.  

● GRAMMAR: Writers have a comma discussion. Writers practice inserting commas, 
either in their own writing or in another writing sample you have enlarged. 

 
Writers celebrate their writing.  (Session 23) 

● Suggestion: writers prepare for presentations (see pages 197-203). 
● Students may use  https://www.sutori.com/education  to teach others about their 

historical topic by creating an online presentation. 
● Students may use  https://tellagami.com/  to put themselves back in history in order to 

teach others about that significant time period. 

Grammar/Conventions/Language 

Lesson 9  (Relative Pronouns and Adverbs) 
● Writers revise by using relative pronouns ( who, whose, whom, which, that ) and relative adverbs ( where, when, why ). 

 
Lesson 10  (Modal Auxiliaries) 

● Writers use modal auxiliaries (e.g.,  can, may, must ) to convey various conditions during revision. 
 
Lesson 11  (Progressive Verb Tense) 

● Writers form and use the progressive (e.g.,  I was walking; I am walking; I will be walking ) verb tenses during revision 
 

https://www.sutori.com/education
https://tellagami.com/


Review Previous Grammar Lessons: 
Lesson 5  (Ordering Adjectives) 

● Writers order adjectives within sentences according to conventional patterns (e.g.,  a small red bag  rather than  a red small bag ) 
during revision. 

Lesson 6  (Punctuating Direct Speech and Quotes) 
● Use commas and quotation marks to mark direct speech and quotations from a text during revision. 
● The Writing Strategies Book  9.11: Punctuating (and Paragraphing) Speech 

Lesson 7 
● Writers correct frequently confused words (e.g.,  to, too, two; there, their ) during revision. 
● The Writing Strategies Book 8.19:  Check for Homophones  

Lesson 8  (Using Commas and Conjunctions) 
● Writers learn to write compound sentences by joining complete sentences with a comma and a conjunction. We can 

revise our writing for greater sentence variety 
● The Writing Strategies Book 9.25:  Creating Compound Sentences 

ESL* 

● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● Please speak with ESL teacher regarding appropriate writing text types and purposes  
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize opinion as a scribe writes what is said 
● Incorporate interactive writing 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 



● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals, examples, and/or native language 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals (note: 

student is graded using actual grade level rubrics) 
● Model verbal and written opinion and essay language; Model verbal and written narrative nonfiction language 
● Provide individual anchor charts or reminders of key opinion and essay language and explain meanings 
● Provide graphic organizers to help plan components of student essays (Boxes/Bullets, Outlines, Four Square, Webs…) 
● Provide graphic organizers that link nonfiction writing to fiction writing done in previous units [Beginning-Introduction, 

Middle-Body, End-Conclusion; Parts of Essay - Introduction, Body Paragraph 1, 2, 3, Conclusion (using hand/fingers)] 
● Use simple mentor texts to show examples of text structures and features needed in writing (link to reading unit and texts) 
● Show examples of sentences, paragraphs, and chapters 
● Show sample final book  
● Show examples of chapters written as a different genres (all-about, how-to, essay, narrative) 
● Show examples of desired structure/organization (chronologically, or categorically, etc) 
● Show examples of sentence types and explain/model their uses (declarative, interrogative, imperative, exclamatory) 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 
● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, synonym/antonym lists, 

shades of meaning synonym progressions, native language tools, picture books, etc.) to help students revise, check spelling, 
and vary word choice 

● Regular one-on-one assistance and conferencing 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 



Content Area: Language Arts Grade: 4 

Unit: 5 Unit Name: Reading History 

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Mastered: 
 
RI 4.1:    Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and when 
drawing inferences from the text.  
RI 4.2:   Determine the main idea of a text and explain how it is supported by key details; summarize the text. 
RI 4.3:   Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, 
based on specific information in the text. 
RI 4.4:   Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a  grade 4 topic or 
subject area . 
RI 4.5:   Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or 
information in a text or part of a text. 
RI 4.6:   Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus and 
the information provided. 
RI 4.9:   Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from two 
texts on the same topic in order to write or speak about the subject knowledgeably.  
RI 4.10:   By the end of year, read and comprehend literary nonfiction (see Appendix A) at grade level text-complexity (see Appendix A) 
or above, with scaffolding as needed.  
 
RF 4.3:   Know and apply grade-level phonics and word analysis skills in decoding words. 
RF 4.4:   Read with sufficient accuracy and fluency to support comprehension. 
 
W.4.2:   Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, text evidence , or other information and examples related to the 



topic.  
c. Link ideas within paragraphs and sections of information using words and phrases (e.g.,  another ,  for example ,  also , 
because ).  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
e. Provide a conclusion related to the information or explanation presented.  
W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.9:   Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 
SL4.1:   Engage  effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.  
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under 
discussion. b. Follow agreed-upon rules for discussions and carry out assigned roles. 
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the 
discussion and link to the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL4.2:  Paraphrase  portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, 
quantitatively, and orally).  
SL.4.3 :  Identify the reasons and evidence a speaker provides to support particular points. 
SL 4.4:   Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, 
descriptive details to support main ideas or themes; speak clearly at an understandable pace. 
SL.4.5:  Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or 
themes. 
SL.4.6 . Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is 
appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. 
 
L.4.4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, 
choosing flexibly from a range of strategies. 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to 
solve problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.3:  Use a graphic organizer to organize information about problem or issue 



8.1.5.E.1:  Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and non-print 
electronic information sources to complete a variety of tasks. 
8.1.2.B.1   Illustrate and communicate original ideas and stories using multiple digital tools and   resources . 
8.1.5.D.1   Understand the need for and use of copyrights. 
8.1.5.D.2   Analyze the resource citations in online materials for proper use. 
8.1.5.D.3   Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using 
technologies and social media. 
8.1.5.D.4   Understand digital citizenship and demonstrate an understanding of the personal consequences of inappropriate use of 
technology and social media. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 

Researchers build their knowledge by reading accessible texts, 
paying attention to text structure to organize their notes, and 
synthesizing new information into what they already know. 
 
Historians learn about multiple points of view in order to have a 
more complete understanding of the past, taking a side, 
gathering evidence, and debating by supporting a position with 
reasons and solid evidence. 
 
Students will draw on strategies to tackle complex texts, such as 
previewing and paraphrasing, and studying all parts of the text 
to extract the main ideas.  

How do I plan for a research project?  
 
How do I read like an historian? 
 
How do I uncover important details and facts, angle evidence to fit 
an argument, and choose a side I believe in, in order to prepare for 
a debate? 
 
How do I grow my body of knowledge to consider new questions 
and answers about my topic? 
 

Students will know... Students will be able to: 

http://www.state.nj.us/education/cccs/def/8/TECH_MediaRich.html
http://www.state.nj.us/education/cccs/def/8/TECH_MediaRich.html


● strategies to identify the main ideas of a text. 
● to begin research by reading easier nonfiction texts, in 

order to gain background knowledge when tackling 
complex nonfiction.  

● strategies to solve words as best they can.  
● to pay attention to text structure to organize notes. 
● to synthesize the new information with previously 

learned information. 
● historians learn about multiple points of view in order to 

gain a more complete picture of events in the past.  
● the perspective from which a text is written. 
● strategies for tackling complex texts, such as previewing 

and paraphrasing, and studying all parts of the text to 
determine the main ideas. 

 

● Read across texts on a subtopic 
● Accumulate ideas and information on a subtopic 
● Read expository and narrative nonfiction texts in such a way 

that they’ll be able to summarize what they read 
● talk or write about the main ideas and supporting details 
● select the most important main ideas and sort supporting 

details that relate to those ideas. 
● write summaries that show what they’ve learned in a few 

sentences that capture only the most key idea(s) and one or 
two supporting details. 

● synthesize information across different texts on a subtopic, 
noticing ways texts are similar and different. 

● learn from multiple points of view 
● study primary sources  
● read like historians (paying attention to time, place, people, 

timelines, maps, and relationships). 
● pay attention to text structures in order to organize their 

notes and their thinking. 
● prepare for a debate by choosing a side to support and 

gathering evidence. 

Assessment Evidence 

Performance Tasks Other Evidence 

● Use Pre-Assessment Data from Unit #2 
● Post-assessment 

 
Benchmark Level(s) for Trimester 2: 
Independently reading Level R-S 
 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to observe 
students ability to apply phonics and spelling patterns as 

● Teacher observations  
● Conference notes  
● Partner conversation  
● Random collection of notebooks 
● Reading responses 



they read and write words during your assessments and 
teacher observations during the  Words Their Way 
program. 

Resources and Materials 

Teacher’s Notes: 
Reading History  and  Bringing History to Life 

● This nonfiction reading unit,  Reading History , and the writing unit,  Bringing History to Life  complement one another. 
● Both units use the American Revolution as the historical topic.  You may substitute that topic with another historical event you 

are teaching in social studies.  
● This unit should begin two days prior to the writing unit,  Bringing History to Life , so that students have time to just read about 

the historical event.  
● When beginning Bend 3 in reading, you will begin Bend 2 in writing,  Bringing History to Life. 
● Use the same mentor text for both this reading and writing unit.  The unit recommends,  Liberty! How the Revolutionary War 

Began  by Lucille Recht Penner (if researching The Revolutionary War). 
● Read chunks from your mentor text outside of the reading workshop, during Interactive Read Aloud.  

 
Mentor Texts 

● Liberty! How the Revolutionary War Began  by Lucille Recht Penner 
● George vs. George  by Rosalyn Schanzer 
● The Revolutionary War by Josh Gregory 

 
Materials 

● Bin of appropriate, leveled research materials for each research team - books, photographs, articles, and a list of video links, 
primary and secondary resources 

● Informational Learning Progression  
● Refer to the Online Resources for additional materials.  

 
Science Connection Reading Materials  

● Can choose read alouds or give about 10 minutes for students to read informational books that connect to current science 
unit(s).  

● Mentor text set can be connected to main topic of unit. 
● Some possible titles that can support your science unit(s): 



○ Energy 
● Bouncing Light 
● Build a Room Alarm 
● Energy 
● Experiments with Electricity 
● The Kids Invention Book 
● The Shocking Truth About Energy 
● Sound, Heat, & Light: Energy at Work 
● What’s the Big Idea, Ben Franklin? 

● Waves 
● Bouncing Light 
● Build a Room Alarm 
● The Industrial Revolution 
● Neo Leo 
● The Kids’ Invention Book 
● Now and Ben 

Pre- and Post-Assessment 

**Instead of giving the pre-assessment, refer to the Unit #2 Weather post-assessment to tailor your teaching to the data you 
gather from this assessment. 
 
Give a performance assessment at the end of the unit. 

● Log into your Heinemann account. 
● Enter registration code. 
● At the end of the unit, log onto your Heinemann account.  Locate the post-assessment and student rubric.  Administer the 

assessment. 

 

Bend 1 Goals Suggested Mini Lessons 

Researching 
History 

 

Students will embark on a 
research project learning to 
read like historians (paying 

*Note - create research teams of about four students.  Gather a collection 
of texts on your whole-class topic. 
 



 
 
 

attention to time, place, people, 
timelines, maps, and 
relationships). 
 
Students will pay attention to 
text structures in order to 
organize their notes and their 
thinking. 
 
Students will narrow their 
research focus to a subtopic, 
synthesizing the new 
information into what they 
already know. 
 
Students will use strategies for 
tackling primary sources. 
 
Students will celebrate Bend 1 
by teaching each other about 
their research and giving 
themselves a self-assessment 
on their achievements and 
progress.  

Researchers plan before beginning a research project.  (Session 1) 
● They do this by locating easy sources to read first, scanning for 

subtopics that come up again and again, and creating a list of subtopics 
to plan their reading (begin Bend 1 anchor chart,  Launching a Research 
Report,  see page 9). 

● Readers know when a text is too hard, and switch to reading an easier 
text, one they can recall the main idea and supporting details (see page 
10).  

● Readers reread passages for fluency, referring to the ‘Fluency’ strand on 
the Informational Reading Learning Progression (see page 11). 

 
Researchers identify the text structure to help determine what’s important. 
(Session 2) 

● They preview a text, noticing the common transitional words, to identify 
the text structure and know that most history texts are structured either 
chronologically, in a cause and effect structure, or in a problem-solution 
structure. This helps researchers understand the important parts and 
organize their reading and note taking. 

● Readers make connections between new material and previous research 
(see page 20). 

 
*Note - set aside time for students to study the rubrics and learning 
progressions next to their pre-assessments, so they can see what is 
expected of them (see page 22). 
 
Researchers organize their new knowledge by paying attention to people, 
geography, and chronology as they read.  (Session 3) 

● Readers of history pay attention to the 3Ws: who, where, and when. See 
chart/graphic organizer,  Lenses to Carry When Reading History,  pages 
25-26. 

● Research teams create a shared timeline (see page 29). 
● Research teams share what they have learned about their subtopics 

(see page 31). 



 
Researchers take notes on the big points.  (Session 4) 

● They do this by reading a chunk of text, pausing to recall the details, and 
thinking, ‘Does this detail go with one of the main points? Is it important?’ 
Then reading on and thinking, ‘How does what I’m learning fit with what I 
already learned? Is this a new big point? Does it fit under an existing 
point?’ Finally writing down what’s important and explaining why it’s 
important in your own words.  

● See note-taking chart on page 37. 
● Readers prioritize when taking notes, see chart on page 40. 
● Readers rank the main ideas in a text, determining the most important 

idea, then state the main idea in different ways (see page 42). 
 
Readers synthesize across texts.  (Session 5) 
*Note - students will shift from researching all-about the historical event to 
choosing a subtopic that is interesting to them. It is recommended 
partners in research teams choose one subtopic (see page 49 for an 
explanation).  

● They do this by reading an overview of the text, then reading across 
several sources about that one subtopic, pausing and thinking about how 
the new information fits with what they’ve already read. Readers ask, 
‘How does this connect to what I already learned? Does this add on to 
what I learned earlier? Change what I learned earlier?’ Then revise or 
update their notes making them better with all the new information.  

● Research teams use phrases to have a conversation that helps them 
synthesize (see page 52). 

 
Researchers not only construct a big picture of their topic through reading and 
synthesizing, they also pay careful attention to the details that reveal tone and 
point of view.  (Session 6) 

● Readers first read nonfiction for the main ideas, then reread, paying 
attention to the details.  Readers include details in their notes to bring 
history to life, the details that help you understand the tone of the text 



and the point of view of the people involved.  
● Readers evaluate their synthesis work using the “Synthesis” strand of 

the learning progression (see page 62).  
 
History readers draw on strategies to read primary source documents.  
(Session 7) 

● When readers analyze a primary source they ask a series of questions 
(see questions chart on page 67).  

● Readers synthesize information from primary sources into their notes 
using sentence starters such as, ‘According to...’ or ‘In his journal, 
so-and-so wrote...’ (see page 69). 

● Readers note the similarities and differences of primary and secondary 
sources (see page 71). 

 
Researchers bring their topics to life by drawing on all they know about reading 
fiction to make a scene come alive . (Session 8) 

● Readers need to use their factual knowledge to help them do the 
imaginative work of envisioning, of putting themselves into the historical 
scene.  

● Research teams bring passages to life, by selecting a passage to act 
out, then discussing everything they were trying to show in their acting 
(see page 80). 

● Readers decide on a topic to teach others during tomorrow’s celebration 
(see page 80). 

 
Researchers celebrate their learning.  (Session 9) 

● See Session 9 on pages 81-82 for how students can celebrate by 
teaching others about their subtopic.  

Bend 2 Goals Suggested Mini Lessons 

Preparing 
for Debate 

 

Students will learn that 
historians learn about multiple 
points of view in order to gain a 

Historians pay careful attention to multiple points of view, so that they can try to 
form a more complete understanding of what happened in the past. 
(Session 10) 



 
 
 
 

more complete picture of 
events in the past.  
 
Students will know the 
perspective from which a text is 
written, and think, ‘What views 
are represented? What voices 
are heard, and what voices 
have been silenced? Whose 
views haven’t been revealed?’ 
 
Students will prepare for a 
debate by choosing a side to 
support and gathering evidence 
(ex. Patriots vs. Loyalists).  

● Readers know that every historical account is told from a particular 
perspective.  They notice when they read only one side of the story and 
seek out the voices they have yet to hear.  Readers ask, ‘How would the 
text be different had it been written from a different point of view?’ 

● Students share how their research has changed their thinking (see page 
92).  

 
Readers study historical evidence to determine their own point of view. 
(Session 11) 

● Readers look at historical evidence and ask themselves, ‘What does this 
tell me? What can I make of this?’ Then looking at enough evidence to 
decide on their point of view, and asking, ‘How can I use this to support 
my point of view?’  Readers use the template,  Ways to Spin Evidence to 
Fit Your Argument , on page 98 to support their work. 

● To make a strong argument, readers gather evidence from many credible 
sources. 

● Readers select their strongest piece of evidence (see page 101). 
 
Debaters research both sides of an issue to present their position effectively with 
reasons and evidence and rebut the position of their opponent.         (Session 12) 

● Good debaters state a position, give reasons to back up that position, 
and give evidence to support each reason (see chart on page 104). 

● Readers rehearse for a debate and refer to  Phrases to Use in Debates 
chart on page 106. 

● Readers strengthen their position by anticipating what their opponent 
might say, then finding ways to talk back to those points (see page 107). 

● Students debate with a partner (see pages 109-110). 
 
Researchers celebrate the end of Bend 2 by staging a debate.  (Session 13) 

● See Session 13 for how to stage a debate.  
● Students reflect on their work by reflecting on their experience.  

 



Bend 3 Goals Suggested Mini Lessons 

Engaging in 
a Second 
Cycle of 
Research 

 
 
 
 
 

Students will work in 
partnerships to begin a new 
research project. 
 
Students will learn strategies for 
tackling complex texts, such as 
previewing and paraphrasing, 
and studying all parts of the text 
to determine the main ideas. 
 
Students will become 
resourceful word solvers, 
drawing on strategies in order 
to solve words as best they 
can.  
 
The unit ends with a celebration 
of students reflecting on their 
learning and thinking about the 
big lessons they can draw from 
events in the past.  

*Note - students will research a new subtopic with a partner.  Be sure you 
have enough research materials for the subtopics. 
 
Readers often read much easier texts to get background knowledge on a topic 
before tackling harder texts.  (Session 14) 

● Readers read an easier text first to gain background knowledge to 
handle harder texts. 

● Readers self-assess their synthesis work by studying the ‘Cross Text(s) 
Synthesis’ and ‘Comparing and Contrasting’ strand of the learning 
progression (see page 123). 

● Readers think of the main points they will include in their research 
presentations and find additional resources (see page 124). 

 
Readers draw on strategies for tackling increasingly complex texts.  (Session 15) 

● One strategy is to  really  preview the text, and then to read a chunk, 
pausing to paraphrase, using easy language to retell, what you have just 
read.  Finally, after you read the next chunk, ask, ‘Does this go with what 
I just read or is this something new?’ 

● Another strategy is to use the text features to provide lots of supports. 
● When discussing the topic, partners refer to the text using  Transitional 

Phrases to Help Talk about the Texts  to get them talking (see page 130). 
● Researchers are mindful about what they read, as well as how they read, 

thinking about the subtopics within their topic, reading with density about 
one, synthesizing across texts (see page 132). 

 
Readers study all parts of a text to determine main ideas.  (Session 16) 

● Readers look at the important places - introductions and conclusions 
section, and any text features that go with the information. Readers 
think, ‘What does the author think is most important about this 
information?’ 

● To be an even better reader of information, readers draw on all they 



know about being a great writer of information.  Readers study the 
‘Analyzing Author’s Craft’ strand of the learning progression (see page 
141).  Fourth graders are expected to talk about ways the author’s 
choices affect the reader, and to name some of the craft moves the 
author has made.  

● Readers examine how text features reveal important information related 
to the main idea (see page 143). 

 
Readers draw on prior knowledge of text structure to read nonfiction. 
(Session 17) 

● Readers do this by previewing a text (or part of a text), thinking, ‘What do 
I know about strategies for reading this sort of a text?’  

● Readers picture and record the narrative parts of a text as a mental 
movie, and the expository parts as a diagram, like boxes and bullets.  

● Readers use the ‘Envisioning’ strand on the learning progression to 
assess how they made a mental movie (see page 149). 

 
When readers approach a new word, they work to understand the word and how 
it is used at a deeper level.  (Session 18) 

● Readers rely on previously learned word solving strategies (see chart on 
page 152). 

● Knowing a word well takes time.  Refer to chart,  Knowing a Word Means 
You Can…  (see page 153).  

● Readers jot down unfamiliar words when reading and try to define it in 
four or five words.  Then as you read see if you come across that word 
again.  Finally think about all the ways you can get to know that word 
better so you can truly understand it.  

 
Researchers grow ideas by generating questions that do not always have a 
clear answer, and using what they know about the topic to hypothesize possible 
answers.  (Session 19) 

● Readers do this risk-taking work by drawing on all they know about the 
topic.  



 
Readers celebrate this unit by drawing upon their knowledge of interpretations. 
(Session 20) 

● They do this by studying history for more facts asking questions about 
history, ‘What’s so important about this moment in time?’ and ‘What big 
lessons can I learn from it?’ 

● Readers use the interpretation chart (on page 166) to guide their 
thinking. 

● Readers teach others what they’ve learned (see page 169).  
● Readers use images that they have seen from their research to create a 

blabber about that time period in order to teach others about it. 
○ Use  http://blabberize.com/ 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw and label pictures to show information learned, new words, 

and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide individual anchor charts with strategies, steps, and pictures (or native language) where possible 
● Teach to preview texts and/or take picture walks before reading 
● Preteach key vocabulary and concepts 
● Teach to use text features to help students understand reading and focus learning 
● Use visuals and key words to show text structures 
● Give one or two text structure choices or tell the student which structure their book/article is to help them better understand 

their reading 
● Provide lists of transitional words/phrases to help identify text structure 
● Help students identify references to time, places, and people  
● Provide graphic organizers to help students learn information, identify main idea/details, summarize, compare/contrast, and 

synthesize (Boxes/Bullets, W’s, Venn, Timelines, T-charts, Text Structure specific organizers, diagrams, movie strips…)  

http://blabberize.com/


● Provide semantic maps and graphic organizers to help students acquire new vocabulary and multiple meanings 
● Provide individual anchor charts about how to learn new words 
● Connect to students’ prior knowledge and/or relate to their native country/culture 
● Build conceptual background knowledge prior to lessons 
● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Partner reading 
● Audio texts (explore Text-to-Speech options, Time For Kids, Scholastic News, apps, playaways, library resources, Reading 

A-Z, FrontRow) 
● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Help brainstorm possible subtopics 
● Model fluency and allow to practice sentences or short passages 
● Provides examples of timelines and skeleton timelines to complete (you may include some important dates or events and 

have the student add the missing information) 
● Draw or act out scenes  
● Model multiple points of view and different perspectives about the same event, etc. 
● **tone & point of view 
● Provide examples of primary and secondary sources 
● Provide sentence stems for debate language 
● Brainstorm or give examples of lessons people learn from different experiences and events; connect to their lives 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide sentence frames and stems to help students write their thoughts 



● Provide or help create visual cues to recall text features, text structures, and other content area specific academic 
vocabulary 

● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 
students learn and understand new words 

● Provide graphic organizers to facilitate note taking and organization of writing 
● Regular one-on-one assistance and conferencing 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach article/book parts, text features, text structures, and 

strategies 
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 
● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 

presentations 
● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  
● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 
● Personal word walls 
● Plan out story by mapping out each page 

 
Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

● Differentiation with 
high level materials 

● Student led 
discussions and 
learning 



Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Additional time to complete 
assessments 

● Modify tests/quizzes (length and 
content) 

● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments into 

smaller more manageable tasks 
 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with 
students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



● Thematic word walls 
● Allow word walls to 

stay up during 
assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson 
before introducing 
concept in the 
classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal 
clarification before 
answering questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 



Content Area: Language Arts Grade: 4 

Unit: 6 Unit Name: Historical Fiction:Tackling Complex Texts 

Writing 
New Jersey Student Learning Standards for English Language Arts 

Standards Reviewed: 
 
W.4.3:   Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, and clear event 
sequences. 
a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally 
b. Use dialogue and description to develop experiences and events or show the responses of characters to situations. 
c. Use a variety of transitional words and phrases to manage the sequence of events.  
d. Use concrete words and phrases and sensory details to convey experiences and events 
precisely. 
e. Provide a conclusion that follows from the narrated experiences or events.  
W.4.4:   Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1-3 above.)  
W.4.5:   With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.  
W.4.6:  With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact 
and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single setting. 
W.4.7:   Conduct short research projects that build knowledge through investigation of different aspects of a topic. 
W.4.8:   Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize 
information, and provide a list of sources. 
W.4.9:    Draw evidence from literary or informational texts to support analysis, reflection, and research. 
W.4.10:   Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and audiences.  
 
SL4.1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly.

 
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion.  
b. Follow agreed-upon rules for discussions and carry out assigned roles. 



c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL4.4:  Tell a story in an organized manner; speak clearly at an understandable pace. 
SL4.6:  Use formal English when appropriate to task and situation. 
 
L.4.1:   Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.4.2:   Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
L.4.3:   Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.4.5:   Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
L.4.6:    Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal 
precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, 
conservation,  and  endangered  when discussing animal preservation). 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.2:   Format a document using a word processing application to enhance text and include graphics, symbols and/or pictures. 
8.1.5.E.1:   Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and non-print electronic 
information sources to complete a variety of tasks. 
8.1.5.D.1   Understand the need for and use of copyrights. 
8.1.5.D.2   Analyze the resource citations in online materials for proper use. 
8.1.5.D.3   Demonstrate an understanding of the need to practice cyber safety, cyber security, and cyber ethics when using technologies and 
social media. 
8.1.5.D.4   Understand digital citizenship and demonstrate an understanding of the personal consequences of inappropriate use of technology 
and social media. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 
CRP7. Employ valid and reliable research strategies. 
CRP11. Use technology to enhance productivity. 

Enduring Understandings Essential Questions 



Writers draw on previously learned narrative writing strategies 
with greater finesse and working with great control  
as they write historical fiction stories.  
 
Writers have the freedom and know-how to transfer and apply 
all they’ve learned about narrative craft to accomplish their own 
goals.  

● How can I raise the level of my fiction writing, by 
establishing structure, development and language? 

● How can I work on writing a historical fiction text that is 
well written—that draws readers in, is packed with 
specific information, and is structured in a cohesive way? 

 

Students will know... Students will be able to: 

● to read their historical fiction books through the lens of a 
writer, considering the craft moves an author has made. 

● strategies for generating possible historical fiction story 
ideas.  

● to research for historical accuracy.  
● strategies to rehearse how their story will go.  
● strategies to revise and edit. 

● generate ideas for possible historical fiction stories. 
● write for a sustained period of time. 
● write with volume and stamina  
● write with historical accuracy. 
● write in scenes rather than summarize.  
● rehearse before drafting. 
● draw on all they learned about narrative writing and 

apply this to historical fiction. 
● develop believable characters.  

Assessment Evidence 

Performance Tasks Other Evidence 

● Pre- and Post-Writing Assessment 
○ See attached rubric below for scoring purposes. 

● Published Writing  
 
Benchmark Levels for Trimester 3 
Average combined score of 28-38.5 on post writing task and 
published pieces of writing. 

● Teacher observations  
● Conference notes  
● Partner conversation  
● Prewrites  
● Rough drafts 
● Random collection of notebooks  

Resources and Materials 



Teacher’s Notes 
● If...Then..Curriculum  by Lucy Calkins pages 69-82 

 
Introduction/Rationale 

● This unit is ambitious and asks students to write two historical fiction stories, taking both through the entire writing process. 
(You can scale this back so students write one story, the downside is they often revisit major revision, so the total amount of 
productivity becomes limited.) 

● You may decide to have the whole class write about a time period you have already studied in social studies or the one they 
are reading about in book clubs. 

● Students will spend the bulk of their time crafting stories based on what they already know about the time period in which 
their work will be set, instead of reading (which they will be doing during reading workshop). 

 
Mentor Texts 

● Use the same mentor texts you are reading aloud during Interactive Read Aloud and referring to during reading workshop, 
making sure your texts focus on one time period. 

○ Suggestions: 
■ Freedom Summer  by Deborah Wiles,  Goin’ Someplace Special  (McKissack),  The Other Side  (Woodson), 

Freedom on the Menu: The Greensboro Sit-Ins  (Weatherford),  The Bat Boy and His Violin  (Curtis), if 
focusing on segregation 

■ Pink and Say  by Patricia Polacco, if focusing on the Civil War 
■ Number the Stars  by Lois Lowry,  Rose Blanche  by Roberto Innocenti,  The Butterfly  by Patricia Polacco, if 

focusing on the Holocaust 
● Nonfiction materials such as texts, articles, and photos from the time period 
● Create a one page fact sheet on important people, issues, places, and events for students to refer to. 

 
Materials 

● Display previous anchor charts from narrative writing units 
● Your own writing to serve as a demonstration text  
● Narrative Writing Checklists – throughout the unit have students pause and self-assess their work, setting and revising 

goals 
● Writing notebooks 
● Writing folders 
● Drafting booklets 



 
Science Connection Reading Materials  Choose read alouds that connect to current science unit(s).  
(some possible titles that can support your science unit(s)). 
Current science unit:  Earth’s Place, Systems & Human Activity 

● I Survived the San Francisco Earthquake 1906 
● If You Lived at the Time of the Great San Francisco Earthquake 
● Island 
● The Magic School Bus Explores the Senses 
● The Magic School Bus Inside the Earth 
● Magic Tree House Research Guide: Tsunamis and Other Natural Disasters 
● Maps and Mapping 
● On This Spot 
● Redwoods 
● Rocks and Minerals 
● Seymour Simon’s: Wild Earth 
● Tsunami! 
● Tsunami 
● Volcano 
● Volcanoes and Earthquakes 
● Yellowstone National Park 

Pre- and Post-Assessment 

Use students’ Unit 5’s Narrative Post-Assessment as the pre-assessment data.  
 
Give the post-assessment at the end of the unit.  
 
Students should have familiar paper to write on and a supply of additional pages. Give the following instructions: 
  
“I’m really eager to understand what you can do as writers of narratives, of stories, so today, will you please write the best personal 
narrative, the best Small Moment story, that you can write?  Make this be the story of one time in your life.  You might focus on just 
a scene or two.  You’ll have only 40 minutes to write this true story, so you’ll need to plan, draft, revise, and edit in one sitting. 
Write in a way that allows you to show off all you know about narrative writing.  In your writing, make sure you: 



● Write a beginning for your story 
● Use transition words to tell what happened in order 
● Elaborate to help readers picture your story 
● Show what your story is really about 
● Write an ending for your story.” 

  
Use the Narrative Writing Rubric to assess student growth. 

 

Bend 1 Goals Suggested Mini Lessons 

Collect, 
Select, and 

Develop 
Story Ideas 

 
 
 
 

While this bend is short, lasting 
no more than a week, it is 
ambitious with children 
producing writing that is ample 
and well crafted.  
 
Students will recall what they 
have learned about strong 
narrative writing and learn a few 
strategies for collecting and 
developing possible historical 
fiction ideas.  
 
Students will spend a little time 
planning and rehearsing, writing 
in their notebooks in ways to 
set them up for drafting.  As 
they do this work, they will have 
on hand samples of historical 
fiction and other resources 
related to the time period in 
which their stories are set.  

Historical fiction writers draw on the same skills and strategies for strong 
narrative writing.  (page 72) 

● Writers think carefully about how to introduce their readers not only to the 
characters and events in their story but also to the place and time period.  

● Writers review some of those skills (referring to previous anchor charts 
from narrative units) and make goals for themselves.  
 

*Note - Choose just one or two strategies to generate ideas then have 
students do this step of the work quickly - coming up with a handful of 
possible story ideas.  As soon as students have landed on a few ideas, they 
begin rehearsing several pages of writing a day, including story blurbs, 
different leads and endings, and a few one-page scenarios (the character 
wants...but...so). TIP: Steer children away from writing from the perspective 
of an adult and instead have them write from a child’s point of view. 
 
Historical fiction writers generate ideas by researching.  (page 73) 

● They do this by asking, ‘What would make a great story?’ Then, ‘What 
might have occurred within that particular time and that place that might 
make a great story?’ Next, conducting a bit of research on the historical 
era in which the story will be set in - issues that matter most, what it was 
like for people to live through the events, to live in that time and place. 



 
 
 

Finally adding to their notebook lots of little blurbs about how possible 
stories could go. 

 
Historical fiction writers generate ideas by thinking of one’s own desires and 
problems.  (page 73) 

● They do this by thinking of their own lives and how their particular desires 
and problems (pressure from parents, fitting in, sibling problems, and so 
on) might have played out during the time period during which their story 
will be set.  

● Writers study photographs or artwork from the time period and imagine 
storylines from the images they are seeing.  

 
Historical fiction writers generate ideas by considering historical contexts.  (pages 
73-74) 

● They do this by examining timelines and facts for possible conflicts, 
characters, and plots.   Then thinking, ‘What were some moments of 
conflict that might become central in a story? What stories might be 
hidden in this sequence of events? 
 

Writers test story ideas and characters for historical accuracy and consider other 
possibilities.  (pages 74-75) 

● They do this after collecting ideas for stories.  Writers reread his or her 
entries and ask, ‘Does this make sense for the time period? Does it ring 
true? What is a different way it can go? Does this feel true to me?’ Then, 
writers revise the story blurb thinking about details such as period based 
motivations and conflicts, deleting scenarios that ring true only for current 
times, and thinking about time-appropriateness names, dress, speech, 
and interests. 

● Historical fiction writers are first and foremost story writers, writing about 
people and issues that feel true to them.  They do not overwhelm their 
writing with historical facts. 

● Writers rehearse their story idea. 



Bend 2 Goals Suggested Mini Lessons 

Choose a 
First Seed 
Idea and 
Take It 

Through the 
Writing 
Process 

Students will choose a seed 
idea to develop into their first 
full story.  
 
Students will spend a day or 
two rehearsing different ways 
their stories might go prior to 
drafting.  
 
Students will draft each two or 
three scenes in booklets on a 
sheet or two of loose-leaf 
paper. 
 
Students will draft with an eye 
on strong narrative craft and on 
historical accuracy and detail.  
 
As they draft, students will pay 
attention to creating historically 
accurate plotlines and 
believable characters and to the 
elements of narrative writing 
they have learned, especially 
storytelling, not summarizing.  
 
Students will use a variety of 
strategies to revise and edit.  

Writers create a cohesive, focused plot.  (pages 75-76) 
● They do this by choosing a tool to facilitate planning and storytelling, 

using blank story booklets made from folded copy paper or loose-leaf 
paper.  Then sketching a micro-sequence of events on the four pages and 
storytelling that moment to themselves or a partner multiple times until 
finally deciding on the best way the story could unfold. 

● Writers recall the difference between storytelling and summarizing, then 
revise their telling making sure they tell a detailed and engaging drama for 
each page of their booklet (bringing out the character’s inner thinking and 
making the setting more vivid). 

● Writers keep their plot focused by linking a character’s wants/struggles to 
the larger events happening around him or her (a movement, war, a push 
for new rights for a particular group of people). 

 
*Note - Before students begin drafting collect their most recent plans for 
their stories and review them for any possible pitfalls (contains more than 
three scenes, not historically accurate, or have structural or other 
difficulties) then meet with small groups to address these problems. 
 
Writers develop believable, interesting characters.  (pages 76-77) 

● They do this by, using previously learned strategies (Session 3, 
“Developing Believable Characters” from  The Arc of Story: Writing 
Realistic Fiction ), such as developing the character’s inside and outside 
traits that might go together.  Then ask, ‘Does this ring true for the time 
period?’ 

● Writers further develop their characters by writing flash-drafts of single 
everyday scenes - walking to school, eating dinner with family (scenes 
include dialogue and small actions, writing the external and internal story, 
making a movie in their mind, and story-telling rather than summarizing).  



● Writers create more poignant short stories if they focus on just a few 
characters whose actions, words, and experiences illustrate something 
powerful, rather than including a whole bunch of characters.  

 
*Note - Collect flash-drafts to assess whether your students are actually 
writing scenes and not just summarizing.  Use what you notice about the 
flash-drafts to guide your choice of whole-class minilessons you still need 
to teach, as well as the small groups you’ll lead.  
 
 
Writers craft a compelling historical fiction story by drafting and revising.  
(pages 77-78) ( Break into two days.) 

● Writers draft the opening scene by choosing details that tell the reader 
when and where the story takes place. They also study historical fiction 
mentor texts noticing ways published authors began their story.  

● Writers draft by writing scenes not summaries. They do this by starting a 
story with a character saying something and doing something, making 
sure the action is detailed and specific.  Then writers ask, ‘Am I telling a 
story that could have happened during the time period, or am I just 
reporting about the time period?’ Finally sprinkling in historical details by 
showing, not telling, them here and there, tucking in this information much 
as they would any other situational matter in a story. 

● Writers develop an ending that resolves the main character’s problem. 
They do this by experimenting with different endings, thinking about 
realistic ways their stories might end. ‘Does the character learn a lesson? 
Change in some way?’ 

● Writers transfer all of the narrative writing habits they have learned all 
year.  They do this by referring back to charts on qualities of good 
narrative writing, recalling that strong narrative include not just the 
external story but also the internal story (character’s thoughts and 
feelings), and that the heart of the story is given great attention and detail, 
so readers know to slow down and pay attention. 

● GRAMMAR REVIEW: Lesson 7 



● Writers correct frequently confused words (e.g.,  to, too, two; there, 
their ) during revision. 

● The Writing Strategies Book 8.19:  Check for Homophones  
● GRAMMAR REVIEW: Lesson 8  (Using Commas and Conjunctions) 

● Writers learn to write compound sentences by joining complete 
sentences with a comma and a conjunction. We can revise our 
writing for greater sentence variety 

● The Writing Strategies Book 9.25:  Creating Compound Sentences 
 
Writers revise and edit as they write and again once they finish their piece. 
(page 78) 

● Writers revise the heart of the story.  They do this by making sure it is 
powerful, all parts of the piece bring out their intended meaning. 

● Writers revise by making sure the story events are as clear to the reader 
as they should be.  They do this by reading their story like a stranger and 
reading their story to their writing partner.  

● GRAMMAR: Writers edit their piece through different lenses such as: 
conventions, punctuation, verb tense, preposition use, and order of 
adjectives.  

● GRAMMAR REVIEW: Lesson 9  (Relative Pronouns and Adverbs) 
○ Writers revise by using relative pronouns ( who, whose, whom, 

which, that ) and relative adverbs ( where, when, why ). 

Bend 3 Goals Suggested Mini Lessons 

Take a 
Second 

Seed Idea 
through the 

Writing 
Process, 

with Greater 
Attention to 

Students will pick a second 
seed idea to turn into a full 
story.  
 
Students will once again 
rehearse for writing, trying out 
different leads and imaging 
ways their stories might go.  

*Note - Students will quickly thumb through their notebooks to the 
rehearsal work they did the first week of the unit and pick a second idea to 
develop into a story.  
 
Writers revisit historical fiction elements with greater attention to historical detail 
and meaning.  (page 79) 



Bringing Out 
Historical 
Accuracy 
Meaning 

 
 

 
Students will draft the stories, 
keeping in mind all that they 
learned from the first stories 
they wrote and aiming to write 
and revise with even greater 
attention to strong narrative 
craft, historical accuracy, writing 
the internal and external story, 
and bringing out meaning. 

● Historical fiction writers use setting not only to orient readers to the 
particular time period in which a story is set but also to convey the 
feelings surrounding a major historical event. 

● Historical fiction writers use dialogue to convey something about the 
period in which their characters live (code to cover a secret operation, 
such as hiding runaway slaves or Jews, dialects particular to the time 
period, formal speech when someone with less power is speaking to 
someone with greater power). 

● Historical fiction writers weave “expert” vocabulary/time period 
terminology into their writing. 

● GRAMMAR REVIEW:  Lesson 10  (Modal Auxiliaries) 
● Writers use modal auxiliaries (e.g.,  can, may, must ) to convey 

various conditions during revision. 
 
Writers revise for believability.  (pages 79-80) 

● They do this by creating flawed or complicated characters, when they are 
not all good or all bad, when they falter or make an unexpected alliance 
with another character or do something that is perhaps out of character.  

● They do this by thinking broadly about the setting - it’s not just where the 
physical location - but also the time period, the mood, all the historical 
details, big and small. What would a home look like in this time period? 
Landscape? Roads? Weather?  Then writers include setting as either 
chunks of description, or weave it throughout the narrative, or both. 

● GRAMMAR REVIEW:  Lesson 11  (Progressive Verb Tense) 
● Writers form and use the progressive (e.g.,  I was walking; I am 

walking; I will be walking ) verb tenses during revision 
 
Writers revise for historical accuracy.  (page 90) 

● They do this by, continuing to research alongside their writing, aiming to 
ensure historical accuracy. They look at both their entire draft plan and the 
specific details they have been developing and ask questions like, ‘Does 
this feel true to the time period? Do I know a more specific way to 



describe this piece of clothing, item in the house, person’s name, and so 
on?’ 

● When writers are on a roll in their writing, rather than stopping everything 
to check a historical fact or detail they’re not sure about, they can put a 
blank space or another word as a place holder. Then go back and do 
some quick research to fill in those gaps.  

 
Writers craft satisfying endings.  (page 80-81) 

● Historical fiction writers can end without having to resolve the historical 
struggle. Instead the main character may make some small stride, the 
character could learn something, or show a small act of bravery.  Writers 
consider whether their storylines are tied up, whether they have created a 
satisfying ending that is also historically accurate. 

Bend 4 Goals Suggested Mini Lessons 

Edit and 
Publish: 

Prepare the 
Historical 

Fiction Story 
for Readers 

Students will select one of their 
stories to revise and edit for 
publication.  
 
Students will focus on important 
conventions cited in the CCSS. 
(Based on what you determine 
your class most needs). 

*Note - Students choose between the two stories they wrote, deciding 
which they would like to revise and edit for publication. 
 
Writers edit their piece to prepare for publication.  (page 81) 

● GRAMMAR:  Choose editing lessons your students need in these final 
days of the unit.  Refer to the CCSS. Suggestions: 

○ Syntax of the narrator can often be different from that of the 
characters. Each character’s syntax could be different. 

○ Writers study mentor texts trying out the syntax and punctuation in 
their own writing. 

○ Writers maintain consistent verb tense.  
○ Writers edit for spelling. 

● Writers use editing checklists, reading their piece slowly, looking through 
one lens at a time as they reread, stopping at each sentence to ask, ‘Did I 
do such-and-such correctly in this sentence?’ 

● GRAMMAR: Writers can read their writing aloud, to themselves or their 
partner, noting how words, punctuation, and other structures help set the 
mood, tone, and content. 



 
Writers publish and celebrate in ways that help our readers best get lost in the 
worlds we’ve created.  (page 82) 

● Suggestions: 
○ students dress up as characters from their stories during your 

celebration 
○ students dramatize brief moments from a few student stories. 
○ share stories with parents or pair up with another class 
○ Students may use  https://tellagami.com/edu/  to share about their 

time in history though use of photographs/drawings from that time 
period. 

○ Students may use  https://storybird.com/  to publish their writing. 
 

Grammar/Conventions/Language 

Review Previous Grammar Lessons: 
Lesson 7 

● Writers correct frequently confused words (e.g.,  to, too, two; there, their ) during revision. 
● The Writing Strategies Book 8.19:  Check for Homophones  

Lesson 8  (Using Commas and Conjunctions) 
● Writers learn to write compound sentences by joining complete sentences with a comma and a conjunction. We can 

revise our writing for greater sentence variety 
● The Writing Strategies Book 9.25:  Creating Compound Sentences 

 
Lesson 9  (Relative Pronouns and Adverbs) 

● Writers revise by using relative pronouns ( who, whose, whom, which, that ) and relative adverbs ( where, when, why ). 
 
Lesson 10  (Modal Auxiliaries) 

● Writers use modal auxiliaries (e.g.,  can, may, must ) to convey various conditions during revision. 
 
Lesson 11  (Progressive Verb Tense) 

https://tellagami.com/edu/
https://storybird.com/


● Writers form and use the progressive (e.g.,  I was walking; I am walking; I will be walking ) verb tenses during revision 

ESL* 
● Please see ESL teacher regarding grading and word study stage (Beginners may need to start with sounds and letters) 
● If not speaking English yet or beginning to speak, allow to draw pictures to help generate ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to label or write about 
● Provide pictures with labels or word banks to help them write 
● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Allow student to verbalize stories as a scribe writes what is said 
● Incorporate interactive writing 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Provide rubrics and checklists with visuals or examples 
● Provide rubrics and checklists from previous grades levels to help student choose goals and/or understand current goals 

(note: student is graded using actual grade level rubrics) 
● Model verbal and written narrative language 
● Connect narratives to simple stories to help student understand 
● Use visuals and examples to show a seed vs watermelon idea 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Use comic strips and mentor texts to show and help students write dialogue 
● Provide or help create visual cues to recall writing process steps 
● Focus editing corrections on one item at a time depending on student’s level (see ESL teacher) 
● For beginning students, focus on starting sentences with capital letters and concluding them with end punctuation 



● Provide high frequency word lists, dictionaries, thesauruses, and other tools (transitions word lists, said is dead word lists, 
native language tools, picture books, etc.) to help students revise, check spelling, and vary word choice 

● Regular one-on-one assistance and conferencing 
● Discussion sticks for small & whole group instruction 
● Modified reading log (please see ESL teacher for tips) 
● Work with ELLs to set realistic reading goals 
● Create mini anchor charts for book boxes 
● Vocabulary picture dictionary 
● Provide ELLs with a list of character traits (along with pictures to match) 
● Prompting cards for retelling 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Name: ______________________________________________________                     Date: ________________________ 

Rubric for Historical Fiction--Grade 4 

  
(1 point) 

1.5  
(2 points) 

2.5  
(3 points) 

3.5  
(4 points) 

Score 

STRUCTURE 

O
v
e
r
a
l
l 

The writer wrote about one 
time when the character did 
something. 

Mid-Level The writer told the story bit by 
bit. 

Mid-Level The writer wrote the important 
part of an event bit by bit and 
took out unimportant parts. 

Mid-Level The writer wrote a story of an 
important moment. It read like a 
story, even though it might be a 
true account. 

 

L
e
a
d 

The writer thought about how 
to write a good beginning 
and chose a way to start his 
story. He chose the action, 
talk, or setting that would 
make a good beginning. 

Mid-Level The writer wrote a beginning 
in which she helped readers 
know who the characters were 
and what the setting was in 
her story.  

Mid-Level The writer wrote a beginning in 
which he showed what was 
happening and where, getting 
readers into the world of the 
story. 

Mid-Level The writer wrote a beginning in 
which she not only showed what 
was happening and where, but 
also gave some clues to what 
would later become a problem 
for the main character. 

 

T
r
a
n
s
i
t
i
o
n
s 

The writer told her story in 
order by using words such as 
when, then, and after. 

Mid-Level The writer told his story in 
order by using phrases such 
as a little later and after that. 

Mid-Level The writer showed how much 
time went by with words and 
phrases that mark time such 
as just then and suddenly (to 
show when things happened 
quickly) or after a while and a 
little later (to show when a little 
time passed.) 

Mid-Level The writer used transitional 
phrases to show passage of 
time in complicated ways, 
perhaps by showing things 
happening at the same time 
(meanwhile, at the same time) 
or flashback and flash-forward 
(early that morning, three hours 
later). 

 

E The writer chose the action, Mid-Level The writer chose the action, Mid-Level The writer wrote an ending Mid-Level The writer wrote an ending that  



n
d
i
n
g 

talk, or feeling that would 
make a good ending. 

talk, or feeling that would 
make a good ending and 
worked to write it well. 

that connected to the 
beginning or the middle of the 
story. The writer used action, 
dialogue, or feeling to bring his 
story to a close. 

connected to the main part of 
the story. The character said, 
did, or realized something at the 
end that came from what 
happened in the story. The 
writer gave readers a sense of 
closure. 

O
r
g
a
n
i
z
a
t
i
o
n 

The writer wrote a lot of lines 
on a page and wrote across 
a lot of pages.  

Mid-Level The writer used paragraphs 
and skipped lines to separate 
what happened first from what 
happened later (and finally) in 
his story. 

Mid-Level The writer used paragraphs to 
separate the different parts or 
times of the story or to show 
when a new character was 
speaking.  

Mid-Level The writer used paragraphs to 
separate different parts or times 
of the story and to show when a 
new character was speaking. 
Some parts of the story were 
longer and more developed than 
others. 

 

         TOTAL 

  
(1 point) 

1.5  
(2 points) 

2.5  
(3 points) 

3.5  
(4 points) 

Score 

DEVELOPMENT 

E
l
a
b
o
r
a
t

The writer tried to bring his 
characters to life with details, 
talk, and actions. 

Mid-Level The writer worked to show 
what was happening to (and 
in) her characters. 

Mid-Level The writer added more to the 
heart of his story, including not 
only actions and dialogue but 
also thoughts and feelings. 

Mid-Level The writer developed 
characters, setting, and plot 
throughout her story, especially 
the heart of the story. To do this, 
she used a blend of description, 
action, dialogue, and thinking. 

 



i
o
n
* 

C
r
a
f
t
* 

The writer chose strong 
words that would help 
readers picture her story 

Mid-Level The writer not only told his 
story, but also wrote it in ways 
that got readers to picture 
what was happening and that 
brought his story to life. 

Mid-Level The writer showed why 
characters did what they did 
by including their thinking. The 
writer made some parts of the 
story go quickly, some slowly. 
The writer included precise 
and sometimes sensory 
details and used figurative 
language (simile, metaphor, 
personification) to bring her 
story to life. The writer used a 
storytelling voice and 
conveyed the emotion or tone 
of her story through 
description, phrases, dialogue, 
and thoughts. 

Mid-Level The writer showed why 
characters did what they did by 
including their thinking and their 
responses to what happened. 
The writer slowed down the 
heart of the story. He made less 
important parts shorter and less 
detailed and blended storytelling 
and summary as needed. The 
writer included precise details 
and used figurative language so 
that readers could picture the 
setting, characters, and events. 
He used some objects or actions 
as symbols to bring forth his 
meaning. The writer varied his 
sentences to create the pace 
and tone of his narrative. 

 

H
i
s
t
o
r
i
c
a
l 
C
o
n
t

There is no evidence of 
research being done to 
support ideas in the story. 
There are no historical facts 
presented in any way. 

Mid-Level There is some evidence of 
historical research though 
facts may be inaccurate.  

Mid-Level There is evidence that the 
writer researched historical 
facts in a time period.  

Mid-Level There is evidence that the writer 
researched historical facts in a 
time period.  The writer naturally 
embeds accurate historical facts 
into his story. 

 



e
n
t 

         TOTAL 
 

LANGUAGE CONVENTIONS 

  
(1 point) 

1.5  
(2 points) 

2.5  
(3 points) 

3.5  
(4 points) 

Score 

S
p
e
l
l
i
n
g 

To spell a word, the writer 
used what he knew about 
spelling patterns (tion, er, ly, 
etc.). The writer spelled all of 
the word wall words correctly 
and used the word wall to 
help him figure out how to 
spell other words. 

Mid-Level The writer used what she 
knew about spelling patterns 
to help her spell and edit 
before she wrote her final 
draft. The writer got help from 
others to check her spelling 
and punctuation before she 
wrote her final draft. 

Mid-Level The writer used what he knew 
about word families and 
spelling rules to help him spell 
and edit. He used the word 
wall and dictionaries when 
needed. 

Mid-Level The writer used what she knew 
about word families and spelling 
rules to help her spell and edit. 
She used the word wall and 
dictionaries when needed. 

 

 Grade 2  
(1 point) 

1.5 Grade 3 
(2 points) 

2.5 Grade 4 
(3 points) 

3.5 Grade 5 
(4 points) 

Score 

P
u
n
c
t
u
a
t
i
o
n 

The writer used quotation 
marks to show what 
characters said. When the 
writer used words such as 
can’t and don’t, she used the 
apostrophe. 

Mid-Level The writer punctuated 
dialogue correctly with 
commas and quotation marks. 
While writing, the writer put 
punctuation at the end of 
every sentence. The writer 
wrote in ways that helped 
readers read with expression, 
reading some parts quickly, 
some slowly, some parts in 
one sort of voice and others in 
another. 

Mid-Level When writing long, complex 
sentences, the writer used 
commas to make them clear 
and correct. 

Mid-Level The writer used commas to set 
off introductory parts of 
sentences, such as One day at 
the park, I went on the slide; he 
also used commas to show 
talking directly to someone, such 
as   Are you mad, Mom? 

 



         TOTAL 
 
 

 
Taken from Teachers College Reading and Writing Narrative Rubric Grade 4 and https://www.teacherspayteachers.com/Product/Historical-Fiction-Story-Rubric-17561 

 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade: 4 

Unit: 6 Unit Name: Historical Fiction Book Clubs and Related 
Informational Reading: Tackling Complex Texts 

Reading 
New Jersey Student Learning Standards for English Language Arts 

Standards Reviewed: 
 
RL 4.1:   Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and when drawing 
inferences from the text.  
RL 4.3:   Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character's thoughts, 
words, or actions). 
RL4.4:  Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in 
literature.  
RL 4.6:   Compare and contrast the point of view from which different stories are narrated, including the difference between first- and 
third-person. narrations. 
RL 4.7:   Make connections between specific descriptions and directions in a text and a visual or oral representation of the text.  
RL.4.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge genre (e.g., mysteries 
and adventure stories) on their approaches to similar themes and topics.  
RL 4.10:   By the end of the year, read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, 
with scaffolding as needed.  

 
RI.4.1:  Refer to details and examples in a text and make relevant connections when explaining what the text says explicitly and when drawing 
inferences from the text.  
RI.4.2 :  Determine the main idea of a text and explain how it is supported by key details; summarize the text. 
RI4.3:  Explain events, procedures, ideas, or concepts in a historical text, including what happened and why, based on specific information in the 
text. 
RI4.4  Determine the meaning of general academic and domain-specific words or phrases in a text relevant to grade 4 topic or subject area. 
RI4.6:  Compare and contrast a firsthand and secondhand account of the same event or topic, describe the differences in focus and the 
information provided. 
RI4.9:  Integrate and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) information from two texts on 
the same topic in order to write or speak about the subject knowledgeably.  
 
RF4.3 : Know and apply grade-level phonics and word analysis skills in decoding words. 



RF4.4:  Read with sufficient accuracy and fluency to support comprehension. 
 
SL4.1:  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) 
with diverse partners on  grade 4 topics and texts , building on others’ ideas and expressing their own clearly. 

 
a. Explicitly draw on previously read text or material and other information known about the topic to explore ideas under discussion. b. Follow 
agreed-upon rules for discussions and carry out assigned roles. 
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to 
the remarks of others. 
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.  
SL.4.2:  Paraphrase portions of a text read aloud or information presented in diverse media and formats (e.g.,visually, quantitatively, and orally).  
SL4.4:  Report on a topic or text, in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or 
themes; speak clearly at an understandable pace. 
 
L4.4 : Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing 
flexibly from a range of strategies. 
L4.5:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
L.4.6 : Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal 
precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic. 

Technology Standards and 21st Century Skills: 

8.1:   Educational Technology:  All students will use digital tools to access, manage, evaluate, and synthesize information in order to solve 
problems individually and collaborate and to create and communicate knowledge. 
8.1.5.A.3:  Use a graphic organizer to organize information about problem or issue 
8.1.5.E.1:  Use digital tools to research and evaluate the accuracy of, relevance to, and appropriateness of using print and non-print electronic 
information sources to complete a variety of tasks. 
8.1.5.A.1  Select and use the appropriate digital tools and resources to accomplish a variety of tasks including solving problems 
8.1.5.A.2  Format a document using a word processing application to enhance text and include graphics, symbols and/ or pictures. 

Career Readiness Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
CRP4. Communicate clearly and effectively and with reason. 

Enduring Understandings Essential Questions 



Historical fiction books are complex, so readers apply skills to 
handle increasingly complex texts in general. 
 
Books are not just about plot, they are about ideas.  Readers 
draft and revise and elaborate upon possible interpretations of a 
text as they read and as they discuss books. 
 
Readers think across fiction and nonfiction, across story and 
history, and across the books they have read now and in the 
past, and their own life. 
 
Readers compare and contrast texts, determining theme and 
synthesizing across texts.  

How can I draw on all I know about reading literature to rise to 
the challenge of reading even more complex historical fiction 
texts?  
 
How can I get lost in the drama of historical fiction while also 
attending to the challenging work of tracing setting, plot, and 
characters across a text? How can I develop a deeper 
understanding of the characters and the setting by learning 
about that period in time? 
 
How can I draft and revise my interpretations based on my 
growing understanding of both the story and the interpretation 
itself? 
 
How do we compare and contrast ideas of texts across fiction 
and nonfiction, across story and history, and across the books 
we have read now and in the past? 
 
How do we read more challenging texts and embrace 
complexity in comprehension as well as interpretation? 

Students will know... Students will be able to: 

● as their books get harder they need to work harder. 
● strategies to tackle complex texts, such as creating tools 

in their reader’s notebooks such as timelines, graphic 
organizers, and lists of characters.  

● to construct two timelines for all historical fiction texts.  
● their novels are about ideas, so they need to draft and 

revise their sense of those ideas.  
● how authors develop similar themes differently. 
● strategies to handle increasingly complex texts with 

strong literal comprehension, monitoring for sense, 
actively working to fit the pieces together, and working 

● synthesize evolving settings with the plotlines and 
subplots of whatever texts they are reading.  

● construct a sense of the setting of the physical and 
emotional place 

● read with increased attention to the mood in the text. 
● build on the interpretation work they did in  Interpreting 

Characters: The Heart of the Story. 
● draft, revise, and elaborate upon possible interpretations 

of a text as they read and as they discuss books with 
each other. 

● think between nonfiction and historical fiction books. 



with support from a book club to keep track of multiple 
plotlines, many characters, and shifts in time and place.  

● the way a character sees the world and responds to an 
event reflects that character’s role, age, religion, and 
group membership as much as the character’s 
personality. 

● which perspectives are missing (which character’s 
voices and thoughts we are not hearing). 

● to raise their own questions as they are reading. 
● strategies for reading nonfiction. 

● think about how the information they are learning 
enlarges their understanding of the characters, their 
struggles, their perspectives, their insights, and their 
knowledge of history. 

● think across fiction and nonfiction, across story and 
history, and across the books they have read now and in 
the past, and their own life. 

 
 
 
 

Assessment Evidence 

Performance Tasks Other Evidence 

● Performance Assessments found in Online Resources. 
 
Benchmark Level(s) for Trimester 3: 
Independently reading Level S-T 
 

● During this time of year, you will want to find an 
independent stage of spelling development for each 
student using the Primary Spelling Inventory from the 
Words Their Way  program. 

● Any student(s) that test into the DC Spelling Stage will 
need to take the Upper Elementary Spelling Inventory.  

● Conference notes 
● Anecdotal notes from conferences and small group 

instruction 
● Random collection of notebooks 
● Exit slips/Post-it parking lot/Stop and Jots 
● Reading log 
● Partner or book club conversations 
● Reading responses 

Resources and Materials 

Teacher Resource: 
● Historical Fiction Clubs  by Lucy Calkins and Mary Ehrenworth (Book 4 in Units of Study kit) 

 
Getting Ready 



● SUGGESTION: Each book clubs should adopt a time period and read several historical fiction novels, as well as nonfiction 
related to that time period.  

● Choose a historical fiction chapter book and picture book(s) from the same time period for your read aloud. 
○ If reading aloud  Number the Stars  by Lois Lowry and  Rose Blanche  by Roberto Innocenti see pacing guide on page 

xvii. 
● Online Resources, such as: 

■ Narrative Reading Learning Progression 
 
Mentor Text(s) 

● Should reflect time period you’re modeling. 
● Suggestions: 

○ Number the Stars  by Lois Lowry 
○ Rose Blanche  by Roberto Innocenti 

● Other ideas: 
○ Freedom Summer  by Deborah Wiles,  Goin’ Someplace Special  (McKissack),  The Other Side  (Woodson),  Freedom 

on the Menu: The Greensboro Sit-Ins  (Weatherford),  The Bat Boy and His Violin  (Curtis), if focusing on segregation 
○ Pink and Say  by Patricia Polacco, if focusing on the Civil War 

 
Science Connection Reading Materials  

● Can choose read alouds or give about 10 minutes for students to read informational books that connect to current science 
unit(s).  

● Mentor text set can be connected to main topic of unit. 
● Some possible titles that can support your science unit(s): 

○ Earth’s Place, Systems & Human Activity 
● I Survived the San Francisco Earthquake 1906 
● If You Lived at the Time of the Great San Francisco Earthquake 
● Island 
● The Magic School Bus Explores the Senses 
● The Magic School Bus Inside the Earth 
● Magic Tree House Research Guide: Tsunamis and Other Natural Disasters 
● Maps and Mapping 
● On This Spot 
● Redwoods 



● Rocks and Minerals 
● Seymour Simon’s: Wild Earth 
● Tsunami! 
● Tsunami 
● Volcano 
● Volcanoes and Earthquakes 
● Yellowstone National Park 

Pre- and Post- Assessment 

Give a performance assessment prior to beginning the unit and post-assessment after the unit. 
● Log into your Heinemann account. 
● Enter registration code. 
● Find preassessment, teacher instructions, student rubric and more in the My Online Resources Grade 4 Reading Units of 

Study. 
● At the end of the unit, log onto your Heinemann account, locate the post-assessment, teacher instructions, and student 

rubric. 

 

Bend 1 Goals Suggested Mini Lessons 

Tackling 
Complex 

Texts 
 
 
 

Readers will learn skills to 
handle increasingly complex 
texts with strong literal 
comprehension, monitoring for 
sense, actively working to fit the 
pieces together, and working 
with support from a book club to 
keep track of multiple plotlines, 
many characters, and shifts in 
time and place.  
 
Readers will be able to keep all 
the parts of the unfolding 

Readers analyze the setting by paying attention at the start of a book.  
(Session 1) 

● They do this by first being alert to clues about the setting, paying attention 
to the mood and atmosphere of the places in which stories are set 
expecting something big to happen.  Readers ask, ‘What clues is the 
author giving me that suggest what kind of place this is? What does this 
place look and feel like?’  

● Begin anchor chart (see page 9). 
● Readers bring everything they know to their reading (see page 10).  
● Book clubs work together to create a name and constitution (see charts 

page 11). 
 
Readers keep track of story elements as they read, continually building their 



storyline (multiple plotlines) in 
mind while reading. 
 
Strong readers know as their 
books get harder they need to 
work harder - and they know 
how to do this.  Students can 
create tools in their reader’s 
notebooks such as, timelines, 
graphic organizers, and lists of 
characters.  
 
Book clubs create a constitution 
for their club, build a club 
identity, compromise, share 
power, negotiate, tackle complex 
texts together, and commit to 
taking care of their club by being 
active listeners to ALL members.  
 
Readers know to construct two 
timelines for all historical fiction 
texts - for historical events and 
for the protagonist’s life - and 
then examine the relationships 
between those timelines.  
 
Readers think hard about what 
influences a character’s 
thoughts and decision, about 
how the character’s role and 
place in history shapes his or 
her actions. 

understanding of what’s going on.  (Session 2) 
● They do this by tacking up important information they need to know on 

mental bulletin boards.  They make note of the who,what, where, when, 
and why of the book. (Readers can jot the main topic, such as the 
character’s name, then read on jotting new details about that topic as they 
emerge, sort of like boxes-and-bullets notes. See example on page 15). 

● Clubs prepare to meet by reviewing the part of the book they have read 
so far, thinking, ‘Have I collected details, facts about the characters and 
places that matter?’ (see page 17). 

● Book clubs to listen to one another “like gold” (see chart on page 19). 
 
*Note - set aside time for students to receive feedback on the 
pre-assessment and to form goals and action plans to lift the level of their 
work (see page 21). 
 
Readers keep track of the ways in which characters’ timelines fit with the 
historical timelines, deepening understanding of both characters and historical 
events.  (Session 3) 

● They do this by creating a personal timeline alongside a historical timeline 
to help organize the events and see how the individual is affected by the 
historical context. This also helps readers reading  any  complicated story 
to keep track of  multiple  timelines, keeping track of multiple events, 
jumps in time, and to think  between those timelines . 

● Readers add dates from their novels to a class timeline (see page 30). 
● Clubs make sense of time in their novels, by building a quick class 

timeline of their stories (see page 32). 
 
Readers deepen their understanding of characters and perspective.  (Session 4) 

● They do this by stepping into the character’s shoes and realizing that their 
feelings, thoughts, and decisions are shaped by the times in which they 
live and their roles. Readers notice when a character responds differently 
than they would and ask, ‘Why would this character react that way?’ 
Keeping in mind how the time period is affecting their character’s 



 
 
Help readers synthesize the 
evolving settings with the 
plotlines and subplots of 
whatever texts they are reading. 

decisions. 
● Readers refer to ‘Analyzing Perspective’ and ‘Analyzing Parts of a Text in 

Relation to the Whole’ strands on the learning progression to analyze a 
Post-it they have written making sure it meets fourth-grade-level work 
(see page 39). 

● Students use the learning progression and a student exemplar to assess 
their own work and create new goals (see page 41). 

Bend 2 Goals Suggested Mini Lessons 

Interpreting 
Complex 

Texts 
 
 
 
 
 

This bend builds on the 
interpretation work that began in 
Unit 1,  Interpreting Characters: 
The Heart of the Story . 
 
Readers will articulate significant 
ideas about their books, revise 
those ideas on their own, and 
reconsider and elaborate those 
ideas in the company of other 
readers.  
 
Readers will develop broader 
and deeper interpretations by 
attending to the important roles 
minor characters may play.  
 
Readers seek evidence to help 
them develop a theme or theory 
of a book. 

Strong readers read complex texts alertly, interpreting as they read.  (Session 5) 
● To do this, they recognize when a passage is significant (worth pausing 

over) and read alertly, ‘Wow! This part seems like it’s written in bold.’ 
Then think about how that passage connects to other parts of the text, 
‘How does this connect to  other  parts of the text?’ Finally they figure out 
what it is really saying, ‘What’s this part  really  about?’ (see chart,  Clues 
That Suggest a Passage is Worth Pondering , on page 46). 

● Readers prepare for book clubs by sharing significant passages and their 
thinking about them (see page 50). 

● Book clubs zoom in on one idea and refer back to the book often (see 
page 52). 

● Readers find a passage that is significant and use it to write the book’s 
theme (see page 53). 

 
When readers think, talk, or write about big ideas from a book, they support their 
ideas with small moments, small details, and small objects found in the text. 
(Session 6) 

● They do this by first thinking about big ideas from the text, then finding 
small details to carry the message that it is important (see chart on page 
56). 

● Readers self-assess their interpretation work (see page 59). 
● Readers study how ordinary objects often symbolize big ideas (see page 

61). 
 



When readers have developed an interpretation of a book, they keep it in mind, 
using it like a lens, growing and shaping that interpretation as they read on. 
(Session 7) 

● They do this by, pausing to develop an interpretation, a theme, then 
reading on keeping that interpretation in mind, further developing that 
idea, revising it, or making new ideas, saying, ‘Ah, yes, this goes with my 
interpretation!’ or ‘Huh? This makes me think something new.’ 

● Readers push themselves to name the theme of a book in a sentence or 
two (see page 70). 

● Book clubs think across all the ideas they’ve brought to the table and try 
to grow one or two huge, important ideas (see pages 71-72). 

 
Readers build a richer, more powerful interpretation by being open to new 
thinking as they read.  (Session 8) 

● They do this by being open to new ideas, both as they read and in 
conversation with other readers, and then using those ideas to make their 
interpretations more powerful (see chart on page 77). 

● Readers keep up their reading pace (see page 79). 
● Readers write fast and furious to continue their journeys of thought (see 

chart on page 81). 
 
Readers broaden or deepen their interpretation of a text by taking into account 
the perspective of minor characters.  (Session 9) 

● They do this by first noticing the reason the minor character is in the story, 
noticing how they help to carry the big messages or big ideas of the story. 
Then rereading, trying to understand the point of view - the perspective - 
of a minor character, and finally revising their interpretation to include 
what they learned (see charts on page 87 and 91).  

● Readers add to and revise their thinking by using post-its to help track 
new thoughts (see page 90). 

● Readers try to understand a character’s perspective (see chart on page 
92). 

 



Readers build interpretations around theme.  (Session 10) 
● They do this by drafting and revising their ideas by comparing them to 

qualities of a strong interpretation (see chart on page 97).  
● Readers revise their interpretations when meeting in clubs to discuss their 

ideas, allowing those ideas to change and deepen (see page 101). 
○ Think…”What is this story really about?” or “What is the theme of 

the story?”  “Is it grounded in specific details in the text?” Does it 
consider the choices the author made? 

○ Now revise your thinking by saying “I’m changing my mind… I’m 
starting to think...I’m realizing...So, if that’s true, then...Can we try 
that idea on for a bit?  If that’s true, then how come...Could it be 
that…? 

Bend 3 Goals Suggested Mini Lessons 

The 
Intersection 
of Historical 
Fiction and 

History 
 
 
 
 

Readers think between historical 
fiction novels and nonfiction 
texts (and primary source 
images) to deepen their 
understanding of the time period 
they are reading about. 
 
Readers will learn to stuff 
historical documents into the 
pages of their historical fiction 
novels, and to read between 
those novels and the relevant 
nonfiction texts.  
 
Readers will think about how the 
information they are learning 
from nonfiction texts enlarges 
their understanding of 
characters, their struggles, their 

Historical fiction readers deepen their sense of an unfamiliar era . (Session 11) 
● They do this by studying images - photographs and illustrations from the 

time period, taking the time to look in detail at things in all the parts of the 
picture.  Then synthesizing them into relevant parts of their novels by 
thinking how the picture could fit into the story, to understand the time 
period (see chart on page 108 and 113). 

● Readers think about why a character might think and feel as she or he 
does to try to understand their perspective (see page 112). 

 
Readers gather resources on the run to deepen comprehension.  (Session 12) 

● They do this by first finding places in the story where they have questions, 
then looking for a source, including part of a bigger article.  Next, reading 
just that part to gather information. Finally, rethinking what happened in 
the book with this info in mind (see chart on page 118). 

● Readers synthesize across texts by starting with an easier text, asking, 
‘Does this fit with what I already knew, or is this something that adds onto 
what I knew?’, and referring to the strand on the learning progression (see 
page 120). 

● Readers rehearse before having their book club conversation by 



perspectives, their insights, and 
their knowledge of history.  
 
 

rereading Post-its, scanning the book, jotting more thoughts, and thinking 
about the most important questions the club can talk about (see page 
121).  

 
Readers of historical fiction shift between reading their historical fiction as one 
reads a story, and reading it as one reads an informational text.  (Session 13) 

● They do this by reading with the lens of learning information through 
reading historical fiction books, being alert for what they are learning 
about history, jotting it down, thinking, and talking about it. 

 
Readers are cautious about making assumptions and overgeneralizations when 
recognizing a person’s perspective.  (Session 14) 

● They do this by remembering that historical fiction novels can give 
powerful glimpses into  some  people’s perspectives on a historical event, 
but it’s not  everyone’s  perspective. 

● Readers recognize if a character’s perspective changes (see page 132). 
● Readers do not skip descriptive parts, instead they read closely thinking, 

‘Does this deepen my understanding of the character’s perspective? Or 
does this tell me something about how the perspective is changing?’ (see 
page 133). 

 
Readers deepen their thinking by investigating power in their stories.  
(Session 15) 

● They do this by looking at their book with the lens of power by asking 
questions such as who has power, what form power takes, and how 
power changes or shifts.  Then asking, ‘What is the resistance? What is 
the power of those who resist?’ Readers then realize there are different 
kinds of power and that power is not always a bad thing. Finally by doing 
this work readers find huge meanings in books (see questions on page 
138). 

● Readers reread the ending to books they’ve read thinking, ‘How does this 
change my thinking about what the whole book is about?’ and ‘How does 
the ending connect to earlier parts of the book?’ (see page 139). 



● When readers finish a book they pause, think more deeping, and think 
between the ending and the whole book (see page 141). 

 
Readers look for universal themes and ideas across different books to deepen 
their understanding.  (Session 16) 

● They do this when they have developed some thinking about a big idea in 
one story, then thinking about how this big idea or universal theme (when 
an idea applies across lots of books and applies to real life) applies to 
other books they’ve read. 

● Readers recognize how common themes across books may be developed 
in different ways (see page 148). 

● Readers consider ways to create text sets of books that go together by 
theme (see page 150). 

 
Readers create their own celebrations.  (Session 17) 

● Readers continue to build on their reading lives, becoming the kind of 
person they want to be, inspired, educated, and influenced by texts. They 
do this by creating a poster, a picture, a poem, or a scene to put on with 
book club.  Readers do this in one reading workshop (see pages 
152-153). 

● Students may use the Chatterpix app through use of smartphone of iPad 
to have an image of their book’s main character advertise why others 
should read the text. 

Language 

ESL* 
● Please see ESL teacher regarding word study stage (Beginners may need to start with sounds and letters) 
● Modified reading log requirements and/or format (less minutes, tally marks, etc.) 
● If not speaking English yet or beginning to speak, allow to draw pictures of favorite parts and other ideas 
● If not speaking English yet or beginning to speak, allow student to listen in as other students share ideas 
● Provide pictures or wordless books to begin to identify words and write thoughts 
● Provide pictures with labels or word banks to help them write their thoughts 



● If speaking in phrases, provide sentence stems to help them share ideas verbally and in writing 
● Partner with patient, caring, kind, understanding students 
● Partner reading 
● Audio texts (explore Text-to-Speech options, apps, playaways, Reading A-Z, FrontRow?) 
● Allow student to verbalize thoughts as a scribe writes what is said 
● Incorporate interactive read alouds 
● Review strategies learned in previous grade levels more directly 
● Ask questions to help student think of ideas 
● Allow student to use native language 
● Use translator app, website, picture dictionary, or bilingual dictionary 
● Use visual and nonverbal ways to communicate and help student understand 
● Connect narratives to simple stories to help student understand 
● Provide graphic organizers to help jot elements of student’s story (Beginning, Middle, End; Simple Story Map; Movie Strip 

Scenes…) 
● Provide sentence frames and stems to help students write their thoughts 
● Point out that we use quotation marks and show them how to identify dialogue 
● Help students track which characters are speaking when 
● Use comic strips and mentor texts to show and help students understand and follow dialogue 
● Provide or help create visual cues to recall story elements and other content area specific academic vocabulary 
● Provide dictionaries, thesauruses, and other tools (native language tools, picture books, online translators, etc.) to help 

students learn and understand new words 
● Regular one-on-one assistance and conferencing 
● Use lower level, simple texts and Hi-Interest, Low-level texts to teach book parts, story elements, and strategies  
● Provide learning progressions and checklists with visuals, examples, and/or native language 
● Provide learning progressions and checklists from previous grades levels to help student choose goals and/or understand 

current goals (note: student is graded using actual grade level rubrics) 
● Have student verbally share information learned while a scribe writes what is said on an index card to use for project 

presentations 
● Allow student to write what will be said for a presentation (with help if needed) and read this for presentations 
● Count the number of words in a sentence. Draw lines to represent the # of words students plan to write.  



● Elkonin boxes 
● CVC words- only leave vowel blank- have student write in vowel or word study goal 
● Personal word walls 
● Plan out story by mapping out each page 

 
 

Modifications (Special  Education/Academic Support/ ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Stevenson 
Fundations 
Words Their Way 
Readworks.org 
Learning Ally 
Reading A-Z 
Writing A-Z 
Science A-Z 
ALEKS 
FrontRow 
 
 
 
 
 

● Multi-sensory presentation of data 
● Clarify directions 
● Allow extra time for task 

completion 
● Preferential seating 
● Refocusing and redirection 
● Preteach vocabulary 
● Additional time to complete 

assessments 
● Modify tests/quizzes (length and 

content) 
● Reformat assignments 
● Provide small groups for 

assessments 
● Tests read aloud 
● Near point models 
● Speech to text 
● Breaking long-term assignments 

into smaller more manageable 
tasks 

 

● Manipulatives 
● Preteach vocabulary 
● Activate prior knowledge 
● Identify big picture concepts 
● Build in time for reteaching and 

repetition 
● Model expectations 
● Think and read aloud 
● Provide a final product example 
● Provide language objectives 

associated with concepts 
● Act out classroom behaviors 

with students 
● Modify assessments 
● Use real objects 
● Word walls with pictures 
● Laminated cards or mini anchor 

charts placed on students 

● Differentiation with 
high level 
materials 

● Student led 
discussions and 
learning 

● Student product 
choice 

● Additional open 
ended tasks 

● Incorporate 
problem solving 
activities 

● Promote creative 
and critical thinking 

● Provide flexible 
environment 



individual desks. 
● Same posters used every time. 
● Provide sentence frames for 

explanation questions 
● Scribe 
● Thematic word walls 
● Allow word walls to stay up 

during assessments 
● Reduce visual field 
● Reduce number of problems 

required 
● Allow time for instruction 
● ESL teacher can pre teach the 

lesson before introducing 
concept in the classroom. 

● Verbal prompting 
● Reword directions and allow 

verbal clarification before 
answering questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 


